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Introduction

It is estimated that at least one third of Polish women and men experience 
temporary or permanent limitations in mobility or perception, related 
to functional, physical or cognitive difficulties, limiting their ability 
to participate fully in social and economic life and to access services and 
public spaces.

The overall number of pupils with disabilities is increasing year on year, 
including those attending mainstream and integrated schools. There are also 
increasing numbers of children with specific learning difficulties. 1

The Convention on the Rights of Persons with Disabilities (CRPD), ratified by 
Poland in 2012 (Journal of Laws 2012, item 1169), which aims to protect and 
ensure the full and equal enjoyment of all human rights and fundamental 
freedoms by persons with disabilities on an equal basis with all other 
citizens, obliges States Parties to make every effort to ensure that persons 
experiencing barriers to the availability of the physical, social, economic, 
cultural environment, access to health care and education, and information 
and communication conditions that enable them to live with dignity and 
independence.

In view of the above, the Polish state has undertaken extremely important 
legislative initiatives, which have resulted, inter alia, in the enactment of two 
key legal acts in the context of accessibility of public space and services for 
persons with special needs: the Act of 19 July 2019 on ensuring accessibility 
(Journal of Laws of 2022, item 2240) and the Act of 4 April 2019 on digital 
accessibility of websites and mobile applications of public entities (Journal 
of Laws of 2023, item 1440), as well as the introduction of the government’s 
Accessibility Plus programme.

The Accessible School Model, based on the above-mentioned legal acts, 
sets standards for the accessibility of educational institutions and provides 
a guide for schools and leading authorities facing the challenges of inclusive 
education. It is the final product of two twin projects implemented as a pilot 
of the ‘School without Barriers’ measure of the Accessibility Plus programme, 
under the competition No. POWR.04.01.00-IZ.00-00-021/18, under Priority 
Axis IV Social Innovation and Transnational Cooperation, Measure 4.1 Social 
Innovation of the Operational Programme Knowledge Education Development.

1	 Data behind the Education Informatics Centre: https://cie.men.gov.pl/sio-strona-
glowna/dane-statystyczne/niepelnosprawnosci-dane-statystyczne/.

https://cie.men.gov.pl/sio-strona-glowna/dane-statystyczne/niepelnosprawnosci-dane-statystyczne/
https://cie.men.gov.pl/sio-strona-glowna/dane-statystyczne/niepelnosprawnosci-dane-statystyczne/
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Two partnerships were responsible for developing the Accessible School 
Model: the partnership of the Co-operation Fund Foundation and the 
Foundation Institute for Regional Development, and the partnership of the 
Rzeszów Regional Development Agency, Association of Young Lubuszan 
and the Gdansk University of Technology. These partnerships carried out 
two parallel projects aimed at jointly creating a preliminary version of the 
Accessible School Model, providing grants benefiting nearly 200 primary 
schools, testing the Model in these schools and then developing the final 
version.

The final version of the Model, which is the content of this publication, is 
therefore the result of the work of accessibility experts and representatives of 
the primary schools and leading authorities that tested the prototype. This 
collaboration has resulted in a holistic accessibility model for primary schools, 
taking into account the needs of people with special needs, accessibility 
standards and the specific characteristics of educational establishments.

The aim of implementing the presented Model for an Accessible School (MDS) 
is to improve the accessibility of primary schools by eliminating existing 
barriers in all the activities they undertake, both in terms of the accessibility of 
the building infrastructure and the teaching, developing, caring and educating 
functions carried out by the school, and to prevent the emergence of further 
barriers.

Merely increasing architectural accessibility or providing a school with 
equipment or technical solutions will not guarantee an improvement in the 
quality of education or actual inclusion of a child with individual educational 
needs in the life of the school community. Similarly, the introduction of 
solutions in the area of improving qualifications and competences, education 
and upbringing or organisational solutions, without simultaneous actions 
focused on increasing architectural accessibility and purchasing necessary 
equipment, may not bring the expected results. This is why the Model 
presents a holistic approach, as only such an approach guarantees a real 
improvement in school accessibility.

The Accessible School Model and the accessibility standards contained 
therein apply to both existing educational establishments and those that are 
yet to be established. The educational and social standards are analogous 
in both cases and should be implemented in the same way in both existing 



12

1

Introduction

and newly established schools. However, as a result of the testing of the initial 
version of the Model, due to significant differences in the process of achieving 
accessibility, it was recognised that two perspectives should be included in 
the final version of the Model: the perspective of newly constructed buildings 
and that of existing buildings.

The operationalised guidelines described in the Model, assigned 
to individual standards and areas, are intended to help determine at 
which stage a school is in the process of improving accessibility or, in the 
case of newly established schools, to help identify possible barriers. This 
parameterised approach, however, does not mean that the measures 
taken should not be individualised and responsive to the needs of the 
specific school community. Meeting the guidelines will ensure that obvious 
barriers are addressed in the school and that solutions that conflict with 
existing legislation are eliminated. However, meeting the requirements does 
not mean that the solutions will be the same in every school: one school 
may need to buy chairs, another may need to paint its walls, train its staff 
or make changes to the way it develops, implements and evaluates its 
Individual Educational and Therapeutic Programmes. The key is to ‘tailor 
solutions’, adapting planned activities to the individual needs of the school 
community.

The Accessible School model is based on a number of values and principles 
that cut across the standards and areas indicated. Although at the centre of 
the activities carried out is the pupil, his/her potential and individual needs, 
the right to equal treatment and inclusion in the community, other members 
of the school and local community, such as teachers and other school staff, 
parents, pupils’ siblings or their grandparents, are also not forgotten.

For the success of the implementation of the solutions proposed in the 
Model, cooperation is crucial. Increasing accessibility is a process requiring 
the involvement of all actors in school life – school management, the leading 
authority, teaching and non-teaching staff, specialists, parents and carers, 
and finally the students themselves. The Accessible School does not operate 
in a vacuum – the practices implemented serve the whole community, 
which directly and indirectly benefits from the solutions developed, thus 
influencing the creation of a more welcoming, inclusive and accessibility-
conscious society.
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The Accessible School Model is aimed at all actors in the wider education 
process – individuals and legal entities. For the sake of clarity, the Model 
uses generic terminology which does not significantly differentiate between 
the genders of the Model’s recipients. However, it should be borne in mind 
that whenever the Model mentions teaching and non-teaching staff, head 
teachers, representatives of leading authorities, teachers, pedagogues, 
assistants, and ultimately also pupils, parents and members of the local 
community, it should be understood to mean both women and men, girls and 
boys, as gender should not be a differentiating factor in access to education 
and work.

The Accessible School Model has been prepared in the form of a traditional 
publication, as well as an interactive version available at 
www.dostepnaszkola.info.

Complementing the content of the Accessible School Model is the publication 
“Accessible School Model – Implementation Manual”, which contains good 
practices and examples of the application of the solutions included in 
the Model in schools, sample documents and other content useful when 
implementing the accessibility standards included in the Model.

1. �Instructions for implementing the model
increasing accessibility is a long-term process and requires a cyclical analysis 
of the changing needs of the school community and the implementation of 
appropriate solutions to respond to diagnosed barriers and prevent new ones 
from emerging.

The Accessible School Model is divided into two standards: an architectural 
accessibility standard and an educational and social accessibility standard.

1.	 The architectural accessibility standard covers the accessibility of the 
infrastructure and facilities of school buildings, taking into account the 
perspective of existing buildings and newly constructed buildings.

2.	 The educational and social accessibility standard, which applies to both 
existing and newly established schools, covers the accessibility of the 
educational process – the activities carried out by the school as part of 
its teaching, developing, caring and educational functions.
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The standards are divided into areas, covering the guidelines that are 
necessary for a school to achieve accessibility. Implementation of the 
guidelines is aimed at achieving the desired state of accessibility of the 
school.

Taking into account the conclusions from the testing of the Model in schools, 
the final version takes into account the perspective of ensuring accessibility 
of newly constructed school buildings, as well as issues related to the 
modernisation of the existing infrastructure. In the case of the latter, in 
situations where it is not possible to fully apply the guidelines set out in the 
architectural standard for objective reasons, e.g. because the building is under 
the supervision of a conservation officer, the solutions indicated in the strategy 
for implementing the architectural standard of the Accessible School Model in 
existing buildings (chapter 3 of the MDS) should be applied.

The path of implementation of the standards contained in the publication 
presented below is a model path, tested in the project reality. It should be 
emphasised, however, that it is possible to implement the Model, and thus 
to achieve full accessibility of an organisation, also in the course of current 
activities related to modernisation of infrastructure (e.g. as part of investments 
related to thermal modernisation of buildings, during refurbishment of sanitary 
facilities), minor renovations (e.g. refreshing a given room) or introduction of 
a new form of support for students in the learning process.

It is therefore worth using the Accessible School Model every time any 
investment is planned in a building or when a school is faced with the 
challenge of individualising the learning process. This will ensure that the 
solutions implemented are accessible from the outset.

1.1. Where to start working with the model?

The process of achieving accessibility, based on the implementation of the 
provisions of this publication, can be divided into several stages:

1.	 FAMILIARISATION WITH THE CONTENT OF THE MDS

2.	 CONDUCTING AN ACCESSIBILITY AUDIT

3.	 DEVELOPMENT OF THE IPPD

4.	 CARRYING OUT MEASURES TO INCREASE ACCESSIBILITY
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1.1.1.	 Familiarisation with the content of the MDS
The Accessible School Model consists of two standards: an architectural 
accessibility standard and an educational and social accessibility standard.

A thorough familiarisation with the requirements of the standards and the 
guidelines that make up the accessibility of the various areas will facilitate 
the verification of the solutions already in place and the identification of the 
measures needed for implementation.

1.1.2. Conduct of the audit
The accessibility audit is a tool for identifying existing barriers. It allows 
comparing the resources and arrangements in place at a school with the 
requirements set out in the standards and the Accessibility for Persons with 
Special Needs Act.

An audit is a tool that can be used repeatedly to evaluate and check how far 
the activities carried out have actually brought the school closer to achieving 
accessibility. With this approach, improving accessibility becomes an ongoing 
process embedded in the life of the school.

An accessibility audit should be carried out by persons/entities with 
appropriate qualifications, competence and experience in implementing 
accessibility standards, e.g. non-governmental organisations active in the 
area of accessibility, and should take into account the perspective of the end 
users of the solutions – persons with special needs. The optimum solution 
is to involve certification bodies included in the list kept in accordance with 
Article 17 of the Act on Ensuring Accessibility for Persons with Special Needs by 
the Minister of Regional Development.2

1.1.3. �Development of an Individual Accessibility Improvement 
Plan (IPPD)

The Individual Accessibility Improvement Plan is a document developed from 
the results of an accessibility audit based on the assumptions set out in the 
MDS. It is an extremely helpful tool in the accessibility process, as it helps 
to structure the planned actions.

2	 The list can be found at https://www.funduszeeuropejskie.gov.pl/strony/o-
funduszach/fundusze-europejskie-bez-barier/dostepnosc-plus/certyfikacja-
dostepnosci/wykaz-podmiotow/
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The IPPD should indicate the standards and areas whose recommendations 
the school intends to meet, taking into account the needs and specificities of 
the school and the governing body. The IPPD should also include a timetable, 
estimated costs for the implementation of the planned activities, as well as 
identified and needed resources (including solutions proposed in the audit). 
In the IPPD, the school may plan other solutions, not literally indicated in the 
model, to achieve the outcomes set out in the standard/area.

The procedures and formal documentation indicated in the individual 
standards and areas, as well as the implementation manual, are examples 
and suggestions for action. It is permissible to use solutions that already exist 
in the organisation, including procedures and documents acquired by the 
school as part of the exchange of good practice between schools, as long as 
they are consistent with the content of the standards. This means that schools 
only make changes to their procedures or documents if they do not fulfil the 
guidelines described in the MDS. Furthermore, it is permissible for a single 
procedure used by a school to fulfil several areas described in the Model.

1.1.4.	Carrying out activities to increase accessibility
A school aiming to achieve full accessibility should first ensure that guidelines 
are in place to remove barriers to the daily lives of those already using 
its services (students attending the school, staff, parents and community 
members). Then, it should implement solutions to ensure that all users who 
may visit the school can function in its environment, regardless of their 
individual needs.

2. Definitions

AVAILABILITY
Access to forms and tools of teaching that are compatible with the needs 
of all students, including students with disabilities and special educational 
needs. It includes access to the specialised knowledge, competences and 
skills of teachers and professionals improving their qualifications in the field 
of inclusive education, as well as the accessibility of the school in terms of 
transport, architecture, adaptation of the school space for all persons using it 
(including students, parents and school staff), including persons with different 
types of disabilities and students with special educational needs.
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ALTERNATIVE ACCESS
A means of providing access to infrastructure or services to a person with 
special needs, as referred to in Article 7(1) of the Accessibility Act. Alternative 
access is used in exceptional cases where, for technical or legal reasons, 
it is not possible to provide accessibility using solutions in accordance 
with the principles of universal design or implementation of reasonable 
accommodation. Alternative access includes, in particular, providing a person 
with special needs with: the support of another person; technical support, 
including the use of modern technologies; or the introduction of such an 
organisation of the entity that will enable the person’s needs to be met to the 
extent necessary for the person.

DIAGNOSIS OF PUPILS’ DEVELOPMENT POTENTIAL (DPRU)
Document containing a diagnosis of predispositions, abilities and skills of 
exceptionally gifted students. It is created on the basis of observations, 
information from parents (including information on outstanding achievements 
documented by the pupil’s parents), opinions of the psychological-
educational counselling centre or notifications from tutors/teachers. The 
purpose of creating the document is to take measures aimed at developing 
special skills and abilities. The DPRU forms the basis of an opinion on the 
student’s predispositions, abilities and expectations, submitted to the head 
teacher by the class teacher together with the application for permission for 
an individual programme of study (IPN) and/or individual course of study (ITN).

INCLUSIVE EDUCATION
An approach to the process of education and upbringing which aims 
to increase the educational opportunities of all learners by providing them 
with conditions for the development of their individual potential so as 
to enable them in the future to develop to their full potential and be fully 
included in society. It is a systemic, multidimensional and multidirectional 
approach to education, aimed at adapting educational requirements, 
learning conditions and the organisation of education to the needs and 
capabilities of each learner as a full participant in the educational process3

3	 Ministry of Education website, Accessed: 18.09.2020.
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INDIVIDUALISATION OF THE LEARNING PROCESS
Activities undertaken by teachers for the benefit of pupils, where specific 
solutions are implemented to support pupils in the course of their lessons, in 
educational and therapeutic terms, allowing the chosen forms and content 
to be adapted to the individual needs of pupils.

INDIVIDUAL ACCESSIBILITY IMPROVEMENT PLAN (IPPD)
A document on the basis of which the school implements comprehensive 
accessibility measures. It identifies, among other things: the tangible and 
intangible resources of the school, the identified needs of all participants in 
the life of the school, the individual measures, the costs and the results of their 
implementation.

INDIVIDUAL LEARNING NEEDS (IPE)
Needs arising from individual differences in development, individual resources 
and abilities of pupils and learning difficulties experienced. Identified in the 
course of teaching to ensure accessibility and equal learning opportunities 
for each child/student. IPE is diagnosed through: school consultation, 
pedagogical observation and WOPFU. The Education Law contains an open 
catalogue of reasons that indicate that a learner may have individual 
educational needs.4 In particular, they may result:

	• from disabilities5 of pupils who are deaf, hard of hearing, blind, visually 
impaired, with motor disabilities including aphasia, with mild, moderate 
or severe intellectual disabilities, with autism including Asperger’s 
syndrome and with multiple disabilities, when at least two of the 
disabilities indicated above are present,

4	 § 2, para. 2 of the Regulation of the Minister of National Education of 9 August 2017 
on the principles of organising and providing psychological and pedagogical 
assistance in public kindergartens, schools and institutions (consolidated text: 
Journal of Laws 2023, item 1798).

5	 In accordance with Article 127(1) of the Act of 14 December 2016. Education Law 
(Journal of Laws of 2019, item 1148, as amended) and § 1 of the Regulation of the 
Minister of National Education of 9 August 2017 on the conditions for organising 
education, upbringing and care for children and young people with disabilities, 
socially maladjusted and at risk of social maladjustment (consolidated text: 
Journal of Laws 2020, item 1309).
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	• from social maladjustment,
	• from the risk of social maladjustment,
	• from behavioural or emotional disorders,
	• from special talents,
	• from specific learning difficulties,
	• from competence deficits and language impairment,
	• from a chronic illness,
	• from crisis or traumatic situations,
	• from educational failure,
	• from environmental neglect related to the living situation of the pupil 

and his or her family, leisure activities and community contacts,
	• from adaptation difficulties related to cultural differences, to a change of 

educational environment, including those related to previous education 
abroad.

The catalogue of individual educational needs is open and includes those that 
are relevant for the design of support within the school. IPEs provide the basis 
for the school to provide conditions for pupils’ learning and development using 
universal design in education and universal support instruments in the course 
of special learning organisation and psychological-pedagogical support.

INDIVIDUAL EDUCATION AND THERAPY PROGRAMME (IPET)6

A document developed on the basis of an assessment of special educational 
needs and a multidisciplinary assessment of the student’s level of functioning 
(WOPFU). The document is prepared for pupils for the period for which the 
assessment of the need for special education has been issued (but not 
longer than the educational stage) by a team of teachers and specialists 
(e.g. psychologist, educational specialist, educational therapist) who conduct 
classes with the pupil, in cooperation with the parents of the pupil and, if 
necessary, with psychological-educational counselling centres, including 
specialist counselling centres.

6	 § 6 of the Regulation of the Minister of National Education of 9 August 2017 on the 
conditions of organising education, upbringing and care for children and young 
people with disabilities, social maladjustment and at risk of social maladjustment 
(consolidated text: Journal of Laws 2020, item 1309).
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INDIVIDUAL STUDY PROGRAMME (IPN)7

A document prepared at school (by a teacher of a given subject) or outside 
school (in cooperation with a teacher of a higher school, a methodical advisor, 
a psychologist, an educationalist, a student) in the scope of one, several or 
all applicable educational classes (at each educational stage in each type 
of school). Prepared at the request of a student (an adult or with parental 
consent), parents/legal guardians, class teacher or teacher of the class. The 
IPN is realised in the course of selected educational classes (including, in 
a higher-level division and/or in another school – also of a higher level, or 
in whole or in part, on one’s own) under the guidance of a mentor teacher 
appointed by the head teacher. Permission for its implementation is granted 
by the head teacher on the basis of a positive opinion of the pedagogical 
council and the public psychological-pedagogical counselling centre. It is 
based on a diagnosis of pupils’ developmental potential (DPRU).

INDIVIDUAL PROGRAMME OF ACTIVITIES (IPZ)8

A programme implemented in the course of remedial classes for students 
with profound intellectual disabilities, developed by teachers in cooperation 
with a psychologist. It includes goals, methods and forms of work and the 
scope of cooperation with parents. It is evaluated at least twice a school 
year. Together with the observation booklet, it forms the basis for the periodic 
evaluation of the participant’s functioning.

INDIVIDUAL COURSE OF STUDY (ITN)9

An educational process organised for a specific period of time according 
to a system other than compulsory educational classes. Its scope may include 
one, several or all compulsory classes (applicable to each educational stage 

7	 Pursuant to the Regulation of the Minister of National Education of 9 August 
2017 on the conditions and procedure for granting permission for an individual 
programme or course of study and the organisation of an individual programme 
or course of study ((Journal of Laws 2017, item 1569)).

8	 § 11 of the Regulation of the Minister of National Education of 23 April 2013 on the 
conditions and manner of organising remedial classes for children and young 
people with profound mental disabilities (Journal of Laws 2013, item 529).

9	 On the basis of the Regulation on the conditions and procedure for authorising 
an individual programme or course of study and the organisation of an individual 
programme or course of study.
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and each type of school). The process is organised at the request of the pupil 
(an adult or with parental consent), parents/legal guardians, the class teacher 
or the class teacher. It may be implemented during one school year, in the 
course of the curriculum of two or more departments, where the student’s 
classification and promotion takes place during the whole school year. IPN 
may be implemented as part of ITN under the terms of the educational 
legislation. Permission to realise ITN is granted by the school principal 
on the basis of a positive opinion of the pedagogical council and the public 
psychological-pedagogical counselling centre. The basis for its development 
is a diagnosis of pupils’ developmental potential (DPRU).

COMPETENCE
Broadly defined, the ability to undertake specific activities and tasks using 
learning outcomes (knowledge, skills and social competences) as well 
as one’s own experiences. Competence cannot be equated with learning 
outcomes10 .

ELIGIBILITY
A set of learning outcomes in terms of knowledge, skills and social 
competences, acquired in formal education, non-formal education or through 
informal learning, in accordance with the requirements established for a given 
qualification, the achievement of which has been verified in validation and 
formally confirmed by an authorised certification body (Article 2 point 8 of the 
Act of 22 December 2015 on the Integrated Qualification System)11 .

FUNCTIONAL ASSESSMENT
A multifaceted process of identifying the student’s resources and difficulties 
and the environmental factors affecting them, taking into account an analysis 
of functioning (based on the ICF classification, knowledge of the child’s 
developmental milestones) and, if made, a criterion diagnosis (based on the 
ICD or DSM medical classification), as well as an adequate and continuously 
evaluated support programme.

10	 Integrated Skills Strategy 2030 (general part), https://efs.men.gov.pl/
zintegrowanastrategia-umiejetnosci-2030-czesc-ogolna/, Accessed: 18.09.2020

11	 Integrated Skills Strategy 2030 (general part), https://efs.men.gov.pl/
zintegrowanastrategia-umiejetnosci-2030-czesc-ogolna/, Accessed: 18.09.2020.
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OPINION
A document issued by a psychological-educational counselling centre 
(public12 or non-public13 ) at the request of parents. On the basis of the opinion 
psychological-educational assistance is planned and organised at school. It 
contains personal data of the student, information on individual developmental 
and educational needs, as well as the student’s abilities and skills, and 
recommendations for use in work with the student for teachers and parents.

STATEMENT OF SPECIAL EDUCATION NEEDS14

A document prepared by the assessment team of a public psychological-
educational counselling centre, including specialised counselling, issued 
under an administrative procedure. It contains, among other things: personal 
data of the student, validity period, information for what reason it is issued 
(e.g. disability, with specific indication of the type and degree), diagnosis and 
recommendations for work with the student and parents, as well as the scope 
of teachers’ cooperation.

PERSON WITH SPECIAL NEEDS
A person who, because of his/her external or internal characteristics, or 
because of the circumstances in which he/she finds himself/herself, has to take 
additional measures or apply additional resources to overcome a barrier in 
order to participate in various spheres of life on an equal basis with others.

PSYCHOLOGICAL-EDUCATIONAL ASSISTANCE
A time-defined process, organised on the school premises, concerning the 
provision of support based on the provisions of the Regulation of the Minister 

12	 The types, procedure for issuing and content of opinions issued by public 
counselling centres are specified in the provisions of § 4-6 of the regulation of 
the Minister of Education of 1 February 2013 on the operation of psychological and 
pedagogical counselling centres, including specialist counselling centres (Journal 
of Laws of 2022, item 2499, as amended).

13	 Non-public counselling centres issue opinions referred to in the provisions of Article 
127(11) and opinions that are not reserved by law for public counselling centres.

14	 Read more: §13 of the Regulation of the Minister of National Education of 7 
September 2017 on rulings and opinions issued by adjudicatory teams in public 
psychological and pedagogical counselling centres.
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of National Education of 9 August 2017 on the principles of organising and 
providing psychological and pedagogical support in public kindergartens, 
schools and institutions (Journal of Laws of 2020, item 1280). The organisation 
of PPP involves the school principal, class teacher, teachers and specialists. It 
is also provided to teachers and parents, who should be supported in solving 
upbringing and didactic problems and develop their educational skills in order 
to increase the effectiveness of the assistance provided to students.

SCHOOL SPACE
Within the architectural standard, the MDS is understood as a physical place: 
the school building and surrounding areas, which constitute the area in which 
learning, education, rest and other activities take place.

Within the educational and social standard, MDS is understood as the totality 
of interventions undertaken by the school to fulfil educational, formative, 
caring and nurturing functions.

RATIONAL IMPROVEMENT (RD)
Necessary and appropriate modifications and adaptations that do not entail 
disproportionate and unnecessary hardship. They are necessary in specific 
cases to ensure that Persons with Disabilities (OzN) are able to exercise and 
enjoy all human rights and fundamental freedoms (Convention Article 2). In 
the educational process, reasonable adjustments allow for learning under 
optimal conditions. The objectives of reasonable adjustments are to equalise 
educational opportunities for students, to enable equal access to education, 
to create conditions for full and integral development and to reduce difficulties 
in psychosocial functioning15 .

DIGITAL AND INFORMATION ACCESSIBILITY STANDARD
Rules for the publication of digital content and the provision of information 
to ensure that OzN have access to the content provided and activities carried 
out (on an equal footing with persons without disabilities), regulated by the 
provisions of the Act of 4 April 2019 on digital accessibility of websites and 

15	 Competencies of the Future, ed. by S.M. Kwiatkowski, https://depot.ceon.pl/
bitstream/handle/123456789/18342/3-kwiatkowski-kompetencjeprzyszlosci.
pdf?sequence=1, Accessed: 12.12.2023.
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mobile applications of public entities (Journal of Laws of 2023, item 1440, as 
amended) and the Act of 19 July 2019 on ensuring accessibility for persons 
with special needs (Journal of Laws of 2022, item 2240, as amended), further 
described in Annex No. 2 to the document ‘Guidelines for the implementation 
of equality principles under the EU funds for 2021-2027’.

EDUCATIONAL SUBSIDY
Actually, the educational part of the general subsidy for Territorial Self-
Government Units (JST). Funds transferred to TSUs to finance educational tasks.

NON-DURABLE MEASURES
All materials and products to enable ongoing tasks to be carried out in relation 
to pupils’ needs, both during individual support and participation in teaching 
activities, i.e. e.g. printing of work sheets, stationery, disposable speech therapy 
spatulas, consumable teaching aids, etc.

TARGETED SUPPORT (UW)
Support provided to pupils as a result of a functional assessment 
to implement interventions that meet the needs of the pupils, their peer 
group/department, parents, school and local community. The planning and 
organisation of support is timed, monitored and evaluated in terms of the 
effectiveness of the activities implemented.

UNIVERSAL SUPPORT INSTRUMENTS (UIW)
Activities designed to implement support, using tools appropriate to the 
development and academic success of all pupils. They are used as part of the 
teaching, parenting, caring and other statutory activities of the school and are 
undertaken by teachers, specialists, school staff, parents and the community.

UNIVERSAL DESIGN (UP)
As defined in Article 2 of the Convention: “Universal design refers to solutions 
that are usable by all people, to the greatest extent possible, without the need 
for adaptation or specialized modification. The term is applied to products, 
environments, programmes, services and does not exclude assistive devices 
for particular groups of people with disabilities. It is applied globally in the 
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course of teaching, educating and caring interactions, in the school division, 
the school community and the local community, applying the ideas of 
accessibility and equality in education.

UNIVERSAL DESIGN IN EDUCATION
Means the use of universal support instruments (UIW), including:

a.	 a variety of polymodal means of presenting teaching material,
b.	 flexibility in the form in which students demonstrate their knowledge and 

competences (in written, oral or practical action),
c.	 to use a variety of means to motivate students to work and to apply the 

principle of universal design, based on:
	• equality of access,
	• flexibility,
	• intuitiveness,
	• information availability,
	• fault tolerance,
	• low levels of exercise,
	• appropriate space and location.

An element of universal design is reasonable adjustments (see above). 
Universal design is applied globally, in the course of didactic, educational and 
caring interactions, in the school division, the school community and the local 
community, applying the ideas of accessibility and equality in education.

USER
A person who has a vested interest in accessing facilities or services provided by 
an educational institution. Users include, but are not limited to, pupils, parents/
legal guardians, other family members of a pupil or member of staff (e.g. 
grandparents, children of staff, siblings of pupils) and other members of the local 
community (e.g. voters using the polling station located on school premises).

WCAG (WEB CONTENT ACCESSIBILITY GUIDELINES)
A specification created by the World Wide Web Consortium (W3C) that 
defines the conditions for ensuring digital accessibility of websites, mobile 
applications, electronic documents and multimedia.
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MULTI-SPECIALIST ASSESSMENT OF THE STUDENT’S LEVEL 
OF FUNCTIONING (WOPFU)16

A process aimed at the implementation of functional assessment, carried 
out by a team of teachers and specialists conducting classes with a student 
with an evaluation of the need for special education, in cooperation with the 
parents of the student or an adult student and, as appropriate, in cooperation 
with psychological and pedagogical counselling centres, including specialist 
counselling centres, and – with the consent of the student’s parents – with 
other entities. The assessment is drawn up in the form of a document, which 
contains, inter alia, detailed information on the student’s strengths and 
weaknesses and forms the basis for the development of the IPET.

16	 4 § 6(9-12) of the Regulation of the Minister of National Education of 9 August 
2017 on the conditions of organising education, upbringing and care for children 
and young people with disabilities, socially maladjusted and at risk of social 
maladjustment (Journal of Laws of 2020, item 1309).
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1. Area of accessibility to educational 
facilities

1.1.	 Location of school facilities

1.1.1.
The location of the school’s facilities takes into account:

a.	 the safety of pupils on the home-to-school route, i.e. a route with as few 
pedestrian and vehicular crossings, obstacles and terrain obstructions 
as possible,

b.	 the shortest possible distance to public transport stops.

1.2.	 Development of the school grounds

1.2.1.
On the school plot, vehicular traffic is planned in such a way as to ensure safe 
conditions for the movement of pupils. To this end, it is possible to:

a.	 introduce a clear division of space for pedestrian traffic and vehicular 
transport so that these routes do not cross each other and are 
separated from each other,

b.	 isolate the pedestrian route from the carriageway by introducing 
a barrier to ensure the visibility of road users and safety for the visually 
impaired and blind, such as a green envelope1 [see Figure 1].

1.2.2.
Where the aforementioned solutions are not possible, a variety of colours 
and materials are used on the floors to symbolically separate pedestrian and 
vehicular traffic2.

1	 N.Ratajczak-Szponik, Dostosowanie polskich szkół z początku XXI wieku do potrzeb 
dzieci z niepełnosprawnościami - wybrane zagadnienia architektoniczno- 
urbanistyczne - doctoral thesis under the supervision of prof. dr inż. arch. Elżbieta 
Trocka- Leszczyńska, pp. 81-82.

2	 NRatajczak-Szponik, Adapting Polish schools at the beginning of the 21st century 
to the needs of the Children with disabilities..., op.cit., pp. 81-82.
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Figure 1: A pedestrian route separated from vehicular traffic by a green envelope 
[photo: Marek Wysocki].

1.3.	 Entrance gate to the school grounds

1.3.1.
If the school plot is fenced, the gate shall allow access for wheelchair users 
(RMI WTB § 42(2)), i.e.:

a.	 the width of the wicket is a minimum of 90 cm,
b.	 the wicket opens at least 90o.

1.4.	 Pedestrian routes on access to school facilities

1.4.1.
Pedestrian routes provide independent mobility for people with reduced 
mobility and perception and take into account the safety of users’ movement, 
including but not limited to:
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a.	 obstacle-free route3 with a minimum width of 1.8 m4 (recommended 
2.0 m 5),

b.	 even surface (openwork and gravel surfaces are prohibited),
c.	 correct lighting.

1.4.2.
The landscaping emphasises access to the building - the pedestrian routes 
have a clear boundary that can also be felt by blind people walking with 
a white cane - so-called natural directional lines, defined by the use of 
a pavement edge (kerb, base of fence or building) [see Figure 2], changes in 
pavement texture or type (e.g. lawn - concrete block - wooden platform).

Figure 2: An example of the design of traffic routes [photo: Natalia Ratajczak-
Szponik].

3	 An obstacle-free route is a space of pedestrian circulation and indoor 
communication that is free of barriers and impediments to movement and allows 
to allow persons with special needs to pass freely. The space required for the 
movement of persons is called the obstacle-free route gauge and is: height: min. 
220 cm, width: min. 200 cm for external routes and min. 160 cm for internal routes. 
However, it is advisable to choose the width of the obstacle-free route taking into 
account the volume of user traffic and its specific characteristics, e.g. a large 
number of people using wheelchairs or walkers.

4	 Despite the fact that RMI WTB § 16(1) allows an access width of min. 1.5 m, but this 
does not meet the conditions for two wheelchair users to pass each other. Hence, 
the MDS requires a minimum width of 1.8m with a recommendation of 2.0m.

5	 A pavement width limit of 1 m for a distance of up to 10 m, or a width of 1.6 m for 
a distance of 50 m, is permitted. The passing area shall have a dimension of not 
less than 1.8 m wide and 2.0 m long.
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1.4.3.
Where the pedestrian route leading to the school is wider than 4.0 m or 
a forecourt is designed, a textured system (FON) is used leading to the main 
entrance of the building.

1.4.4.
The obstacle-free route is the same route for all users, i.e. it provides people 
with special needs with the same way of reaching entrances accessible on an 
equal footing with other users.

1.4.5.
If there is a need for off-road stairs and ramps along the access route to the 
facility, these solutions shall be made in accordance with the guidelines 
indicated in Sections 3.2.1 and 3.2.2.

1.5.	 Pre-entry plaza

1.5.1.
There is a ‘pre-entry plaza’ at the entrance to the building, within which 
elements 
such as seating and bicycle racks are located.

1.5.2.
The elements in the square are positioned off the free route from obstructions 
so that they do not block access to the building and pose a risk to pupils, 
including pupils with disabilities6.

1.5.3.
At existing buildings without a forecourt, landscaping elements are located 
outside the clearway.

1.5.4.
A system of textured markings shall be used in front yards and pedestrian 
routes greater than 4.0 m wide on the access to the school facility.

6	 N.Ratajczak-Szponik, Dostosowanie polskich szkół z początku XXI wieku do potrzeb 
dzieci z niepełno sprawnościami..., op.cit. p. 80.
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1.6.	 Parking area

1.6.1.
The landscaping of the site ensures that vehicles (passenger and special 
vehicles) can drive up to the main entrance or another entrance adapted for 
OzN, so that a child with a disability can be taken directly to the entrance of 
the building [see Figure 3].

Figure 3: Example of the location and arrangement of a temporary parking zone at 
the entrance to a building [photo: Natalia Ratajczak-Szponik].

1.6.2.
There are parking spaces on or adjacent to the school plot designated for OzN 
in number:

a.	 At mainstream and integrated schools - 4% of all parking spaces, not 
less than 1,

b.	 at special schools - 8% of total parking spaces, not less than 2.

1.6.3.
The parking space for OzN is designated within 10 metres of an accessible 
entrance. In case of difficult terrain conditions this distance is no more than 50 m.
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1.6.4.
The surface of the parking space for OzN shall be an improved hard surface 
- solid and level (e.g. stone paving, clinker, concrete, stone/concrete slabs or 
bitumen/asphalt). Openwork materials are prohibited.

1.6.5.
The parking space designated for OzN is appropriately marked7:

a.	 the surface of the parking space is painted blue and marked with the 
wheelchair user symbol,

b.	 correct vertical markings were applied.

1.6.6.
The dimensions of the parking space for OzN are:

a.	 for parking perpendicular to the axis of the carriageway, a minimum 
width of 3.6 m and a length of 5 m (RMI WTB § 21(1)),

b.	 when parking spaces are located along the carriageway - minimum 
width of 3.6 m and length of 6 m (RMI WTB § 21(2)(2)).

1.6.7.
In front of the school entrance, so-called “temporary stopping places” (drop-
off/pickupzone or set-down/pick-up areas or kiss&ride) are organised in the 
form of, for example, a bay or a covered driveway under the building8, located 
along the obstacle-free route.

1.6.8.
“Temporary stopping place” shall be located no more than 50 m from the 
accessible entrance to the school [see Figure 4].

7	 The Regulation of the Minister of Infrastructure of 9 September 2019 on detailed 
technical conditions for road signs and signals and road traffic safety devices 
and the conditions for their placement on roads (Journal of Laws 2019, item 2311, as 
amended) and the Regulation of the Minister of Infrastructure of 15 April 2022 on the 
technical conditions to be met by buildings and their location (Journal of Laws 
2022, item 1225).

8	 P. McKevitt, Improving the Accessibility of School Buildings, 2012, p. 16.
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Figure 4: Marking of the temporary stopping place [photo: Marek Wysocki].

1.6.9.
There is at least one parking space next to the special school for vehicles 
providing transportation to the educational institution, organised by the 
municipalities.

1.6.10.
The bus stand is 360x850 cm or allows a child in a pushchair to be dropped off 
directly onto the walkway leading to the entrance accessible to people with 
special needs.

2. Area of accessibility of sports and 
recreation areas

2.1. Site development

2.1.1.
All outdoor areas are adapted so that people with special needs can use 
the facilities and pitches in a way that ensures their passive and active 
participation in sporting events [see Figure 5].
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Figure 5: An example of separating the traffic and recreation areas using 
pavements of different colour and texture [photo: Natalia Ratajczak- Szponik].

2.1.2.
The development of the area around the school takes into account access 
to the essential elements of the plot, i.e. sports or recreational areas, for all 
pupils.

2.1.3.
The sports and recreational spaces are accessed by free

from obstacles (e.g. kerbs), paved paths, made of surfaces that allow 
wheelchair users to move around (openwork concrete slabs, for example, are 
not advisable). Paths are well-maintained, not overgrown with grass, which 
can impede access to individual spaces.

2.1.4.
The permitted height difference between paths is no more than 2 cm. The 
width recommended for all paths is in accordance with the parameters of the 
obstacle-free route, in this case 200 cm (180 cm allowed).
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2.2.	 Equipment for sports and leisure areas

2.2.1.
A minimum of 30 per cent (no less than one) of the equipment in the 
children’s playground is adapted to the needs of OzNs with mobility, including 
wheelchair users [see Figure 6].

Figure 6: Example of an outdoor playground adapted for children with disabilities 
SP2 in Opoczno [photo: Katarzyna Guratowska].

2.2.2.
Both the device itself and the surface under and around it, as well as the route 
leading to it, are available.

2.2.3.
When assembling play sets, the elements that make up the set should ensure 
safety and be at least 30% suitable for wheelchair users.
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3. Accessible area of the building entrance

3.1.	 General building entrance parameters

3.1.1.
The main entrance to the building and the emergency exit are located at 
ground level.

3.1.2.
All entrances to the building (except entrances to technical areas) and 
emergency exits are adapted to the needs of OzN, i.e. meet the criteria 
indicated below.

3.1.3.
Pupils can enter the school through the main entrance or other entrances e.g. 
by age of children.

3.1.4.
Benches are set up at the entrance, both inside and outside the building, 
to allow a visually impaired person to wait for visual accommodation 
to existing conditions.

3.1.5.
The main entrance to the building is easily recognisable through, for example, 
its design, form (e.g. an arcade in the building, the use of a lowering or raising 
of the in the entrance area), location, signage, lighting and choice of materials 
(e.g. change of material on the façade)9 [see Figures 7 and 8].

Figure 7: Example of highlighting an entrance area: A - change of material on the 
façade, B - the building’s arcade, C - the elevation of part of the building [drawing 
by Natalia Ratajczak-Szponik].

9	 McKevitt, Improving the Accessibility..., op. cit, pp. 16-17
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Figure 8: Forms of accentuating the entrance area in a building: A - canopy over 
entrance, B - change of colour on façade, C - location of sign (totem) [fig. Natalia 
Ratajczak-Szponik]

3.2.	 External entrance area of the building

3.2.1.
External staircase

3.2.1.1.

General parameters of external stairs

3.2.1.1.1.

The stairs leading up to the building are a critical barrier for wheelchair users. 
However, stairs for other users, including those with visual impairments, can 
be an important element in accessing an entrance located above ground 
level. In such In this case, the shape of the steps, their dimensions, colour or 
the material they are made of determines their suitability for users with special 
needs.

3.2.1.2.

Steps

3.2.1.2.1.

The steps are solid, made of non-slip and non-embedded materials, among 
other things, to allow an assistance dog to walk on them.

3.2.1.2.2.

Steps are straight, with no protruding overhangs, nosings or undercuts, 
to minimise the risk of foot catching and the possibility of falling. The principles 
of step profile design are shown in Figure 9.
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Figure 9: Principles for shaping stair tread profiles [drawing by Marek Wysocki, PG 
CPU Accessibility Standards, 2022, sheet no. 7, based on ADAAG].

3.2.1.2.3.

External stair treads are between 12 and 15 cm high, with all treads in one flight 
of stairs being the same height.

3.2.1.2.4.

The width of external stair treads shall be at least 35 cm.

3.2.1.2.5.

The height and width of the steps satisfy the relationship 2h+s=60-65 cm, 
where h is the height of the step and s is its width.

3.2.1.2.6.

The minimum width of a flight of stairs is 200 cm, but not less than the 
dimension of the flight of stairs located inside the building.

3.2.1.2.7.

The number of running steps ranges from 3 to 9 and is odd.

3.2.1.2.8.

Colour coding of the first and last step is used:
a.	 The edge shall be marked with a contrasting colour at a level of not less 

than 70% LRV10 in relation to the colour of the surface of the steps and the 
footway,

10	 The total amount of light reflected from a surface, e.g. floor, wall, furniture elements, 
at each wavelength and in all directions when illuminated by a light source. The LRV 
helps to determine the colour contrast between elements – the higher the LRV, the 
better the contrast and visibility of the elements. The LRV contrast ratio is calculated 
using the formula: H=[(K1-K2)/K1]x100%, where K1 is the highest colour value (light 
reflectance of the lighter surface), K2 is the lowest colour value (light reflectance of 
the darker surface), H is the value of the achieved contrast between colours.
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b.	 a strip of min. 10 cm, including min. 5 cm on the tread (horizontal surface 
of the step) and min. 5 cm on the tread (vertical or sloping surface of the 
step),

c.	 where the number of steps is greater than 3, it is possible to distinguish 
in colour the entire first and last step.

d.	 in the case of a staircase with three steps, the edges of each step are 
marked.

3.2.1.3.
Riser

3.2.1.3.1.

When the number of steps exceeds 10, a riser is used.

3.2.1.3.2.

The length of the riser is a minimum of 150 cm.

3.2.1.4.
Handrails

3.2.1.4.1.

Handrails on both sides of the staircase are essential for the use of stairs [RMI 
WTB § 296].

3.2.1.4.2.

Handrails on both sides are used regardless of the length of the stair run 
(difference in level), even though the regulations specify that handrails are to be 
installed only on stairs whose height exceeds 50 cm [RMI WB, §296, para. 1].

3.2.1.4.3.

An additional intermediate balustrade [RMI WTB., §296, para. 3.] shall be used 
for stair flights that are more than 4 m wide.

3.2.1.44.

The handrail grips are extended horizontally by at least 30 cm beyond the first 
and last step and terminated “in such a way as to ensure safe use” [RMI WTB, 
§296, para.5], e.g. bent “round” towards the wall or ground [see Figure 10].
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Figure 10: Stair handrails properly extended beyond the first and last step [photo 
by M. Wysocki].

3.2.1.4.5.

If the handrail enters the light of the pedestrian verge, it shall be marked in 
a contrasting colour with a contrast of not less than 50% LRV.

3.2.1.4.6.

The profile of the handrail approximates to a circle, oval or square with 
rounded corners (minimum radius 10 mm), which allows an easy grip with the 
hand. Its diameter is approximately 35-45 mm 11 [see Figure 11].

Figure 11: Example of shaping sections of the grip part - dimensions in mm 
[drawing by Marek Wysocki].

3.2.1.4.7.

Where a handrail is attached to a wall or balustrade, it shall be at least 50 mm 
from the vertical plane [see Figure 12].

11	 ISO 21542:2011 standard
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Figure 12: Principles of handrail design against a wall - dimensions in mm: A - 
handrail shapes; B - ways of fixing the handrail to the wall [drawn by Marek 
Wysocki, based on ISO 21542:2011].

3.2.1.4.8.

The handrail is fixed from below to ensure a firm grip when sliding your hand 
over the handrail [see Figure 11].

3.2.1.4.9.

The staircase is equipped with handrails at two heights. The top edge of 
the handrail is at a height of 75 and 90 cm above the surface of the step 
measured at its edge.

3.2.1.4.10.

When the height of the staircase is greater than 50 cm, a balustrade with 
a minimum height of 110 cm is also installed at the edge of the staircase [see 
Figure 13 right].
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Figure 13: Location of handrails at stairs - dimensions in cm [drawing by Natalia 
Ratajczak-Szponik].

3.2.1.4.11.

The spaces between the balustrade components are a maximum of 12 cm.

3.2.1.5.
FON (Surface Invoice Marking) system

3.2.1.5.1.

The FON system consists of designations:

a.	 Factor B seat belts as truncated domes or truncated cones,
b.	 information boxes made from C1 texture in the form of a low wave (so-

called corduroy).

3.2.1.5.2.

The FON system provides information for people with visual impairments and 
meets the following conditions:

a.	 in front of the staircase leading downwards, at a distance of 50 cm from 
the edge of the step, a 60-80 cm wide safety (warning) texture with 5 
mm high truncated domes (truncated cones) is installed [see Figure 14],
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Figure 14: Principles for the location of warning texture within stairs [drawing by 
Natalia Ratajczak-Szponik].

b.	 in front of the staircase leading upwards, texture markings shall be 
installed at a distance of 30 cm from the edge of the step information in 
the form of a fine wave (corduroy), 90 cm wide according to the adopted 
solutions of the FON system [see Figure 14].

c.	 It is not required to locate a warning strip on intermediate ramps if there 
is no break in the continuity of the handrail.

3.2.1.5.3.

The colour of the texture markings of the FON system in relation to the riser 
surfaces shall be no less than:

a.	 70% LRV for safety (warning) invoice,
b.	 50% LRV for information texture (fine corduroy).

3.2.2.
External ramp

3.2.2.1.

The external ramp is the most favourable solution for overcoming height 
differences, as it is the most durable element, does not require power supply
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electricity or charges for technical supervision services. The ramp should meet 
the parameters indicated in the following sections.

3.2.2.2.

The surface of the ramp shall be even, continuous, rough, durable, protected 
against slipping (in various weather conditions). Openwork materials that 
could make it difficult to walk on it, e.g. for a person using an assistance dog 
[see Figure 15], are not permitted.

Figure 15: Example of a ramp with a surface made of composite boards. SP 16 in 
Gdynia [photo: Marek Wysocki].

3.2.2.3.

The ramp, which is more than 900 cm long, is divided into shorter sections by 
berms:

a.	 intermediate lengths of not less than 140 cm [see Figure 16(a), (b)],
b.	 treatment with a length of not less than 150 cm (200 cm recommended) 

for ramps with a break run [see Figure 16(c)].
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Figure 16. Parameters of ramps outside the facilities: a), b) two-run ramp, c) 
broken-run ramp (source: PG CPU Accessibility Standards, 2022, sheet no. 7)

3.2.2.4.

A horizontal plane of not less than 150x150 cm is provided at the start of the 
ramp.

3.2.2.5.

At the end of the ramp, an area of not less than 150 x 150 cm shall be provided 
outside the opening area of the leaf of the entrance door to the building [RMI 
WTB, §71, para. 3.].

3.2.2.6.

Width of ramp base:
a.	 In accordance with RMI WTB § 71 para. 2 the width of the traffic plane 

is 120 cm,
b.	 for ramps longer than 20 m and for off-road ramps not linked 

to a building, the plane of movement shall be at least 200 cm so that 
two wheelchair users can pass each other on the ramp.



47

2

Architectural accessibility standard

3.2.2.7.

The movement surface on the ramp is limited on the sides by a kerb or 
a barrier at least 7 cm high. This barrier is to be dispensed with on the side of 
the ramp from which the movement surface reaches the wall directly.

3.2.2.8.

The ramp is equipped with handrails on both sides, parallel to the plane of 
movement:

a.	 whose upper edges are at two heights of 75 and 90 cm from the 
plane of movement [RMI WTB § 298. para. 4],

b.	 which are extended by 0.3 m before and after the start of the ramp 
and are terminated in such a way as to ensure safe use [RMI WTB § 
298(5)],

c.	 The distance between the opposing handrails is between 100 and 110 
cm [RMI WTB § 71.],

d.	 to ensure the ability to move efficiently

In accordance with the principles of universal design, ramps with a width of 
min. 200 cm and the distance between the opposite handrails is within the 
following limits between 180 and 190 cm or an intermediate handrail is used, 
delimiting the two lanes.

3.2.2.9.

The percentage slope of the ramp, regardless of the height difference to be 
overcome or the existing canopy, shall be no more than 6%1211.

3.2.2.10.

In front of the ramp and on intermediate landings, a C1 texture 60-90 cm wide 
is used (recommended solution) [see Figures 13 and 14]. In the case of handrail 
continuity, the use of texture on intermediate landings is waived.

12	 For ramp heights up to 15 cm, the slope may be a maximum of 15%, above 15 cm 
but not above 50 cm the slope may be 8% or under a canopy 10%, and above 50 
cm 6% or 8% when the ramp is under a canopy [RMI WTB, § 70.].
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3.2.3.
External vertical transport equipment

3.2.3.1.

External vertical transport devices are used when it is not possible 
to use a ramp to provide access for a mobile OzN to a building or the 
height difference to be overcome is more than 2.0 metres. The following 
recommendations shall be met.

a.	 Due to functionality and universal design principles, a passenger lift is 
recommended.

b.	 It is ensured that users can operate the vertical transport device directly 
(without the need for third-party assistance).

c.	 The units have an internal space dimension of no less than 150x150 
cm, which allows the use of the lift or lift by people in any type of 
wheelchair13.

3.2.3.1.

The other parameters of the passenger lifts are described in Section. 5.4

3.2.4.
External doors

3.2.4.1.

An important role in ensuring accessibility is played by external doors, which 
are visible, easy to operate and sized to allow free movement of users. They 
may be single or double-leaf, swinging or sliding doors14. External doors shall 
meet the following conditions.

3.2.4.2.

Swinging or revolving doors are excluded as the only access solution to the 
facility.

13	 Building for Everyone. A Universal Design Approach. Booklet 1 - External 
environment and approach, Centre for Everyone in Universal Design, Ireland (n.d.) 
[www.universaldesign.ie - accessed 2016 May]. p. 44.

14	 If sliding doors are used, they should be provided with automation. During an 
evacuation, the doors will open automatically.

http://www.universaldesign.ie/
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3.2.4.3.

The best choice is a bi-fold door with a width of 120 to 150 cm, depending 
on traffic and fire requirements.

3.2.4.4.

The minimum width of the door, measured as a passage light, is 90 cm (refers 
to the passage width when one door leaf is opened) [see Figure 15].

Figure 17: Door dimensioning principles [drawing by Marek Wysocki].

3.2.4.5.

Two pairs of doors with a width of no less than 90 cm are permitted side by 
side.

3.2.4.6.

The entrance door is visible to people with limited acuity and field of vision. 
The door contrasts with the background of the wall and floor. The whole door 
or just the frame/frame can stand out colourfully [see Figure 17].

3.2.4.7.

The contrast of the door against the background is 50% LRV.
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3.2.4.8.

Glass doors situated in a glass wall are distinguished, for example, by the 
use of colour or additional door divisions. According to the regulations, all 
transparent elements (e.g. walls and glass doors) marked with are bands that 
contrast “visually with the background when viewed in both directions and in 
all lighting conditions”15.

3.2.4.9.

The stripes on the glass elements can take various forms: lines, squares, 
circles, symbols or decorative motifs. They are located on two levels, ranging 
from 140-160 cm (first lane) and 80-110 cm (second lane), with a height of 10-15 
cm [see Figure 17]. Insertion of markings in light grey (milky) does not have the 
desired effect (in bright light the milky markings are not visible).

Figure 18: Ways of labelling transparent elements such as walls and doors [Fig. N. 
Ratajczak-Szponik].

3.2.4.10.

The installation of fully glazed (frameless) doors is avoided in school facilities. 
The prerequisite for the use of such doors is that they are The door leaf must 
be secured at the bottom with metal reinforcement to a height of min. 30 cm 
[see Figure 18].

3.2.4.11.

Alternatively, a glazing (vision panel) is used instead of a fully glazed door. This 
is a good solution because it allows users to look in, which is located on the 

15	 Regulation of the Minister of Infrastructure of 16 May 2023 on the technical 
conditions to be met by metro structures and their location (Journal of Laws 2023 
item 1210), §21, para. 2
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other side of the door and provides an additional source of daylight. The 
recommended glazing zone is between 40 and 180 cm above floor level, is 
at least 15 cm wide and its edge is no more than 20 cm from the edge of the 
door on the handle side16.

3.2.4.12.

Appropriate opening elements that meet the following conditions shall be 
used:

a.	 handles and grips are operated with one hand, without the need for wrist 
movement and firm grasping and squeezing,

b.	 the handle or grip shall be in contrast colour to the door leaf. The 
contrast of the handle to the door leaf shall be min. 50% LRV,

c.	 traditional ‘C’ shaped handles or movable ‘lever handles’ are the correct 
solution, as they are easier to use for most people - for example, they 
can be operated with the hands, elbows or even the head or foot17,

d.	 handles and locks are positioned at a height of 80-110 cm (standard 110 
cm) from floor level,

e.	 Alternatively, vertical and angled or horizontal handles are used instead 
of handles,

f.	 vertical and diagonal handrails are min. 40 cm,
g.	 vertical and diagonal brackets are placed at a distance of 5 cm from 

the plane of the leaf/door profile18, in such a way as to allow a grip height 
of 80-120 cm [see Figure 19],

h.	 horizontal handrails are fixed at a height of 80-110 cm, at a distance of 
not less than 5 cm from the plane of the door leaf/profile,

i.	 in the case of full-width handrails, the grip zone is highlighted in colour or 
shape.

16	 Building for Everyone. A Universal Design Approach. Booklet 2 - Entrances and 
horizontal circulation, Centre for Everyone in Universal Design, Ireland (n.d.) [www. 
universaldesign.ie - accessed 2016 May]..., p. 50.

17	 Building for Everyone. A Universal Design Approach. Booklet 2 - Entrances..., op. cit, 
p. 50.

18	 Building for Everyone. A Universal Design Approach. Booklet 2 - Entrances ..., op. cit, 
p. 51.

http://www/


52

2

Architectural accessibility standard

Figure 19. Example of shaping handles at the door - vertical handle, Primary School 
in Mirków [photo Katarzyna Guratowska].

3.2.4.13.

A system doormat is installed in front of each entrance to the facility. The best 
solution is to use brush-rubber doormats flush with the floor surface.

3.2.4.14.

The height of the doormat must not exceed 2 cm.

3.2.4.15.

If the doormat is not flush with the floor, it is advisable to use truncated 
overrun profiles.

3.2.4.16.

The doormat is firmly fixed to the ground.

3.2.4.17.

Openwork doormats are not used, which could make it difficult for an 
assistance dog to walk on them.
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3.3.	 Internal entrance area

3.3.1.
General parameters of the internal entrance area of the building

3.3.1.1.

The legibility of the space of the entrance area is ensured by the variety of 
finishing materials and colour contrasts.

3.3.1.2.

Anti-slip, easily washable and non-reflective (matt) flooring is used.

3.3.1.3.

A clear colour contrast is provided between the floor and the wall (at LRV ≥ 
30%) so that a visually impaired person can judge the size of the space and 
the boundary between the vertical and horizontal planes.

3.3.2.
Atrium/ vestibule

3.3.2.1.

An atrium/vestibule and lobby are also part of the entrance area of the 
building. Given the accessibility of these spaces for OzN, the recommended 
solution is to have no vestibule, as any door is a potential barrier and space 
restriction.

3.3.2.2.

For climatic or safety reasons, vestibules often form part of the entrance area. 
It is then important to ensure that wheelchair users can manoeuvre between 
the outer and inner doors without collision19.

3.3.2.3.

In newly designed buildings, if there is a vestibule in the entrance area, its 
depth is 220-250 cm.

19	 N.Ratajczak-Szponik, Dostosowanie polskich szkół z początku XXI wieku do potrzeb 
dzieci z niepełno sprawnościami..., op.cit., p.99.
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3.3.2.4.

A manoeuvring space of 150 x 150 cm is provided between the outer and inner 
doors. The doors do not open into the vestibule, i.e. they swing outwards or are 
pulled apart.

3.3.2.5.

A manoeuvring area of 150 cm wide by 120 cm deep is provided, increased by 
the width of each door leaf that opens into the vestibule. This means that if 
one 90 cm wide door leaf opens into the vestibule, then the minimum depth of 
the vestibule is 210 cm [see Figure 20].

Figure 20: Shaping of vestibules taking into account the direction of door opening 
- dimensions given are minimum values [Drawing by Marek Wysocki based on PG 
CPU Accessibility Standards, 2022, Sheet No. 11]

3.3.2.6.

There are no elements in the vestibule and lobby space that could restrict 
the movement of users. Door thresholds, stoppers on floors or doormats 
protruding more than 2 cm above the movement surface are eliminated.

3.3.2.7.

The vestibule space shall be free of freestanding signs, easels or other 
elements that could restrict the movement of users or endanger their safety 
(unless they are located outside the main circulation space, e.g. in alcoves).
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3.3.2.8.

The hallway/ vestibule shall be well lit with artificial light of a colour similar 
to natural light, so as to minimise the light contrast between the indoor and 
outdoor spaces. It is recommended that the vestibule/hallway area has 
access to daylight (e.g. by using glazed walls and entrance doors)20.

4. �Horizontal communication accessibility 
area

4.1.	 General parameters for horizontal communication

4.1.1.
The school uses solutions based on: regular arrangements of pathways, axes 
of symmetry intersecting at right angles and clear focal points (orientation). 
These layouts, provided they are logically structured, are understandable and 
manageable for OzN with vision, hearing, on the spectrum and intellectual 
disabilities. Complex layouts are inadvisable, especially those that take 
on incomprehensible geometric forms21. It is desirable to minimise the 
distances that a student has to travel between rooms. This can be achieved, 
for example, by grouping rooms for particular age groups.

4.1.2.
All utility rooms are accessible to people with special needs.

4.1.3.
Storeys or corridors are differentiated by colour to make it easier for pupils 
to find their way around the building (this applies especially to large buildings).

20	N.Ratajczak-Szponik, Dostosowanie polskich szkół z początku XXI wieku do potrzeb 
dzieci z niepełno sprawnościami..., op.cit., p.101.

21	 E. Kurylowicz, P. Johnni, C. Thuresson, Projektowanie uniwersalne. Sztokholm 
miasto dla wszystkich. Uwarunkowania architektoniczne kształtowania otoczenia 
wybudowanego przyjaznego dla osób niepełnosprawnych. Wytyczne tworzenia 
dostępnego i funkcjonalnego otoczenia zewnętrznego, Stowarzyszenie Przyjaciół 
Integracji, Warszawa 2005, pp. 90-91.
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4.1.4.
When shaping communication, its parameters are important, providing 
manoeuvring space for users (e.g. in wheelchairs) and also taking into 
account evacuation during incidents.

4.1.5.
An important element of adapting horizontal communication to the needs of 
users with different psychophysical limitations is the entrances to public areas 
and doors.

4.1.6.
An important factor in the accessibility of the communication zone is lighting - 
both artificial and natural.

4.2.	 Corridor

4.2.1.
Corridor gauge

4.2.1.1.

All fixtures and fittings are located off the obstacle-free route [see Figure 21].

Figure 21: Walking gauge parameters for a blind person using a white cane 
[drawn by Joanna Kowalewska based on PG CPU Accessibility Standards, 2022, 
sheet no. 2].
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4.2.1.2.

If there are obstacles or elements in the traffic area that may pose a danger 
to users, such as fire-fighting equipment, structural or installation elements, 
these are protected and visually highlighted (colour contrast).

4.2.1.3.

For objects that are not permanently fixed, e.g.: plants, seats, cabinets, 
information boards, easels, waste bins, etc., their placement is permitted 
provided that they do not impede the movement of users. They may be 
located in a dedicated corridor space or in alcoves22 [see Figure 22].

 

Figure 22: Example of the location of seats in niches with colour-coded functional 
zones [from left: SP 11 in Wejherowo - photo: Katarzyna Guratowska, SP in Sarzyna - 
photo: Marcin Dziółko].

4.2.1.4.

Any elements placed on walls less than 220 cm above the floor (e.g. 
information boards) shall not project more than 10 cm23 from the face of the 
wall. Otherwise, it is necessary to secure such elements

22	Building for Everyone. A Universal Design Approach. Booklet 2 - Entrances and 
horizontal circulation..., op. cit., pp. 30-31.

23	Building for Everyone. A Universal Design Approach. Booklet 2 - Entrances and 
horizontal circulation..., op. cit, pp. 30-31.
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a 7 cm high plinth or a crossbar placed 30 cm above floor level. It is 
permissible to secure the elements in a different way. Examples of solutions 
are shown in the pictures [see Figure 24].

4.2.1.5.

A colour contrast of no less than 50% of the LRV is provided between the 
fixtures and the background.

4.2.1.6.

The minimum corridor width for heavy two-way traffic is 180 cm24.

4.2.1.7.

Local constrictions[see Figure 23] meet the following parameters:

a.	 up to 90 cm occur at lengths of up to 50 cm,
b.	 up to 120 cm occur at lengths of up to 500 cm.

Figure 23: Widths of traffic routes [drawn by Marek Wysocki based on PG CPU 
Accessibility Standards, 2022, Sheet No. 12, per ISO 21542: 2011, para. 7.4]

24	E. Kurylowicz, P. Johnni, C. Thuresson,Universal design..., op. cit, p. 98.
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4.2.1.8.

In the corridors, a space reserve is provided (e.g. in the form of recesses), 
which is used to accommodate equipment such as seats, cabinets, display 
racks and orthopaedic equipment.

4.2.1.9.

It is good practice to fit safety strips along the walls, the top edge of which 
is placed up to 40 cm above floor level. These slats protect the wall against 
impacts from trolleys.

4.2.1.10.

Any corners, protruding structural elements or protruding walls are protected 
and marked in a contrasting colour [see Figure 24].

  

Figure 24 Example of securing and marking wall corners and poles [from left: SP in 
Siedlce, SP 2 in Opoczno, SP 85 in Gdańsk, photo: Katarzyna Guratowska].

4.2.1.11.

Items such as radiators, cabinets and fire extinguishers are “hidden” in the 
plane of the walls (e.g. in recesses or in inaccessible places) so that they are 
not in the space (gauge) of the corridor25 or are enclosed [see Figure 25].

25	N.Ratajczak-Szponik, Dostosowanie polskich szkół z początku XXI wieku do potrzeb 
dzieci z niepełno sprawnościami..., op.cit., p. 290.
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Figure 25. Example of “hiding” and securing elements that could protrude from the 
face of the wall and endanger pupils [from left: SP in Chmielno - photo: Katarzyna 
Guratowska, SP16 in Gdynia - photo: Marek Wysocki, SP in Borowa - photo: 
Katarzyna Guratowska]

4.2.1.12.

Windows do not open onto circulation routes in a way that impedes the 
movement of users or reduces the width of the corridor.

4.2.1.13.

Along the corridors, handrails are fixed with a diameter of 35 - 45 mm and 
a grip that allows easy handholding. Their function is to direct e.g. of a blind 
person and balance assistance for pupils with physical limitations26. They are 
used as a requirement for special schools and as a recommendation for other 
establishments. Handrails along corridors are fixed provided that:

a.	 do not block access to lockers if they are located in corridors,
b.	 do not block the door from opening fully,
c.	 Their heights are adapted to both short-statured pupils (children in 

grades I-IV and pre-school) and older pupils (adults)27, i.e. placed at 70 
and 90 cm above the floor, and 50 and 70 cm for pre-school children28,

d.	 do not narrow the zone of movement, i.e. the so-called obstacle-free 
route,

26	E. Kurylowicz, P. Johnni, C. Thuresson, Universal design..., op. cit, p. 99
27	P. McKevitt, Improving the Accessibility..., op. cit.
28	K. Jaranowska, Educational facilities..., op. ci., p. 137
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e.	 fire regulations are met when the width of the corridor is measured 
between the handrails and not the walls (clear passage),

f.	 do not project more than 10 cm beyond the face of the wall.

4.2.2.
Floors and walls

4.2.2.1.

The floors are even, non-slip and resistant to deformation.

4.2.2.2.

On vertical planes, materials shall be used that do not endanger users when 
they touch them, and are not susceptible to damage29.

4.2.2.3.

Walls and floors are contrasted by using different colours with a mutual 
contrast of at least 30% LRV. It has this is in order to allow OzN vision 
to determine the boundary between planes and to move safely along the 
corridor.

4.2.2.4.

If a similar colour scheme is used for the two elements, stripes 15-30 cm wide 
in a different colour to both planes may be introduced on the floor or wall at 
a contrast of at least 30% LRV to at least one of the planes [see Figures 26 and 27].

Figure 26: Method of colour contrasting wall and floor:-A - colour differentiation 
of the two planes,-B - introduction in contrasting colour of the strip on the floor, 
C - introduction in contrasting colour of the plinth on the wall [drawing by Natalia 
Ratajczak-Szponik].

29	E. Kurylowicz, P. Johnni, C. Thuresson, Universal design..., op. cit, pp. 99 - 100
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Figure 27: Examples of colour contrast between wall and floor [from left: SP 4 in 
Lubaczow-e - photo: Marcin Dziółko, SOSW in Konin - photo: Joanna Piwowońska, 
SP 16 in Gdynia - photo: Marek Wysocki].

4.2.2.5.

The walls and floors have a matt finish so that no glare or dazzle is created by 
artificial or natural light [see Figures 27 and 28].

  

Figure 28. An example of a floor with a matt finish and contrasting lines along 
a corridor [from left: SP in Satrzyn - photo: Marcin Dziółko, SP in Kuklówka 
Radziejowicka - photo: Katarzyna Guratowska, SP 2 in Opoczno - photo: Katarzyna 
Guratowska].

4.2.2.6.

In the corridors, colours are used to distinguish directions of movement 
(obstacle-free route zone) or to delimit functional areas, e.g. locker zones, 
resting areas or door leaves opening zones [see Figure 29]. Non-utilitarian 
designs are not acceptable.
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Figure 29: Example of marking on the floor of the door leaf opening zone [SP 85 in 
Gdańsk photo: Katarzyna Guratowska].

4.2.3.
Room doors

4.2.3.1.

Doors do not encroach on the traffic extremes - they do not restrict the safe 
movement zone of users, i.e. they do not impede the movement of users and 
do not reduce the width of the corridor [see Figure 30]:

a.	 The doors swing 180˚ (in a way that does not obstruct the movement 
of users or reduce the width of the corridor) or are sliding (if a positive 
opinion from the fire service is obtained).

b.	 90˚ hinged doors are used, located in recesses that are no less deep 
than the depth of the open door leaf (so that it does not encroach on the 
communication area when opened), and the width is a minimum of 160 
cm according to Figure 33.
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Figure 30: Principles of locating doors in the corridor space in a way that does not 
endanger users. A: hinged doors located in recesses, B: hinged doors opening at 
an angle of 180o, C: sliding doors [drawing by Natalia Ratajczak- Szponik, based 
on www.eph-barrierefreiheit.de - accessed 2018 January].

4.2.3.2.

Entrances to public areas and doors that are located on escape routes (such 
as between different fire zones or to stairwells) stand out from the

environments [see Figures 31 and 32], are easy to operate (light opening) and 
have the right form, dimension and design elements (handles, grips, glazing, 
material).

Figure 31: Examples of highlighting a door against a wall: A - changing the colour of 
the door, B - changing the colour of the door frame, C - adding a colour accent, in 
the form of a vertical stripe next to the door (it may additionally bear information) 
[drawing by Natalia Ratajczak-Szponik].

http://www.eph-barrierefreiheit.de/
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Figure 32: Examples of distinguishing doors against a wall [from left: SOSW in Konin 
- photo: Katarzyna Guratowska, SP in Dobrzno - photo: Katarzyna Guratowska, 
SP 16 in Gdynia - photo: Marek Wysocki, SOSW in Koszalin - photo: Katarzyna 
Guyratowska].

4.2.3.3.

The minimum clear passage width of the door is 90 cm [RMI WTB, § 75., 
para. 2.], and this dimension will increase for fire doors. In the case of 
double-leaf doors, this dimension refers to the door leaf in daily use, the 
so-called active leaf.

4.2.3.4.

The door is easy to open by both wheelchair users, physically weaker people, 
e.g. early childhood and upper limb OzN. The maximum force required 
to operate the door is 10 N.

4.2.3.5.

A manoeuvring area30 of not less than 150x150 cm is provided in front of the 
door.

4.2.3.6.

The distance of the closest partition to the handle side shall be not less than 
60 cm, so that the wheelchair can be freely approached and the door can be 
opened without backing out31 [see Figure 33]. In situations where this distance 
is not provided (less than 60 cm), the opening direction of the door should be 
changed or automatic opening buttons should be used according to Figure 34.

30	The manoeuvring surface is the space required to rotate the trolley through an 
angle of 180 degrees. The minimum dimension of the surface is 150x150 cm.

31	 M. Wysocki, CPU Accessibility Standards, Charter No. 12.
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Figure 33: Door access for self-opening [drawn by Marek Wysocki based on PG CPU 
Accessibility Standards, 2022, sheet no. 12].

4.2.3.7.

The self-closing elements are adjustable, making it possible to to suit the 
location and such factors as friction effects caused by hinges, locks or seals32.

4.2.3.8.

In special situations, buttons are installed to open overly heavy fire doors [see 
Figure 34]. However, this requires arrangements with the fire brigade, which 
parameters the pushbuttons for temporary opening of doors on escape 
routes should meet.

Figure 34: Location of the button that opens a door or door that is too heavy p-fire 
[drawing by Marek Wysocki based on PG CPU Accessibility Standards, 2022, sheet 
no. 12].

32	Building for Everyone. A Universal Design Approach. Booklet 2 - Entrances ..., op. 
cit.,p. 54.
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4.2.3.9.

Appropriate opening devices are used. Principles for the design of handles 
and grips are discussed at entrance doors in section 3.2.4.12.

4.3. Visual and tactile information

4.3.1.
Throughout the building, signage solutions are used to help users find 
their way around the school space and to make it easier to navigate the 
infrastructure located on the school site. Signage has been adapted, among 
other things, to meet the needs of people who are visually impaired, have 
difficulty concentrating or need consistent and clear information.

4.3.2.
In the school, the entrance area provides information about the layout of the 
premises in visual and tactile or voice form (as stipulated by the Act). The 
provision of information for the visually impaired is deemed to be met where:

4.3.2.1.

access to a tiff plan (stationary or printed) is provided,

4.3.2.1.

voice information is accessed on a mobile device by scanning a QR code or 
RFID tag.

4.3.3.
Numbering and description of rooms (not applicable to technical rooms) are 
both visually and tactilely legible (for example by means of relief printing and/
or braille).

4.3.4.
Visual markings shall be written in a contrasting manner of not less than 50% 
LRV (for example: dark blue or black font on a white background), in a sans 
serif font, appropriately large (at least size 36), placed at a height of 120-160 
cm on the door leaf or next to the door on the handle side, 5-10 cm from the 
frame [see Figure 35].
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Figure 35 Examples of visual and tactile signage on a vertical surface [from left: SP 
in Dobrzeń, SP 37 in Gdańsk, SPS in Wieluń - photo by Katarzyna Guratowska].

4.3.5.
Directional information (a combination of information and arrows) is used 
within the corridors.

4.3.6.
Visual signage is consistent throughout the facility and consistent with the 
adopted in the school with a visual identification system based on commonly 
used pictograms, e.g. in ISO 7001. In special schools, it is permissible to use 
additional labelling in accordance with the AAC system adopted at school.

4.3.7.
A sloping (30-60˚ angle) moulding is installed at handle height, i.e. 
approximately 110 m, next to the door on the handle side, 5-10 cm from the 
door frame, which makes it much easier for blind and partially sighted people 
to find the information [see Figures 36 and 37]. On the moulding is placed:

a.	 information in braille,
b.	 information in tactile or pin lettering (Klein type),
c.	 space for a QR code or RFID tag [see Figure 36].
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Figure 36 Inclined information slats and their placement [SP 16 in Gdynia [photo: 
Katarzyna Tomporowska, right photo: Marek Wysocki].

4.3.8.
Tactile markings on vertical planes placed on doors or walls on the handle 
side at a minimum height of 120 cm (bottom of plate) and a maximum of 160 
cm (top of plate) are permitted, at a distance of 5-10 cm from the door frame 
(measurement from the edge of the frame to the nearer edge of the plate)33 

[see Figure 35].

Figure 37 Distribution of touchscreen information panels [drawing by Marek 
Wysocki based on PG CPU Accessibility Standards, 2022, sheet no. 12].

33	In accordance with the minimum set out in Annex 2. Accessibility standards for 
Cohesion Policy 2014-2020 to the Guidelines on the implementation of the principle 
of equal opportunities and non-discrimination, including accessibility for persons 
with disabilities and the principle of equal opportunities for women and men under 
the EU Funds 2014-2020, Educational standard p.21
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4.3.9.
Various forms of mobility assistance for OzN are provided in the 
communication zone:

4.3.9.1.

solutions are used in the form of different textures and materials placed 
on floors or walls - changing textures, material types, shapes or symbols can 
signal the type of room or convey the information desired by the designer34,

4.3.9.2.

the walls of the corridors are “sensory” or have strips of a different texture 
or material on parts of them - such strips located are between 90 and 120 
cm from the floor (within arm’s reach) and can assist with orientation in the 
corridor space35,

4.3.9.3.

the textures are used on the floors and located at characteristic points such as 
changes of direction, intersecting routes, changes of level at room entrances - 
they can take the form of orientation paths (FON) or different materials can be 
used, e.g. wood, terrazzo and PVC.

4.3.9.4.

Tactile information is located on handrails fixed along corridors [see Figure 
38], e.g. in the form of convex pictograms or braille descriptions. It identifies, for 
example, the proximity of doorways, a change in the direction of the passage, 
approaching differences in ground levels or other messages.36 Solutions are 
also encountered worldwide where handrails are shaped in such a way as 
to help children learn to move around or make it easier for them to locate 
particular places by giving different forms to the handrails or introducing 
additional elements on the handrail that, for example, make sounds37.

34	N.Ratajczak-Szponik, Dostosowanie polskich szkół z początku XXI wieku do potrzeb 
dzieci z niepełno sprawnościami..., op.cit.,,, p. 291

35	E. Kuryłowicz, P. Johnni, C. Thuresson, Projektowanie uniwersalne…, op. cit., p. 99
36	E. Kuryłowicz, P. Johnni, C. Thuresson, Projektowanie uniwersalne…, op. cit., p. 99
37	N.Ratajczak-Szponik, Dostosowanie polskich szkół z początku XXI wieku do potrzeb 

dzieci z niepełno sprawnościami.., op.cit., p.111.
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Figure 38 Tactile information and the shape of the wall handrail can show blind 
people the escape route or the location of buttons for the activation of alarm 
signals or the location of firefighting equipment [source: Wysocki M., 2010, p. 159].

4.4. Horizontal communication lighting

4.4.1.
Direct natural light into the corridor spaces is provided.

4.4.2.
Windows, skylights or glass planes that directly admit sunlight are evenly 
distributed on the side walls or in the plane of the roof, as this solution does 
not create light contrasts (no dark and light zones).

4.4.3.
Natural light is introduced indirectly by means of glazing in the wall between 
rooms and corridors or by using doors with transparent elements38.

38	N.Ratajczak-Szponik, Dostosowanie polskich szkół z początku XXI wieku do potrzeb 
dzieci z niepełno sprawnościami..., op.cit., p. 291
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4.4.4.
Dark corridors ending in glass are not used.

4.4.5.
In order to reduce glare from daylight, as well as overheating on hot days, 
the windows include blinds, external shades, glazing anti-reflective or other 
solutions that restrict light rays from entering the corridor space.

4.4.6.
Artificial light is diffused and distributed evenly throughout the corridor space 
to eliminate shadows and light contrasts39. This is particularly important for 
circulation spaces where daylight is not provided.

4.4.7.
Artificial lighting is used in such a way that the light sources emphasise the 
direction of the corridor.

4.4.8.
LED bulbs (or other bulbs with comparable or better performance and 
properties) are used to illuminate passageways - corridors.

4.4.9.
The installed lighting complies with the regulations set out in the Polish 
standard PN-EN 12464-1 and is confirmed by an attestation or certificate 
drawn up by a specialist.

4.4.10.
For passageways and corridors, the illuminance is a minimum of 100 lux.

39	N.Ratajczak-Szponik, Dostosowanie polskich szkół z początku XXI wieku do potrzeb 
dzieci z niepełno sprawnościami..., op.cit., p. 291
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4.5. Horizontal communication acoustics

4.5.1.
The facility has a system in place to signal the intensity of excessive noise (so-
called electronic ears) [see Figure 39].

Figure 39: Electronic ear ‘noise meter’ [photo: Marek Wysocki].

4.5.2.
The above equipment is installed in corridors on each floor.

4.5.3.
The investment in the installation of noise meters is accompanied by 
educational activities on the impact of noise on pupils’ functioning and 
information on how the equipment works.

4.5.4.
The operation of so-called silent or stress-free bells has been introduced (or at 
a minimum tested) in the school.
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4.5.5.
In corridors and staircases, acoustic comfort solutions are used to achieve 
the values specified in PN-B-02151-4:2015-06 for the acoustic absorption 
parameter.

4.5.6.
In the corridors, relaxation areas are separated according to the parameters 
set out in section 6.10.3.

5. Vertical communication accessibility area

5.1. �General parameters of vertical communication 
accessibility

5.1.1.
Permanent vertical communication accessibility is provided to all floors, with 
the exception of floors where only technical rooms are located.

5.1.2.
Users can choose how they communicate between floors by ensuring that 
the various elements for this are available and appropriately located in the 
building.

5.1.3.
The accessibility of vertical communication should be ensured in the first 
instance by applying universal design principles. Cabin lifts and hoists are 
recommended, eliminating the need for constant pressure on the button that 
activates the movement of the device:

5.1.3.1.

Universal solutions include passenger lifts in an indoor or outdoor location, 
while vertical lifts, hybrid lifts or step platforms are acceptable as reasonable 
improvements. The advantages and disadvantages of each device are shown 
in Table 1. In new-build buildings, stairlifts are not permitted.
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5.1.4.
The equipment used enables all users, including pupils with special needs, 
to use it independently.

5.1.4.1.

It is permissible to support a student in the use of vertical communication 
devices under supervision when the student’s dexterity requires it.

5.1.4.2.

In order to maintain increased safety for younger children, the possibility 
to use the lift may be restricted to those who require assistance (wheelchair, 
mobility with crutches or a balcony, etc.) using, for example, a card or access 
key provided to the person.

5.1.5.
Directional information indicating the location of staircases and technical 
equipment is located in the internal and/or external circulation space.

Table 1 Advantages and disadvantages of vertical transport equipment.

TYPE DISADVANTAGES ADVANTAGES

LI
FT

•	 Higher installation cost

•	 The need for ample space

•	 The need to prepare 
a foundation with so-called 
underpinning (sometimes)

•	 Most beneficial from the point 
of view of users and most 
functional

•	 Possibility of independent use

V
ER

TI
C

A
L J

AC
K

•	 Reduced functionality for 
people with limited hand 
dexterity

•	 Need to hold the button while 
driving

•	 Mostly no cabin

•	 Lifting capacity from several 
centimetres to several metres

•	 No need to build a foundation 
when overcoming height 
differences of up to 1 m

•	 Lower construction cost than 
building a lift
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TYPE DISADVANTAGES ADVANTAGES
ST

EP
 H

O
IS

T

•	 Need for support in handling 
(often)

•	 Possible narrowing of the 
width of the walkway and thus 
creating a hazard for other 
users (when the device is 
deployed)

•	 Narrowing the width of 
the staircase - due to fire 
regulations this device cannot 
always be installed

•	 High failure rate when exposed 
to weather conditions

•	 No possibility to transport 
a person in a wheelchair 
together with a mentor

•	 Need to designate an off-
piste parking space free of 
obstructions

•	 Low cost of purchase and 
installation

•	 Independent construction 
system - can be installed 
on various types of stairs

•	 No need for large amounts of 
space

5.2.	 Internal staircase

5.2.1.
Stair treads

5.2.1.1.

Stair treads shall be straight, with no treads (of varying depth). Any fan stairs 
are excluded from use.

5.2.1.2.

The number of steps in a stair run shall be min. 3 steps and a maximum of 17 steps.

5.2.1.3.

The stair run has a slope in accordance with the requirements of the Technical 
Conditions, meeting the stair ergonomics formula 2h+s=60-65 cm, where h is 
the height of the step and s is its width.
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5.2.1.4.

The space underneath the stairs is secured so that their construction does not 
endanger users. The recommended height to which the area under the stairs 
should be secured is 210 cm.

5.2.1.5.

The area under the stairs can be built up and used, for example, as a utility 
room. The space can also be restricted by situating, for example, easels, 
sculptures or seating within the space to prevent users from going under the 
stairs [see Figures 40 and 41].

Figure 40: Ways of securing the area under the stairs [drawing: N. Ratajczak- 
Szponik].
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Figure 41: Example of development of the space under the stairs [from left: SP 2 in 
Opoczno, SP 14 in Radom - photo: Katarzyna Guratowska].

5.2.1.6.

The minimum width of the staircase, measured between the handrails, is 120 
cm (according to fire regulations this width increases adequate to the number 
of occupants), but the recommended minimum width of stairs (especially 
in escape staircases) is no less than 160 cm. This is because this dimension 
allows safe evacuation of OzN.

5.2.2.
Steps

5.2.2.1.

The height of the steps, according to RMI WTB § 68 (1), for public buildings is 
a maximum of 17.5 cm, but in educational buildings the recommended step 
height (h) is between 14-16 cm and the width (s) 30-37 cm, meeting the stair 
ergonomics formula 2h+s=60-65 cm.

5.2.2.2.

The surface of the steps (vertical and horizontal) is non-slip, matt and without 
unnecessary patterns.
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5.2.2.3.

Openwork and transparent steps are not used, allowing, among other things, 
an assistance dog to walk on them.

5.2.2.4.

The steps are straight, with no protruding overhangs, noses or undercuts, 
which minimises the risk of foot catching and the possibility of falling.

5.2.2.5.

The edges of the steps are highlighted with a contrasting colour to their surface 
at min. 70% LRV with a strip of min. 10 cm, of which min. 5 cm on the tread and 
min. 5 cm on the tread (vertical or sloping part of the step) including:

a.	 in a staircase with more than 3 steps, the edges of the first and last step 
shall be marked or the entire first and last step shall be highlighted in 
colour,

b.	 in the case of gears with three steps, the markings are located on the 
edge of each step,

c.	 contrasting markings on the step edge are applied across their width.

5.2.3.
Riser

5.2.3.1.

The riser in accordance with RMI WTB § 68 has a width of not less than 150 cm.

5.2.3.2.

A riser area equipped with a seat is recommended on the riser area if its width 
allows the minimum width of the rest area to be maintained.

5.2.4.
Balustrades and handrails

5.2.4.1.

According to the regulations [RMI WTB § 298. 2.] in educational buildings, 
balustrades have a minimum height of 110 cm and a clearance or openings 
between elements of no more than 12 cm.
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5.2.4.2.
Handrails are fitted along the stair tread on both sides of the staircase to allow 
left and right-hand use. The top edges of the handrail are fixed at a height of 
75 and 90 cm, measured from the edge of the step. This solution allows the 
handrail to be grasped by younger children and people of short stature as well 
as older children and adults.

5.2.4.3.
Handrails are also run on intermediate (between-floor) risers.

5.2.4.4.
Handrails are extended at the beginning and end of the run by 30 cm 
horizontally and terminated in such a way that they are safe to use [see Figure 
42] (e.g. connected to each other, wrapped down at least 5 cm or turned 
up against the wall), especially if they enter the corridor light. Bringing the 
handrail out horizontally assists the mobility of blind and partially sighted 
people and those using crutches or a cane.

5.2.4.5.
The form of the handrail allows an easy grip with the hand, including:

a.	 the shank has a round, oval cross-section with dimensions in the range 
of 35-45 mm,

b.	 Handrails with a square cross-section with sides of 35-45 mm and 
chamfered edges with a radius of not less than 10 mm are permitted,

c.	 the handrails are at least 50 mm from the wall,
d.	 the handrails are fixed at the bottom so as to ensure a firm hand grip 

over the entire course of the handrails.

5.2.4.6.
Handrails stand out in colour against the background at a minimum of. 50% LRV.

5.2.4.7.
Braille and/or tactile information shall be used at the ends of the handrails, 
including basic information on the level or direction of movement between 
floors.

5.2.5.
FON system in vertical staircase communication
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5.2.5.1.

The FON system consists of designations:
a.	 Factor B seat belts as: truncated domes or truncated cones,
b.	 C1 textured information boxes in low-wave form (so-called corduroy).

5.2.5.2.

Safety belts 60-80 cm wide are installed at a distance of 50 cm from the edge 
of the first step in a staircase leading downwards [see Figure 42].

 

Figure 42: Internal staircase with safety texture and handrails [SP 16 in Gdynia, 
photo by Marcin Dziółko].

5.2.5.3.

Information fields 90 cm wide at a distance of 30 cm from the edge of the first 
step in the staircase leading upwards.

5.2.5.4.

It is permissible to dispense with the FON system on inter-floor landings where 
the continuity of the handrail runs is maintained on the landings.

5.2.5.5.

The colour contrast for the FON system should be no less than:
a.	 70 % LRV for seat belts,
b.	 50% for other invoice designations.
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5.3.	 Internal ramps

5.3.1.
Internal ramps are to be implemented in accordance with RMRiT WTB § 71 and 
the parameters described in para. 3.2.2.

5.3.2.
Corridors with a slope of no more than 10% are acceptable for overcoming 
height differences, however, a slope of no more than 6% should be considered 
as recommended.

5.3.3.
In the case of a sloping corridor, handrails are installed at a height of 75 and 
90 cm on at least one side, including:

a.	 handrails are extended at the beginning and end of the sloping corridor 
by 30 cm horizontally and terminated in such a way that they are safe 
to use (connected to each other, curled down by min. 5 cm or to the 
wall),

b.	 the shank should have a round, oval cross-section with dimensions in 
the range of 35-45 mm,

c.	 Handrails with a square cross-section in the range 35-45 mm with 
chamfered edges with a radius of not less than 10 mm are permitted,

d.	 the handrails are fixed at the bottom so as to ensure a firm hand grip 
over the entire course of the handrails.

5.3.4.
The surface of the sloping corridor is non-slip, matt and without any 
unnecessary patterns.

5.4.	 Internal vertical transport equipment

5.4.1.
A passenger lift/vertical lift provides access to all public rooms on each floor 
(not applicable to technical rooms).
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5.4.2.
The passenger lift/vertical lift shall be located close to the main entrance of 
the building or in another clear location accessible by an obstacle-free route. 
The above also applies to solutions that allow access to the lift directly from 
ground level.

5.4.3.
Where passenger lifts/vertical lifts located are at different points in the 
building - e.g. in each wing of the building - the distance of the lift to each 
classroom should not exceed 40 m.

5.4.4.
The location of the lift is indicated by clear information (e.g. arrows, signposts), 
as well as using other guidance solutions, e.g. in the form of orientation paths 
(FON) and RFID tags (bikons) as waypoints used in mobile devices (e.g. special 
bracelets or smartphones).

5.4.5.
Adequate waiting and manoeuvring space for the trolley is provided in front of 
the crane , whereby:

5.4.5.1.

the distance between the lift door and the opposite wall or other partition is 
not less than 3,6 m so that there is a clearway of 2,0 m outside the waiting 
area for the lift,

5.4.5.2.

a waiting area of min. 1.6x1.6 m may be located in an alcove in front of the lift 
shaft,

5.4.5.3.

the bay is at least 2.0 m wide so that waiting and boarding passengers can 
pass each other easily,

5.4.5.4.

in front of the lift doors a rubber-brushed doormat or an information field 
made of texture C1 of at least 90x90 cm is installed.
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5.4.6.
Call panels are placed consistently throughout the building to the right of the 
entrance to the lift cabin on all floors.

5.4.6.1.

In a situation where there are several lifts in a building, all call boards have 
the same button layout and the same form of description in braille and relief 
lettering.

5.4.6.2.

The call buttons are distinguishable in colour from the wall at a min. 50% LRV 
and shall be marked in braille and relief symbols according to the with EN 81-
70.

5.4.7.
The lift doors meet the following requirements:

5.4.7.1.

stand out visually against the wall at no less than 50% LRV [see Figure 43],

 

Figure 43: An example of colour distinction of a lift entrance [from left: SP 85 in 
Gdańsk, SPS in Wieluń - photo: Katarzyna Guratowska].
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5.4.7.2.

the opening width is not less than 90 cm (100 cm recommended) in view of 
people with twin wheelchairs and those in battery-powered wheelchairs,

5.4.7.3.

remain fully open for a minimum of eight seconds in order for the less 
physically able to enter and exit the cabin safely (this time may be extended if 
a significant proportion of the facility’s users are OzN),

5.4.7.4.

are equipped, according to EN 81-70, with a system that stops the closing 
process if any person or object is in the doorway,

5.4.7.5.

an acoustic signal or voice announcement is given when opening and closing,

5.4.7.6.

when the door is glazed, contrasting stripes or dots 10-15 cm wide by 80-100 
cm high are mounted on the door surface and 140-160 cm.

5.4.8.
The passenger lift cabin has dimensions of min. 150×210cm for one-way lifts 
and min. 110×210cm for pass-through lifts to allow access to the lift for, among 
others, a person in an electric wheelchair.

5.4.9.
Passenger lift cabin equipment

5.4.9.1.

The control panel is placed at a distance of no less than 50 cm from the 
corner of the cabin (measured from the centre of the nearest button).

5.4.9.2.

The surface of the crane floor is matt, hard and slip-resistant.
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5.4.9.3.

The materials on the walls of the cabin are non-reflective so as not 
to contribute to glare.

5.4.9.4.

On at least one wall, but preferably on all internal walls excluding the wall or 
walls on which the door is located, railings with the following characteristics 
shall be provided:

a.	 handrails are installed at a height of 90 cm from the floor [RMIWTB §193 
para. 2 a.],

b.	 the handrails are 50 mm from the wall,
c.	 the handrails have a transverse dimension of between 35 and 45 mm,
d.	 the handrails stand out from the wall surface in terms of colour at 

a minimum. 50% LRV.

5.4.9.5.

A mirror is mounted in the lift cabin, of which:
a.	 the bottom edge is at handrail height or below,
b.	 the bottom edge is not less than 30 cm above the floor,
c.	 the top edge is no lower than 200 cm.

5.4.9.6.

Voice information is provided in the cabin, indicating the location of the lift 
and its direction of travel. The required signal volume is 50-65 dB.

5.4.9.7.

The lift cabin is equipped with alarm signalling that is readable by deaf and 
hard-of-hearing people, such as a pulsatingly lit alarm button to acknowledge 
receipt of a call and an inductophone loop that is activated during an alarm.

5.4.9.8.

In addition, a monitoring system is installed in the lift cabin which is activated 
during an emergency call so that service staff can observe the situation and 
confirm the need for intervention.
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5.4.9.9.

It is good practice to use a non-contact control system - this type of solution 
is useful in situations where a person with quadriplegia (tetraplegic) is 
studying or working in a school.

5.4.10.
The control panel in the cabin is located on the right side of the cabin and, 
in the case of lifts with a pass-through cabin, on both sides of the cabin, 
including:

5.4.10.1.

all buttons and controls operating the lift are placed in a zone 90-110 cm 
above the floor and at a distance of not less than 50 cm from the corner of the 
cabin [see Figure 44],

a.	 the buttons shall be no less than 3 cm in diameter in the case of a round 
shape or 3x3 cm in the case of a square shape.

b.	 The buttons stand out visually, as does the floor description.
c.	 the control panel buttons have markings for the visually impaired [RMI 

§193(2a)]. The information is presented in tactile form - convex numerals 
or in braille - and is placed on or next to the buttons on the right-hand 
side,

d.	 if the information is on the buttons, their tactile reading cannot actuate 
the lift - the buttons are mechanical with a well-chosen (tactile) 
pressure force [see Figure 45],

5.4.10.2.

touch panels and sensor buttons are not used.
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Figure 44: Basic dimensions of the passenger lift cabin [drawn by Marek Wysocki 
based on PG CPU Accessibility Standards, 2022, sheet no. 7].

Figure 45. Basic dimensions of the internal control panel in the passenger lift 
cabin, horizontal panel with round buttons (view and section), panel in horizontal 
arrangement with rectangular buttons (view), panel in vertical arrangement with 
circular buttons in two settings (view) - all designations in relief writing [based 
on PG CPU Accessibility Standards, 2022, sheet no. 7].



89

2

Architectural accessibility standard

6. Area of room availability

6.1.	 General parameters of room accessibility

6.1.1.
General guidelines for accessibility of premises

6.1.1.1.

In the building, all rooms (with the exception of the technical rooms) meet the 
following requirements.

6.1.1.2.

Multi-purpose rooms meet the requirements for each type of room whose 
function is performed in them.

6.1.1.3.

Access to the room for all users is provided:
a.	 the width of access to the room is no narrower than 180 cm,
b.	 there are no barriers restricting access to the room (obstacle-free route).

6.1.2.
Room signage and information

6.1.2.1.

The room is clearly labelled.

6.1.2.2.

The markings are placed on the wall on the handle side or directly on the door 
at a minimum height of 120 cm (bottom of the plate) and a maximum of 160 
cm (top of the plate), at a distance of 5-10 cm from the door frame (measured 
from the edge of the frame to the near edge of the plate).

6.1.2.3.

A board placed in front of or inside the room contains all the information 
necessary for the user of this rooms. A list of necessary information is provided 
for each zone.
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The information is recorded clearly and legibly, as required by the information 
standard.

6.1.2.4.

The information on the board is at a height of 120-160 cm.

6.1.3.
Doors

6.1.3.1.

The room is accessed by a door with a minimum clear passage width of 90 
cm [RMI WTB, § 75., para. 2.]. The passage is barrier-free.

6.1.3.2.

Doors that are easy to open by both wheelchair users, physically weaker 
people, e.g. early childhood and upper limb OzN, are used. The maximum 
force required to operate the door is 10 N.

6.1.3.3.

The contrast level of the door against the background is 50% LRV. Possible 
ways to make the door stand out against the wall are shown in Figures 41 and 
42.

6.1.3.4.

The opening devices used meet the following conditions:

a.	 Handles and handles are operated with one hand, without the need for 
wrist movement and firm grasping and squeezing.

b.	 The handle or hilt has a contrasting colour to the door leaf. The level of 
contrast of the handle against the door leaf is 50% LRV [see Figure 46].

c.	 Traditional ‘C’ shaped handles (movable, ‘lever handles’) are the correct 
solution, as they are easier to use for most people - they can, for 
example, be operated with the hands, elbows or even the head or foot40.

40	Building for Everyone. A Universal Design Approach. Booklet 2 - Entrances..., op. 
cit,s. 50.
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d.	 Handles and locks are positioned at a height of 80-110 cm (standard 110 
cm) from floor level.

e.	 Alternatively, vertical and angled or horizontal handles are used instead 
of handles.

f.	 Vertical and diagonal handrails are min. 40 cm.
g.	 The vertical and diagonal handholds are positioned 5 cm from the door 

frame41 in such a way as to allow a grip height of 80-120 cm.
h.	 Horizontal handholds are fixed at a height of 80-110 cm, at a distance of 

not less than 5 cm from the door frame.
i.	 In the case of full-width door handles, the grip zone is highlighted by 

colour or shape.

  

Figure 46. Examples of contrasting handles in relation to the door leaf [from 
left: SPS 37 in Gdańsk, SOSW in Koszalin, SPS in Gromadzice - Photo: Katarzyna 
Guratowska]

6.1.3.5.

The organisation of the interior space of the rooms takes into account the 
possibility for a wheelchair user to open the door independently. The furniture 
is located at a distance of not less than 60 cm from the handle, and if this is 
not possible, suitable opening mechanisms are installed [see Figure 47].

41	 Building for Everyone. A Universal Design Approach. Booklet 2 - Entrances ..., op. cit, 
p. 51.
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Figure 47: Door opening from the classroom space with different furniture in the 
door area [source: PG CPU Accessibility Standards, 2022, sheet no. 12].

6.1.4.
Space in the room

6.1.4.1.

The space at the entrance to the room and in key spaces is 150x150 cm. A list 
of key spaces is given below for each zone.

6.1.4.2.

The width of the transitions between the furniture is no less than 90 cm.

6.1.4.3.

Any elements placed on walls less than 220 cm from the floor (e.g. information 
boards) shall not project more than 10 cm from the face of the wall. Otherwise, 
such elements shall be protected by a plinth with a height of 7 cm or 
a crossbar placed up to 30 cm above floor level.
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6.1.5.
Walls and floors

6.1.5.1.

The floors are even, non-slip, damage-free and resistant to resistant 
to deformation. Carpeting - if present - is permanently attached to the 
substrate and is characterised by low pile height and muted colours.

6.1.5.2.

The walls and floors have a matt finish so that there is no glare or glare 
from artificial and natural light. On the walls and floor, the number of intense 
colours is limited in favour of light colours: white, beige, green and blue. 
Overly intense patterns on large surfaces are not used42. Too intense colours 
stimulate users with hyperactivity, ADHD or autism spectrum disorder.

6.1.5.3.

The contrast level between walls and floors is min. 30% LRV. This is to enable 
OzN vision to determine the boundary between planes.

6.1.5.4.

Where a similar colour scheme of two elements is used, stripes 15-30 cm wide 
in a different colour to both planes are used on the floor or wall, in a contrast 
of at least 30% LRV to at least one of the planes [see Figures 26 and 48].

42	N.Ratajczak-Szponik, Dostosowanie polskich szkół z początku XXI wieku do potrzeb 
dzieci z niepełno sprawnościami..., op.cit., p. 298
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Figure 48: Examples of creating contrasts between wall and floor in the room 
[from left: SP 16 in Gdynia - photo: Marek Wysocki, SP in Mirków - photo: Katarzyna 
Guratowska, SP in Dobrzeń - photo: Katarzyna Guratowska].

6.1.6.
Room equipment

6.1.6.1.

The room is provided with chairs and tables adapted to the anthropometric 
conditions (height) of the pupils, meeting the parameters described in 
the current standard EN 1729-1 Furniture, chairs and tables for educational 
institutions. Part: Functional dimensions (current version of the standard: PN-EN 
1729-1:2016-02)43.

6.1.6.2.

The room contains equipment to meet the individual and special needs of 
students.

6.1.6.3.

The colour of furniture, doors and fittings contrasts with the colour of vertical 
and horizontal planes, a contrast of no less than 50% LRV is provided.

6.1.6.4.

The room is equipped with an air monitoring and purification device (so-
called ‘air purifier’), installed on the basis of the expertise of a health and 
safety specialist.

43	https://pssekrakow.pl/index.php?option=com_content&view=article&id=1476:zasa
dy-doboru-stanowiska-pracy-ucznia&catid=83&Itemid=212 (access 22.03.2020)

https://pssekrakow.pl/index.php?option=com_content&view=article&id=1476%3Azasady-doboru-stanowiska-pracy-ucznia&catid=83&Itemid=212
https://pssekrakow.pl/index.php?option=com_content&view=article&id=1476%3Azasady-doboru-stanowiska-pracy-ucznia&catid=83&Itemid=212
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6.1.6.5.

The room is equipped with a workstation adapted to the anthropometric and 
other needs of the teacher/specialist.

6.1.7.
Room lighting

6.1.7.1.

The light intensity is distributed uniformly throughout the room (natural and 
artificial light).

6.1.7.2.

Proper natural lighting in the room is provided by:
a.	 suitably sized windows, located on the side wall or additionally in the roof 

space,
b.	 solutions that will reduce excessive solar radiation44 in spring and 

summer, while in winter and autumn the correct45 This can be achieved 
by: so-called ‘light shelves’, façade projections, external horizontal or 
vertical blinds (depending on the orientation of the window) or windows 
with glass having a solar control coating. The desired effect can also 
be achieved by landscaping the external area in such a way that the 
façade is shaded (e.g. siting deciduous trees)46 [see Figure 49].

c.	 the use of blinds or shades, providing the possibility to adjust the 
intensity of external light independently - in order to adapt lighting 
conditions to the classes conducted (e.g. total reduction of natural light 
when projectors are displayed) and the needs of students.

44	With natural lighting, there is often the problem of excessive sunlight, which can 
dazzle users sitting closest to the windows and make it difficult for them to function 
properly.

45	N.Ratajczak-Szponik, Adapting Polish schools of the early 21st century to the needs 
of the Children with disabilities..., op.cit., p. 152.

46	Designing Quality Learning Spaces: Lighting, Ministry of Education, NewZeland 2007, 
pp. 13-14 [www.education.govt.nz - accessed 2016 March].

http://www.education.govt.nz/


96

2

Architectural accessibility standard

Figure 49: Ways to reduce excessive daylighting in the classroom [drawing by 
Natalia Ratajczak-Szponik].

6.1.7.3.

For lighting, LED bulbs (or others with comparable or higher performance 
and characteristics) are used, providing not only better performance than 
traditional fluorescent lamps, but also characterised by a lack of flicker or 
noise during use.

6.1.7.4.

The lighting intensity at the worktop (calculated at a height of 0.85 m to the 
floor) is a minimum of 300 lux.

6.1.7.5.

Artificial lighting is characterised by high colour temperatures, i.e. between 
3300 K and 6500 K.

6.1.7.5.1.

It is possible to adapt the lighting to the environment and the needs of the 
students by:
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a.	 switching some light sources on or off - it is recommended to section 
parallel to the windows,

b.	 intensity control, including the possibility of automatic adjustment 
to take account of external conditions.

6.1.7.6.

The lighting used complies with the regulations set out in the current Polish 
standard PN-EN 12464-147 and allows the angle of incidence of the light and its 
colour to be controlled.

6.1.7.7.

Light switches are located 80 - 100 cm above floor level [see Figure 50].

Figure 50: Recommended location of switches/adjusters. [source: PG CPU 
Accessibility Standards, 2022, Sheet No. 16].

6.1.7.8.

The sockets are located at a height of 40 - 80 cm above the floor [see Figure 
50]. It is permissible to install the sockets at a different height if this is required 
for the connection of additional equipment, e.g. multimedia equipment.

47	Current version: EN 12464-1:2012 Light and lighting - Workplace lighting - Part 1: 
Indoor workplaces - or the current version in force at the time of the project.
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6.1.8.
Room acoustics

6.1.8.1.

Acoustic comfort is provided in the room. Acoustic comfort solutions that meet 
the parameters are used:

a.	 the reverberation time and the speech transmission rate achieve the 
values determined in accordance with PN-B-02151-4:2015-06,

b.	 in rooms intended for classes with the hard of hearing or other verbal 
communication problems, the maximum reverberation time is no more 
than 0.4 s,

c.	 in rooms for initial education and language teaching, the reverberation 
time is reduced by 0.1 compared to the value specified in the standard48.

6.1.8.2.

Products are used that dampen the noise caused by moving chairs, e.g. pads 
(e.g. felt, knitted new) for chair legs. This solution is used when the room has 
smooth floors.

6.1.8.3.

Soundproofing materials, absorbers or other certified solutions installed, 
among other things, on the ceiling and wall surfaces are used.

6.1.8.4.

The school has technical forms of support for e.g. the hard of hearing. 
Solutions in place include connecting the school’s own FM system to the 
classroom sound system if the facility does not have its own hearing support 
system - e.g. an induction loop (fixed or portable).

6.2.	 Cloakroom

6.2.1.
General cloakroom accessibility parameters

48	http://www.inzynierbudownictwa.pl/biznes,prawo,artykul,nowa_norma_
concerning_acoustics_interiors,9230 (accessed 20.04.2020)

http://www.inzynierbudownictwa.pl/biznes%2Cprawo%2Cartykul%2Cnowa_norma_dotyczaca_akustyki_wnetrz%2C9230
http://www.inzynierbudownictwa.pl/biznes%2Cprawo%2Cartykul%2Cnowa_norma_dotyczaca_akustyki_wnetrz%2C9230
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6.2.1.1.

The room meets all the general parameters indicated in section 6.1.

6.2.1.2.

Access for people with physical disabilities to the general cloakroom is provided.

6.2.1.3.

A manoeuvring area of 150x150 cm is provided in front of the lockers and in the 
cloakroom cubicles.

6.2.1.4.

The corridor between cloakroom boxes shall be not less than 160 cm 
wide. Where changing rooms consist of lockers located along corridors, 
a passageway of not less than 160 cm in width shall be provided.

  

Figure 51. Example arrangement of a room intended for cloakrooms [from left: 
SP 85 in Gdańsk - photo: Katarzyna Guratowska, SP 8 in Krosno - photo: Marcin 
Dziółko, SP 185 in Krakow - photo by Katarzyna Guratowska]

6.2.2.
Cloakroom cubicles

6.2.2.1.

Furnishing elements such as cabinets, shelves, benches or hangers stand out 
in colour against the vertical and horizontal planes.

6.2.2.2.

The entrances to the individual boxes are highlighted by colour or texture.
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6.2.2.3.
The cloakroom cubicles are labelled in relief writing. Tactile information 
elements are mounted at a height appropriate to the height of users: for 
younger children 110-120 cm on a vertical plane or 90 cm on an inclined plane; 
for older children at 130-150 cm on a vertical plane and 110 cm on an inclined 
plane respectively.

6.2.2.4.
In the boxes, the hangers are mounted at two heights from the floor: 100-120 
cm and 140-160 cm.

6.2.3.
Student lockers

6.2.3.1.
Some of the cabinets are located at a level that can be opened from 
wheelchair level, i.e. 40-110 cm above the floor.

6.2.3.2.
The lockers have numbers in a contrasting colour so that visually impaired 
people can easily find their locker [see Figure 52].

  

Figure 52: Example lockers for pupils - with appropriate colour contrast and 
legible numbering [from left: SP 2 in Opoczno, SP 185 in Kraków - photo: Katarzyna 
Guratowska, SP 16 in Gdynia - photo: Marek Wysocki].

6.2.3.3.
The cabinets are labelled in relief and braille. Elements of Tactile information 
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is mounted at a height appropriate to the height of users: for younger children 
110-120 cm on a vertical plane or 90 cm on an oblique plane; for older children 
at 130-150 cm on a vertical plane and 110 cm on an oblique plane, respectively.

6.2.4.
Rehabilitation equipment warehouse

6.2.4.1.

A room/separate storage space is provided for wheelchairs and other 
rehabilitation equipment that can be made available to students with 
disabilities on school premises.

6.2.4.2.

The room/distributed space is located near the entrance to the school 
building and is accessed by an obstacle-free route.

6.2.4.3.

Access to equipment is provided to students on a continuous basis - 
a student can use the equipment at any time.

6.2.4.4.

The storage room is equipped with an electrical socket, enabling electric 
trolleys, for example, to be charged.

6.3.	 Sanitary facilities

6.3.1.
General parameters of accessible sanitary facilities

6.3.1.1.

General guidelines

6.3.1.1.1.
The room meets all the parameters indicated in Section 6.1.

6.3.1.1.2.
At least one accessible toilet for OzN is provided on each floor.
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6.3.1.1.3.

Sanitary facilities accessible to people with special needs are located within 
40 m of classrooms.

6.3.1.1.4.

With the classrooms for younger children, the sanitary facilities are located 
directly next to the classrooms [see Figure 53].

6.3.1.1.5.

It is good practice in special schools to locate sanitary facilities directly 
adjacent to classrooms.

Figure 53. Example of the location of sanitary facilities next to classrooms 
[drawing Natalia Ratajczak-Szponik, Adaptation of Polish schools of the early 21st 
century to the needs of children with disabilities, op.cit., p. 263].

6.3.1.1.6.

At least one of the toilets on each floor meets the requirements for toilets for 
adults with special needs and older children.

6.3.1.1.7.

Individual toilets are adapted to meet the special needs of children with 
disabilities of different ages.

6.3.1.2.

Sanitary room doors

6.3.1.2.1.

The entrance door to the toilet has no threshold.
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6.3.1.2.2.

The sanitary facilities are easily accessible, e.g. the entrance door is not 
locked. The room can be used at any time. The same access rules apply 
to rooms accessible to the public and adapted to persons with special needs.

6.3.1.2.3.

Toilet and cubicle doors are fitted with locks to ensure privacy while allowing 
them to be opened from the outside.

6.3.1.2.4.

The locks are easy to operate and do not require a precision grip [see Figure 54].

  

Figure 54: Recommended toilet and cubicle closure [right] to facilitate operation 
by a person with manual limitations [photo: Katarzyna Guratowska, right photo: 
Joanna Kowalewska].

6.3.1.3.

Walls and floors of sanitary facilities

6.3.1.3.1.

In sanitary rooms, an appropriate colour contrast between the furnishings and 
the background of the room is provided to support visually impaired people 
[see Figure 55]:

a.	 elements such as doors, handles, support rails, sanitary facilities and 
accessories contrast (min. 50% LRV) with the colour of the vertical and 
horizontal planes,
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b.	 visual contrast (min. 30% LRV) between the wall and the floor is also used 
so that people with visual impairments can assess the size of the room49.

6.3.1.3.2.

The floors are non-slip and have a matt surface.

 

Figure 55: Example of the use of colour contrasts in the sanitary rooms [from left: 
SP 8 in Wejherowo - photo: Katarzyna Guratowska, SP 16 in Gdynia - photo: Marek 
Wysocki].

6.3.1.4.

Sanitary facilities

6.3.1.4.1.

A fire alarm and paging system have been installed in the room.

6.3.1.4.2.

The height of the call sign buttons is adjusted to the widest possible reach of 
the users’ hands, taking into account the needs of people in a lying position, 
e.g. caused by a fall. Call sign buttons or handles on strings are located at 
two heights:80-110 cm and 10-30 cm above floor level [see Figure 56]. Wall-
mounted buttons [see Figure 56A] or a cord [see Figures 56B and 57] can be 
used.

49	www.leewilson.com.au/2014/09/21/accessible-toilets-blue-seats-and- as1428-1-
2009/ - accessed 2017 Feb.

http://www.leewilson.com.au/2014/09/21/accessible-toilets-blue-seats-and-
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Figure 56: Diagram of the installation of paging buttons [source: PG CPU 
Accessibility Standards, 2022, Sheet No. 13].

 

Figure 57: Paging system handles on a rope [SP 13 in Koszalin photo: Katarzyna 
Guratowska].

6.3.1.4.3.

The sanitary facilities are equipped to adapt their parameters to the needs of 
the users - for example, there are solutions available to automatically change 
the position of the toilet bowl. in the room, both horizontally and vertically, or 
the height of the washbasin [see Figure 58].
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Figure 58: Examples of sanitary facilities where the height level can be adjusted 
[photo: Natalia Ratajczak-Szponik].

6.3.1.4.4.

All devices such as soap dispensers, dryers and paper towel dispensers are 
mounted at a height of 80-110 cm (measured from the floor to the place where 
you reach your hand to operate the device).

6.3.1.4.5.

The lower edge of the mirror at the wash basin is placed at a maximum height 
of 100 cm above the floor.

6.3.1.4.6.

The top edge of the mirror at the wash basin is placed at a height of at least 
200 cm above the floor.

6.3.1.4.7.

In the toilet, coat or bag/backpack hangers have been installed at two heights 
100-120 cm and 140-160 cm from the floor.

6.3.1.4.8.

An example of good practice is when the toilet near the main entrance is 
equipped with special chairs for children, designed to safely ‘immobilise’ the 
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child for the time it takes for the carer to use the toilet [see Figure 59 and 60].

 

Figure 59: Child seat installed in corner and straight section of wall [source: PG CPU 
Accessibility Standards, 2022, Sheet No. 13].

Figure 60: Child seat installed in the washbasin area [photo by Marek Wysocki, 
source: PG CPU Accessibility Standards, 2022, sheet no. 13].

6.3.1.5.

Lighting of sanitary facilities

6.3.1.5.1.

The light sources are distributed evenly throughout the space. It is This is 
particularly important in sanitary facilities with vestibules, where variations in 
light levels can occur.

6.3.2.
Public toilets

6.3.2.1.

Public toilets meet the general parameters for accessible sanitary facilities 
indicated in Section 6.3.1.
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6.3.2.2.

A cubicle has been designated in each public toilet that meets the 
parameters of an OzN toilet.

6.3.2.3.

In each of the public sanitary rooms equipped with in a room with more than 
2 wash basins, one of them is installed at a height of 70-75 cm, accessible 
to small children and people of low height. The room with fewer wash basins is 
equipped with a portable footstool.

6.3.3.
Toilets for people with special needs

6.3.3.1.

Toilets for people with special needs meet the general parameters indicated 
in Section 6.3.1.

6.3.3.2.

The toilet for people with special needs is/are:
a.	 separate room - one for all genders,
b.	 two separate rooms - one in the women’s toilet complex and one in the 

men’s toilet complex,
c.	 an adapted cubicle in each toilet unit.

6.3.3.3.

The route to the toilet for persons with special needs shall not lead through 
the toilet of only one designated sex. A manoeuvring area shall be provided in 
front of the toilet entrance and inside the room with a dimension of

at least 150x150 cm [RMI WTB §86]. This space is understood to be a square 
on the floor with a minimum size of 150x150 cm, and its location should allow 
the use of facilities and equipment such as a toilet bowl, washbasin, shower or 
lounger (comforter).

6.3.3.4.

There is at least one suitably adapted toilet bowl and washbasin in the room. 
Handholds [RMI WTB, § 86.] are provided at these facilities [see Figure 61].
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6.3.3.5.

NOTE: The following are the parameters for a toilet adapted for adults with 
special needs and children over 12 years of age. When equipping a toilet 
accessible to children with disabilities in younger age groups, it is necessary to 
adjust the individual parameters according to the values indicated in Table 1 
and Figure 63.

Figure 61: Plan of an accessible toilet [drawn by Marek Wysocki based on PG CPU 
Accessibility Standards, 2022, Sheet No. 13].
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6.3.3.6.

Available toilet bowl

6.3.3.6.1.

The toilet bowl is wall-mounted.

6.3.3.6.2.

The front edge of the hanging bowl is 65-75 cm from the back wall.

6.3.3.6.3.

The top edge of the unit (including the board) is at a height of 46-48 cm.

6.3.3.6.4.

On both sides of the bowl, a so-called activity area50 of 90x120 cm is 
maintained. This means that the distance to the nearest obstacle from the 
side edge of the unit is no less than 90 cm.

6.3.3.6.5.

If the toilet bowl is situated on one side close to the wall, then its distance 
(calculated from the axis of the appliance to this wall) is min. 45 cm [see 
Figure 62].

6.3.3.6.6.

Two handles are fitted to the toilet bowl, spaced as shown in Table 2, 
symmetrically with respect to the bowl.

6.3.3.6.7.

The handle on the ‘activity surface’ side is horizontal and foldable. Where 
activity surfaces are provided on both sides of the bowl (the preferred solution, 
as it is in line with the concept of universal design), two horizontal folding 
handles are attached to the unit.

6.3.3.6.8.

The wall-side bracket is either fixed, horizontal or L-shaped, fixed on a vertical 
plane.

50	The activity surface is the surface area needed for the wheelchair user to perform 
an activity within some equipment, e.g. the surface area needed to transfer from 
the wheelchair to the toilet bowl. Its minimum dimension is 90x120 cm.
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6.3.3.6.9.

The front edge of the handles extends beyond the front edge of the toilet bowl 
by 10-15 cm.

6.3.3.6.10.

The length of the folding handles is 80-85 cm (depending on the length of the 
toilet bowl).

6.3.3.6.11.

The length of the fixed handles is a minimum of 60 cm. For L-shaped handles, 
the horizontal part shall be a minimum of 60 cm long,

and the vertical part a minimum of 80 cm.

6.3.3.6.12.

The top edge of the handles is 28 cm above the top edge of the toilet bowl, i.e. 
74-76 cm above the floor, depending on the

from the mounting height of the toilet bowl [see Figure 62].

6.3.3.6.13.

The flush buttons are located on handles situated next to the toilet bowl or 
on the wall at a height of 80-100 cm above floor level.

6.3.3.6.14.

The paper tray is placed on holders located next to the toilet bowl or on the 
wall at a height of 80-100 cm above floor level.

6.3.3.6.15.

The paper tray is operated with one hand, without the need for a firm grip, 
clench or twist of the wrist51.

51	 N.Ratajczak-Szponik, Dostosowanie polskich szkół z początku XXI wieku do potrzeb 
dzieci z niepełno sprawnościami..., op.cit., p.300
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Figure 62: Principles of sanitation design in toilets/bathrooms for people with 
disabilities [drawing by Natalia Ratajczak-Szponik, based on www.archispace.pl, 
accessed 2016 April].

6.3.3.7.

Basin available

6.3.3.7.1.

The width of the wash basin is 50-70 cm.

6.3.3.7.2.

The depth of the basin is 40-60 cm.

6.3.3.7.3.

The top edge of the wash basin is 80-85 cm above the floor.

6.3.3.7.4.

There is a clear space under the washbasin of at least 67 cm in height from 
the floor and at least 25 cm in depth.

6.3.3.7.5.

20 cm of free space is left on each side of the washbasin.

http://www.archispace.pl/
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6.3.3.7.6.

Two handles are installed at the wash basin at a distance of 80-90 cm, or 
a structurally reinforced wash basin model with integrated handles is used.

6.3.3.7.7.

The height of the top edge of the handles coincides with the level of the top 
edge of the wash basin and is 80-85 cm.

6.3.3.7.8.

The length of the handles (folding or fixed) is 50-70 cm.

6.3.3.7.9.

The basin mixer is operated either by means of a photocell or manually by 
means of a lever52.

6.3.3.7.10.

The distance of the spout from the front edge of the wash basin is a maximum 
of 20 cm53.

6.3.3.7.11.

The distance of the lever from the front edge of the wash basin is a maximum 
of 30 cm54.

6.3.3.8.

Toilets adapted to the needs of children with disabilities in different age groups 
meet the above parameters, with the exception of those indicated in Table 2 
and shown in Figure 63.

52	N. Ratajczak-Szponik, Dostosowanie polskich szkół z początku XXI wieku do potrzeb 
dzieci z niepełno sprawnościami..., op.cit., p.301

53	In accordance with ISO 21542:2011
54	In accordance with ISO 21542:2011
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Table 2. Table showing the adaptation of the equipment parameters of accessible 
toilets to the age groups of children with disabilities.

Name of parameter Children
aged
6-9 years

Children
aged
9-12 years

Children 
over 12 years 
and adults

Moving the side wall away from the 
axis of the toilet bowl

38-42 cm 38-42 cm 45-58 cm

Height of the upper edge of the toilet 
bowl

37-39 cm 41-43 cm 46-48 cm

Spacing between handles fitted 
to the toilet bowl

65-70 cm 65-70 cm 75-80 cm

Height of top edge of handles at 
toilet bowl

63-65 cm 68-70 cm 74-76 cm

Installation height of the toilet paper 
tray on the wall

50-55 cm 55-60 cm 80-100 cm

Height of the upper edge of the 
wash basin

70-75 cm 75-80 cm 80-85 cm

Clear height under the wash basin 55-60 cm 60-65 cm 67-70 cm

Figure 63: Recommendations for the design of sanitary facilities taking into 
account the needs of children with disabilities [Figure Natalia. Ratajczak-
Szponik, Dostosowanie polskich szkół z początku XXI wieku do potrzeb dzieci 
z niepełnosprawnych, op.cit., p. 300].
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6.3.4.
Toilets for people with special needs of a higher standard

6.3.4.1.

The school has at least one special hygiene room. The so-called changing 
places are equipped, in addition to a toilet bowl and washbasin, with, among 
other things, a recliner and a shower [see Figure 64 and 65].

Figure 64: Recommendations for the design of special hygiene rooms [fig. Natalia. 
Ratajczak-Szponik, Adaptation of Polish schools of the early 21st century to the 
needs of children with disabilities ..., op.cit., p. 299].
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Figure 65. Example of toilet facilities of a higher standard [top SP no. 85 in Gdańsk, 
bottom left SPS in Wieluń, photo: Katarzyna Guratowska, bottom right SP 16 in 
Gdynia, photo: Marek Wysocki].

6.3.4.2.

In special schools, the number of hygiene rooms is adapted to the number of 
pupils and their type of disability.

6.3.4.3.

The rooms are equipped with a ceiling or running lift to facilitate the transfer of 
a child with a disability from a wheelchair to a recliner, a toilet or shower chair 
- these elements help to maintain safety and increase staff comfort.
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6.3.4.4.

The couch/bench [see Figure 64 and 65] is characterised by the following 
parameters:

6.3.4.4.1.

the couch is at least 60 cm wide,

6.3.4.4.2.

the couch has a minimum length of 160 cm,

6.3.4.4.3.

a height-adjustable couch is recommended.

6.3.4.5.

The shower [see Figure 63 and 65] is characterised by the following 
parameters:

a.	 the shower has dimensions of min. 100x90 cm,
b.	 a threshold-free shower or one bounded by a slat no more than 2 cm 

high is used,
c.	 a linear drain was used (recommended solution),
d.	 the shower is fitted with a handle at a height of 70-150 cm or 75-155 cm 

for children aged 6-12 years, at a height of 75-155 cm or 80-160 cm for 
users over 12 years,

e.	 a shower chair was installed at the height indicated in Table 1 for the 
toilet bowl,

f.	 a minimum of 90x120 cm of chair space is provided,
g.	 access to the shower handset and faucet is provided at a maximum 

height of 120 cm from the floor,
h.	 the shower is lockable.
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6.4.	 Classrooms

6.4.1.
General parameters of available classrooms

6.4.1.1.

The room meets all the parameters indicated in section 6.1.

6.4.1.2.

The following guidelines apply to any room that acts as a classroom on the 
school site.

6.4.2.
Space in classrooms

6.4.2.1.

Manoeuvring space is provided at key locations

with dimensions of 150x150 cm [see Figure 66]. Key places include, for example, 
the door, both the entrance to the room and the backroom, the blackboard, 
the storage areas for resources (e.g. students’ lockers or shelves with teaching 
materials), the workspace of the student with a disability and the teacher.

Figure 66: Example of classroom arrangement taking into account the correct 
widths of passageways and manoeuvring space [drawing by Natalia Ratajczak-
Szponik].
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6.4.2.2.

The room provides minimum usable areas for the occupants. It is important 
to ensure that children the ability to carry out tasks by: access to the 
workstation and individual elements in the room.

6.4.2.3.

The space per pupil in mainstream and integrated schools is 2.5 m2 

(recommended 3 m2) in grades 1-3 and 2.0 m2 (recommended 2.5 m2) in 
groups of older children. In special schools, the area per pupil is 2.5-3.5 m2 55.

6.4.2.4.

A passageway of min. 120 cm56.

6.4.2.5.

Classrooms for younger children are divided into distinct zones: for learning, 
for play, for rest/isolation.

6.4.2.6.

Within the room, a space is arranged to allow the student to calm down 
(disconnect from stimuli) - a so-called ‘safe space/place’. It can also be 
arranged in a separate room adjacent to the room [see Figure 67 and 77].

 

Figure 67. An example of a ‘safe spaces’ arrangement - a quiet corner in 
a classroom space [Primary School in Siedlce photo: Katarzyna Guratowska].

55	N.Ratajczak-Szponik, Dostosowanie polskich szkół z początku XXI wieku do potrzeb 
dzieci z niepełnosprawności..., op.cit., p. 297.

56	P. McKevitt, Improving the Accessibility..., op. cit.
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6.4.2.7.

The arrangement of the rooms offers the possibility to make changes 
and adapt the space to the needs of the users [see Figure 68], but certain 
elements have a fixed location:

a.	 The free arrangement of furniture, with the possibility of rearranging it, 
provides a suitable solution for children with intellectual disabilities,

b.	 For blind and partially sighted pupils, a regular layout is desirable,
c.	 for pupils with hearing impairments, a U-shaped (horseshoe-shaped) 

table layout is advantageous, as it allows pupil-to-pupil and pupil-to-
teacher visibility and ensures unhindered communication57,

d.	 flexibility of arrangement is achieved by providing lightweight, height-
adjustable furniture,

e.	 in the younger children’s room there are elements such as soft seating, 
cushions and a carpet to provide a variety of activities,

f.	 furniture standing in traffic areas has rounded corners.

Figure 68. An example of shaping classrooms according to specific 
recommendations [drawing Natalia Ratajczak-Szponik, Adapting Polish schools 
of the early 21st century to the needs of children with disabilities, op.cit., p. 297].

57	Source: video on designing architecture for the deaf, titled ‘How 
architecture changes for the Deaf’ [www.youtube.com/watch?time_ 
continue=113&v=FNGp1aviGvE - accessed 2018 Jan]
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6.4.3.
Classroom equipment

6.4.3.1.

Classrooms are equipped with furniture designed based on universal design 
principles58.

6.4.3.2.

The rooms are equipped with tables to allow efficient adaptation, i.e:
a.	 tables as one-person workplaces with, among other things, adjustable 

height, adjustable inclination and a storage tray for storing basic school 
supplies, enabling groups to work by combining them safely and usefully 
with other tables,

b.	 tables fitted with castors and lockable,
c.	 tables with tops made of materials with sound-dampening properties, in 

a colour other than white (contrast with the white sheet), made of matt 
(non-reflecting) materials,

d.	 Tables providing space for unobstructed work with a minimum width of 
75-80 cm and a minimum depth of 50,

e.	 tables providing the free space under the top necessary for a person 
sitting in a wheelchair to work, i.e. at least 67 cm high and 30 cm deep,

f.	 for users in wheelchairs, the location of the stands allows for the 
necessary 150x150 cm of manoeuvring space.

58	When planning the purchase of furniture and equipment, it is a good idea 
to familiarise yourself with new developments. Below are examples of publications 
that can provide inspiration and knowledge for creating an accessible space in 
schools: 
1. Investing in Friendly School Spaces A Guide for Schools, Local Authorities and 
Parent Councils. Special report 
2. Publications produced as part of the “EducationalSpaces 21. Open up!” project, 
including Physical and Architectural Spaces of Education 21.Open up school! 
https://eduspaces21.ceo.org.pl/materialy/publikacje 
3. Analysis of barriers to the integration of children and young people with 
disabilities on school premises. Architectural barriers and barriers due to lack of 
appropriate equipment Expert report of the Integration Foundation for the Institute 
of Industrial Design and other reports of the Institute.
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6.4.3.3.

Chairs shall be adapted to the height of the users or shall be adjustable in 
height - the method of adjustment shall be as simple as possible and shall 
allow for self-adjustment, depending on the height of the child, which may be 
via leg extension, pneumatic mechanism, electronic or manual crank.

6.4.3.4.

The room is equipped with furniture for storing teaching aids.

6.4.3.5.

Space is provided for the storage of specialised support equipment and non-
durable resources necessary for the teaching process, taking into account 
the need for differentiated forms and solutions. Cabinets, shelves and other 
storage areas, including for teaching aids, are also positioned between 40 and 
110 cm above floor level to ensure access for all users.

6.4.3.6.

The availability of fit-for-purpose equipment and non-durable resources for 
the teaching process is ensured, involving the use of differentiated solutions 
to support pupils’ special educational needs, e.g:

a.	 additional light sources - a spotlight to illuminate the work area,
b.	 optical and non-optical aids (e.g. magnifiers, telescopes, enlargers),
c.	 devices and aids to assist visually impaired people,
d.	 visual support, assistive and alternative communication tools (e.g. 

picture boards, AAC tools),
e.	 universal teaching aids and solutions to ensure the adaptation of the 

form and content communicated during the teaching process59.

59	In accordance with the minimum set out in Annex 2.Accessibility standards for 
cohesion policy 2014-2020 of the Guidelines on the implementation of the principle 
of equal opportunities and non-discrimination, including accessibility for people 
with disabilities and the principle of equal opportunities for women and men under 
the EU Funds 2014- 2020, Education Standard p.27
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6.4.3.7.

The classrooms are equipped with whiteboards (whether dry-wipe or 
interactive), permanently mounted or on rails, the bottom edge of which is at 
maximum at a height of 80 cm and the top edge at a height of at least 200 
cm. Access to the boards allows independent and comfortable use by all 
users of different heights including those in wheelchairs.

6.4.3.8.

The room is equipped with computer hardware (desktop or laptop computer) 
together with software and the necessary peripherals - among other things 
to provide visual support, assistive and alternative communication and 
adaptation of form and content.

6.4.3.9.

The room is equipped with a workstation adapted to anthropometric 
conditions and other individual needs of the teacher.

6.5.	 Sports halls

6.5.1.
General parameters of available sports halls

6.5.1.1.

The room meets all the parameters indicated as general for the room 
accessibility area in 6.1. except 6.1.6.1, 6.1.6.2, 6.1.6.5.

6.5.1.2.

Sports halls are available for pupils with special mobility needs.

6.5.1.3.

Within the sports area there is a cloakroom and sanitary facility accessible 
to OzNs, which may be a separate room equipped with a shower, toilet bowl 
and changing area and possibly lockers for clothing, or may be part of 
a general cloakroom and sanitary complex.
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6.5.2.
Walls and floors in sports halls

6.5.2.1.

The floors in the sports halls have matt, non-slip surfaces.

6.5.3.
Sports hall equipment

6.5.3.1.

The gymnasium and large halls for school-wide events are equipped with 
captioning systems for the deaf and/or simultaneous PJM interpretation 
presentations.

6.5.3.2.

Stairs in the stands and any changes of level signalled are textured (at least at 
the beginning of the staircase) and have markings in a contrasting colour (e.g. 
step edges).

6.5.3.3.

Handrails or supports are installed on the steps of the grandstand to facilitate 
the mobility of OSEs, including the elderly.

6.5.3.4.

The grandstands/stand shall have min. 3 wheelchair accessible seats for 
every 100 seats.

6.5.4.
Lighting of sports halls

6.5.4.1.

The rooms are evenly lit with natural light and artificial lighting. For example, 
blinds, external shades, anti-reflective glazing or other solutions that limit 
the light rays entering the room (to reduce glare from daylight, as well as 
overheating on hot days) have been installed in the windows.
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6.5.5.
Sports hall acoustics

6.5.5.1.

An inductophone loop is installed in the stands/ auditorium, allowing hard of 
hearing people with hearing aids to receive sports and school events.

6.5.5.2.

The gymnasium and large auditorium have been fitted with acoustic comfort 
solutions in accordance with PN-B-02151-4:2015-06.

6.6.	 Specialist surgeries

6.6.1.
General parameters of available specialist surgeries

6.6.1.1.

The school has a room for a psychologist, for an educationalist/special 
educator and an office for a speech therapist.

6.6.1.2.

The school space includes a space or room for rehabilitation and/or sensory 
therapy.

6.6.1.3.

The school has a world experience room. In mainstream and inclusive schools 
this element is recommended, while in special schools it is a required element.

6.6.1.4.

The number of specialist surgeries is adapted to the number of pupils and 
their individual needs.

6.6.1.5.

The premises meet all the parameters indicated in section 6.1.
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6.6.1.6.

The rooms are prepared for work that requires silence. Sound-absorbing 
materials are used on the walls and ceilings. This is particularly important in 
hearing and speech training rooms.

6.6.2.
Equipment for specialist practices

6.6.2.1.

A minimum of one practice has a Venetian mirror to enable activities such as 
supervision.

6.6.2.2.

In the room, a minimum of one student station (all recommended) has a chair 
with height adjustment and a table with adjustable table top height and angle 
[see Figure 69]. It shall have the following parameters:

a.	 the worktop has a minimum width of 75-80 cm and a minimum depth of 
50 cm,

b.	 the top is not white,
c.	 the tabletop is made of matt (non-reflective) materials,
d.	 space is provided under the tabletop to allow a wheelchair to drive up 

to a minimum height of 67 cm and a depth of 30 cm,
e.	 the location of the stand allows the necessary manoeuvring space of 

150x150 cm.

6.6.2.3.

Storage space for teaching aids is provided. Cabinets, shelves and other 
storage areas, among other teaching aids, are placed at a level between 40 
and 110 cm above floor level to ensure access for all users.

6.6.2.4.

The room contains furniture used to store with lockable cabinets or drawers, 
e.g. for storing documentation (accessible to the instructor).

6.6.2.5.

Access to equipment is provided to guide support resulting from differentiated 
learning needs:
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a.	 computer equipment with the necessary software to support the 
implementation of the planned forms of support, multimedia equipment 
(e.g. microphone, speakers, voice recorder) and peripheral equipment 
(e.g. printer, laminator), designed in accordance with the principles of 
universal design,

b.	 teaching aids for classes, including speech therapy, psychology, 
pedagogy and others resulting from from diagnosed needs,

c.	 tools and programmes: speech therapy, educational therapy and 
psychological, others allowing for the implementation of a minimum of 
cognitive, sensory-motor, emotional-social and communication support,

d.	 test batteries (standardised diagnostic tools, screening tools), e.g. for 
speech therapy diagnosis, school skills, cognitive development and 
assessment of socio-emotional skills, psychomotor development 
methods,

e.	 non-durable resources (e.g. school and office supplies) to enable the 
smooth running of day-to-day tasks in relation to the needs of the 
beneficiaries.

6.6.2.6.

The room is equipped with a workstation adapted to the anthropometric and 
other needs of the teacher/specialist.

6.6.2.7.

A ‘free’ space is designated for working with the pupil in a position other than 
at a desk/table (necessary equipment is e.g.: carpet or rug, sofa, mattresses, 
cushions or pouffes) [see Figure 69].

6.6.2.8.

The equipment of the premises is adapted to the diagnosed needs of the 
pupils. The choice of equipment was made in consultation with a specialist.
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Figure 69: Example of space arrangement in a specialist office [top SP 11 in Konin, 
bottom SP 2 in Opoczno - photo by Katarzyna Guratowska].
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6.6.3.
Specialist offices for individual work

6.6.3.1.

The room for individual work is at least 12-15 m2 in size.

6.6.3.2.

At the student workstation, at the teacher’s desk, in the space area “free”, 
manoeuvring space is provided at the mirror (in the speech therapist’s office).

6.6.3.3.

The speech therapist’s office is equipped with a mirror.

6.6.4.
Room for small group work

6.6.4.1.

A minimum of one room is suitable for the organisation of small group work 
(up to 10 people) and the implementation of, for example, individualised 
learning paths.

6.6.4.2.

For a room for groups of 4-10 children, the area is 39-65 m2.60

6.6.5.
Sensory Integration Room / Rehabilitation Room / World Experience Room

6.6.5.1.

The school has a minimum of one dedicated space for motor and sensory 
activities.

6.6.5.2.

The organisation of the space in the room makes it possible to change clothes 
and, for example, to transfer a child from a pram.

60	Building bulletin 102: Designing for disabled children..., op. cit., pp. 109-112
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6.6.5.3.

The floor in the exercise area is made of soft or suitable materials (e.g. wood, 
mattresses, PVC-sport carpet). The surface is easy to keep clean.

6.6.5.4.

A fully equipped rehabilitation room or sensory integration room/world 
experience room has a minimum area of 24 m2.61

6.6.5.5.

The sensory integration room is equipped with devices for stimulating the 
vestibular, proprioceptive and tactile systems, but also the visual, auditory and 
olfactory systems. To work with any of the senses was provided with adequate 
equipment62:

a.	 vestibular and balance system: e.g. suspension - protected by mats, 
which will also be used for floor exercises (swings such as platform, 
horse, frog, elastic hammock, ball boat, helicopter, pearl), “bean” ball 
(various sizes, spiked, smooth, with balls inside), balance - balance set, 
trampoline with handle, elastic suspended trampoline, rotating board, 
bench,

b.	 proprioceptive system: e.g. massage table, ladder - fixed to the wall, 
large mangle slide, barrel, balls - various sizes and weights, medicine 
ball with balls, arm and leg weights, stretching bag, pulling rope, weight 
blanket, weight waistcoat,

c.	 Tactile system: e.g. sensory blocks, balls, bags with different fillings 
(pebbles, sand, peas, beans, etc.), sensory pathway - composed 
of different materials with different textures, massagers, squishies - 
different sizes, shapes, textures,

d.	 visual system: e.g. lamps, light curtain,
e.	 olfactory system: e.g. scent training equipment, natural oils - diffuser, 

scented balls, bags,
f.	 auditory system: e.g. sound boxes, basic music equipment (maracas, 

drum, tambourine, triangle, etc.), sound boxes, puzzles, wooden rain tuba.

61	 Building bulletin 102: Designing for disabled children..., op. cit., pp. 109-112
62	Inventory of equipment provided in accordance with the opinion provided by Dr 

Dominika Zawadzka of the Academy of Physical Education in Wrocław, Diagnostic 
and Therapeutic Centre for Rare Diseases.
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Figure 70: Examples of arrangement and equipment in a sensory integration 
room [from left: Primary School in Radziejowice, SOSW in Konin, Primary School in 
Chmielno - photo: Katarzyna Guratowska].

6.6.5.6.

The room for rehabilitation, corrective gymnastics, is equipped with, for 
example. w: rehabilitation bed, mattresses, ladders, bars, mirrors, balls, 
rollers, sensory mats, swing, trampoline, suspended platform, balance beam, 
gymnastic mats, large and small balls, hand trainers, gymnastic sticks, 
gymnastic bench, sashes, theraband, powerband, gymnastic bags, breathing 
trainers, massagers, rollers, weights/dumbbells, manual therapy tools, sensory 
paths, sensory cushions, etc.

6.6.5.7.

The sensory stimulation room (experience room) is equipped with pouffes, 
mattresses or a water bed, light elements (e.g. fibre optics, light carpets, 
projector, light curtain), sound elements (player, sound board), a kit for 
stimulating the sense of smell.
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Figure 71. Example arrangement and equipment of a room for experiencing 
the world [top SOSW in Konin, SP 2 in Opoczno, bottom SP 158 in Krakow - photo 
Katarzyna Guratowska]
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6.7.	 School canteen

6.7.1.
General parameters of the available school canteen

6.7.1.1.

The following guidelines apply to any room serving as a canteen on the school 
site.

6.7.1.2.

The room meets all the parameters indicated in section 6.1.

6.7.2.
Signage and information in the school canteen

6.7.2.1.

The board provides up-to-date information on: the menu for the day/week, 
allergens, fees, lunch schedule and canteen regulations. The information shall 
be written in a clear and legible manner in accordance with the requirements 
of section 6.1.2.

6.7.3.
Space in the school canteen room

6.7.3.1.

In the room, the aisles between tables and settee chairs are no narrower than 
90 cm [see Figure 72].

6.7.3.2.

Manoeuvring space is provided at key locations with dimensions of 150x150 
cm. Key areas are considered to include, but are not limited to, the door, the 
meal pick-up area and the dish return area.
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Figure 72: Minimum distance between adjacent tables [drawing by Marek 
Wysocki, based on Neufert E., Neufert. Architectural and building design 
handbook, 2007, p. 398]

6.7.4.
School canteen equipment

6.7.4.1.

If there is a serving counter in the canteen, it shall be at a height of not more 
than 90 cm above the floor, at a width of not less than 90 cm and extended by 
30 cm towards the pupil at the point of serving. These requirements apply in 
particular to the serving window.

6.7.4.2.

A minimum of one post (all recommended) is a height-adjustable chair and 
a table with a height-adjustable top. It shall have the following parameters:

a.	 the top has a width of min. 75 cm (80 cm recommended) and min. 50 cm,
b.	 the top is not white,
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c.	 the tabletop is made of matt (non-reflective) materials,
d.	 Under the table top there is space to enable a wheelchair to pass 

under the table top with a height of min. 67 cm high, min. 30 cm and an 
adequate width,

e.	 the location of the stand allows the necessary manoeuvring space of 
150x150 cm.

6.7.5.
Lighting in the school canteen

6.7.5.1.
In canteens, according to the Polish standard PN-EN 12464-1, the lighting 
intensity is a minimum of 200 lux.

6.8.	 School common room

6.8.1.
General parameters of an accessible day care centre

6.8.1.1.

The following guidelines apply to any room that acts as a common room 
on the school site.

6.8.1.2.

The room meets all the parameters in section 6.1.

6.8.1.3.

The common room is located next to a sanitary room, including one adapted 
for people with special needs.

6.8.2.
Space in the school common room

6.8.2.1.

Manoeuvring space is provided at key locations with dimensions of 150 x 150 
cm. Key spaces are considered to include the door, the teacher’s desk, the 
work zone, gabby toys and the individual work area.
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6.8.2.2.

A mute area is provided in the room. Examples of mute area arrangements 
are shown in Figures 67, 69 and 77.

6.8.2.3.

The common room is divided into play and study areas, including a dedicated 
space for activities that require quiet and providing quiet for individual student 
activity (e.g. homework or study opportunities).

6.8.3.
School day-room equipment

6.8.3.1.

If the common room is equipped with a whiteboard (whether it is a dry-erase 
board or an interactive whiteboard), either permanently mounted or on slides, 
its lower edge shall be at a maximum height of 80 cm and its upper edge at 
a minimum height of 200 cm.

6.8.3.2.

Access to the board allows independent and comfortable use by all users of 
different heights, including those in wheelchairs.

6.8.3.3.

The room is equipped with furniture for storing teaching aids.

6.8.3.4.

Space is provided for the storage of specialised support equipment and non-
durable resources necessary for the teaching process, taking into account 
the need for differentiated forms and solutions. Cabinets, shelves and other 
storage areas, including for teaching aids, are also positioned between 40 and 
110 cm above floor level to ensure access for all users.

6.8.3.5.

The availability of adequate equipment and non-durable resources for the 
teaching process is ensured, involving the use of differentiated solutions 
to support pupils’ special educational needs, e.g:
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a.	 additional light sources - a spotlight to illuminate the work area,
b.	 optical and non-optical aids (e.g. magnifying glasses, telescopes, 

magnifying glass),
c.	 devices and aids to assist visually impaired people,
d.	 visual support, assistive and alternative communication tools (e.g. 

picture boards, AAC tools),
e.	 universal teaching aids and solutions to ensure the adaptation of the 

form and content conveyed during the teaching process63.

6.9.	 School library

6.9.1.
General parameters of an accessible school library

6.9.1.1.

The following guidelines apply to any room that serves as a library on school 
premises.

6.9.1.2.

The room meets all the parameters indicated in section 6.1.

6.9.2.
Space in the school library room

6.9.2.1.

Manoeuvring space is provided at key locations with dimensions of 150x150 
cm. Key locations include, for example, the door, the librarian’s desk and the 
individual workstation.

63	In accordance with the minimum set out in Annex 2.Accessibility standards for 
cohesion policy 2014-2020 of the Guidelines on the implementation of the principle 
of equal opportunities and non-discrimination, including accessibility for people 
with disabilities and the principle of equal opportunities for women and men under 
the EU Funds 2014- 2020, Education Standard p.27
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6.9.2.2.

Access to the bookshelves was provided to all users, regardless of their 
disability:

a.	 the aisles between the racks are no narrower than 150 cm (aisle width of 
no less than 120 cm is permitted provided that turning with a trolley is not 
required) [see figures 73 and 74],

b.	 The books are situated at a height of between 40 and 140 cm,
c.	 Situating books at a height of more than 140 cm is subject to the 

condition that library staff provide support.

 

Figure 73: An example of space organisation in a library [SP 45 in Białystok photo: 
Marcin Dziółko, SP 85 in Gdańsk photo: Katarzyna Guratowska].

Figure 74: Example of shaping the aisles between shelves in a library [Fig. N. 
Ratajczak-Szponik].
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6.9.2.3.

The library has a room for individual work, equipped with equipment 
to facilitate students with individual learning needs.

6.9.2.3.

There is a quiet study corner in the library - a space segregated so that 
students can concentrate on reading, without auditory or visual distractions.

6.9.3.
School library equipment

6.9.3.1.

The workstation (place where volumes of the library collection are borrowed) 
of the library teacher shall meet at least the following criteria:

a.	 the top surface of the workstation (e.g. tabletop, counter, desk 
section) is at a height of 75-80 cm over a length of at least 90 cm,

b.	 a clear space is provided under the worktop to allow a ramp on the 
side from which pupils approach, with a minimum depth of 30 cm 
and a minimum height of 67 cm.

6.9.3.2.

The library’s stock includes items dealing with disability, special educational 
needs and inclusive education.

6.9.3.3.

The availability of school readings and selected books in e-book/audiobook 
format was ensured.

6.9.3.4.

Library equipment includes equipment to enable reading of printed books by 
visually impaired/blind people (e.g. magnifier, scanner, computer with OCR 
software).
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Figure 75: Example of equipment in a library for a student with special educational 
needs [photo: Katarzyna Guratowska].

6.9.3.5.

Basic library facilities include equipment that allows students to read books in 
electronic form. Depending on the needs of the pupils, equipment is provided 
to enable the reading of books without the use of a keyboard or mouse and 
the assistance of an assistant.

6.9.3.6.

The library contains textbooks, handbooks and specialist literature related 
to inclusive education, support for students with diverse learning needs. At the 
same time, the school promotes the use of library resources among parents.

6.9.4.
Lighting in the school library

6.9.4.1.

Workstations have spot lighting.



141

2

Architectural accessibility standard

6.10.	Mute zones

6.10.1.
Soundproofing room

6.10.1.1.

The school has a designated and equipped calming, tranquillity room.

6.10.1.2.

The walls are finished with soft materials such as upholstered panels [see 
Figure 76].

6.10.1.3.

The floor is finished with a soft material e.g. soft pile carpet, mattress, rug.

6.10.1.4.

The room provided isolation from external acoustic and light stimuli.

6.10.1.5.

The room was provided with properly functioning ventilation.

6.10.1.6.

The room was provided with the possibility to adjust the lighting intensity, e.g. 
blinds in the windows, spot lighting [see Figure 76].

6.10.1.7.

The room has soft furniture that allows for a lying position, e.g. mattresses, 
pouffes, cushions, sofa.

6.10.1.8.

The room has furniture to enable vestibular and sensory stimulation, e.g. 
a weighted quilt, a device with a swing function.

6.10.1.9.

There are no hard objects in the room.
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Figure 76: Example of a soundproofing room arrangement [from left: SOSW in Konin 
photo: Katarzyna Guratowska, SP 16 in Gdynia photo: Katarzyna Tomporowska, SP 
in Borowa photo: Katarzyna Guratowska]

6.10.2.
Quiet corner

6.10.2.1.

Quiet areas (quiet corners) are designated in the classrooms (or in 
rooms adjacent to the classrooms) and in the common room, providing 
opportunities for separation from external stimuli during lessons.

6.10.2.2.

The soundproofing corner is equipped with furniture made of materials that 
have soundproofing properties p. screen, curtain, tent [see Figure 67, 69, 77 
and 78].

6.10.2.3.

The corner is equipped to provide an alternative position to sitting at a table 
and, for example, to enable vestibular or sensory stimulation, e.g. a pouffe, 
cocoon, mattress.
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Figure 77: Example of arranging a quiet corner in a classroom space [from left: SP 
in Radziejowice, SP 2 in Opoczno, SP 3 in Ś-idwino - photo: Katarzyna Guratowska].

 

Figure 78: Example of arranging a quiet corner in a corridor space [SP 2 in Opoczno, 
photo: Katarzyna Guratowska].

6.10.3.
Relaxation area

6.10.3.1.

The school has a designated rest area in the library, common room, corridor 
or other space designated for relaxation.
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Figure 79. Examples of relaxation zone arrangements [from left: top: SP 158 in 
Kraków, SP in Wejherowo - photo: Katarzyna Guratowska, middle: SP 16 in Gdynia - 
photo: Marek Wysocki, SP 11 in Wejherowo - photo: Katarzyna Guratowska, bottom: 
SP 13 in Koszalin - photo: Katarzyna Guratowska, SP in Polkowice - photo: Joanna 
Piwowońska].

6.10.3.2.

The relaxation area is equipped with soft furnishings, allowing an alternative 
position to sitting at a table [see Figure 79].
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6.10.3.3.

The relaxation zone is located outside the traffic zone - a road free of 
obstacles, e.g. in an alcove [see Figure 79].

6.10.3.4.

The use of the soundproofing room as one of the relaxation areas is permitted, 
provided that access to the soundproofing room is provided for a person who 
needs to use this space at any time.

6.11.	Preventive healthcare cabinet

6.11.1.
General parameters of an accessible preventive healthcare clinic

6.11.1.1.

The following guidelines apply to any room that acts as a preventive health 
room on or off school premises.

6.11.1.2.

The room meets all the parameters indicated as general for the room 
accessibility area in section 6.1.

6.11.2.
Equipment of the preventive health office

6.11.2.1.

The office, in addition to the basic equipment required by the provisions of 
the Regulation of the Minister of Health of 24 September 2013 on guaranteed 
services in the field of primary health care (Annex No. 4), is equipped with:

a.	 couch with height-adjustable lying surface and the headrest can also 
be adjusted [see Figure 80],

b.	 aids for assistive and alternative communication (AAC) [see Figure 81],
c.	 a telephone for staff to contact pupils’ parents/legal guardians.
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Figure 80. Example of equipment in a preventive medicine cabinet [from left SP 158 
in Kraków, SP 85 in Gdańsk - photo: Katarzyna Guratowska].

 

Figure 81: Examples of aids to assistive and alternative communication (AAC) 
[from left: SP in Chmielno, SP 158 in Kraków - photo by Katarzyna Guratowska].

6.12.	Administration rooms

6.12.1.
General parameters of available administrative premises

6.12.1.1.

The school has administrative rooms, e.g. the porter’s lodge, the secretariat, 
the headmasters’ offices, the teachers’ room, the authorising officer’s office.
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6.12.1.2.

The following guidelines apply to any room that acts as an administrative 
space on the school site.

6.12.1.3.

The premises meet all the parameters indicated in section 6.1.

6.12.2.
Equipment of administrative premises

6.12.2.1.

The school’s secretariat or other room used for the reception of visitors shall 
be equipped with a service desk that meets the following requirements:

a.	 the top surface of the workstation (e.g. tabletop, counter, desk section) is 
at a height of 75-80 cm over a length of at least 90 cm,

b.	 free space is provided underneath the worktop to allow for driveway 
access

on the side from which the public approaches, with a minimum depth of 30 
cm and a minimum height of 67 cm.
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7. Area of evacuation availability

7.1. Fire safety instructions

7.1.1.
It is a mandatory requirement to draw up and implement a fire safety manual 
that takes into account the various specific needs of users.

7.1.2.
The fire safety manual sets out how to respond and act in emergency 
situations.

7.1.3.
The safety manual shall include evacuation plans that are posted are in 
conspicuous places on the school site, particularly at key locations in terms of 
the choice of escape route.

7.1.4.
The school prepares and makes available Personal Emergency Evacuation 
Plans (PEEPs) for people with special needs.

7.2. Training of school staff and students

7.2.1.
Staff are familiar with safety and evacuation issues, including the fire safety 
manual.

7.2.2.
The school organises a test evacuation periodically, at least once a year. When 
new users arrive at the facility (e.g. in a new school year), the time limit for 
carrying out a trial evacuation must not be longer than 3 months, calculated 
from the day they start using the facility.

7.2.3.
People with special needs participate in the trial evacuation if they are 
employed or are regular users of the facility.
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7.3. Technical equipment for evacuation support

7.3.1.
The school has signage for fire routes and exits in accordance with current fire 
protection (fire safety) regulations.

7.3.2.
The school has a fire alarm (alarm) system with acoustic and light signalling in 
accordance with current fire regulations.

7.3.2.1.

The alarm sounder reaches the target signal level (120 dB) gradually. Rapidly 
increasing the volume of the sound may have a negative impact on people 
with autism spectrum disorders and others with special needs.

7.3.3.
It is good practice to introduce directional sound signalling to guide 
evacuation exits, known as DSE (short for Directional Sound Evacuation)64.

7.3.3.1.

The DSE system consists of a series of sound probes placed along the route of 
the evacuation route, directing to an emergency exit, escape cage or shelter/
rescue area.

7.3.3.2.

The DSE system’s equipment emits sounds over a wide frequency band and 
with variable tonality, allowing the direction of evacuation to be determined 
precisely.

7.3.3.3.

The audible information of the DSE system is a dynamic information that takes 
into account changing evacuation conditions, e.g. fire cutting off emergency 
exit accesses.

64	Wysocki M., Designing the environment for the blind. Extra-visual perception of 
space, PG Publishing House, 2010 pp. 158-160.
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7.3.4.
If there are fire doors on the evacuation route, staff support is provided during 
the evacuation of the OzN.

7.3.4.1.

It is permitted on escape routes to support the opening of fire doors by push-
button-operated automation.

7.3.4.2.

The actuating button for the automatic door opener is located at a height 
of 80-100 cm above the floor, at a distance of min. 50 cm from the corner 
of the wall and the partition fire. The button stands out in colour against the 
background and other switches.

7.4. Evacuation routes

7.4.1.
The indoor space, as well as the outdoor areas, are organised in such a way 
that people with reduced mobility and perception can clearly recognise 
the direction of evacuation and quickly, preferably on their own, leave the 
endangered facility.

7.4.2.
There are no obstacles or obstructions in the evacuation routes in mobility. 
There are no thresholds higher than 2 cm along the evacuation route from the 
danger zone to the assembly areas outside.

7.4.3.
In the case of multi-storey buildings, solutions are used to enable 
independent access to the ground floor of the building or to provide are safe 
refuge rooms inside the building. The refuge rooms meet the parameters 
described in para. 7.5.



151

2

Architectural accessibility standard

7.5. Shelter/waiting areas for evacuation

7.5.1.
Shelter/waiting rooms for evacuation are designed when there are no special 
lifts for evacuation during a fire or it is not possible to carry out evacuation 
to another separate fire zone located on the same floor.

7.5.2.
The refuge areas have protection with increased fire protection, providing 
insulation from fire for min. 30 minutes and fireproof doors of at least E30 class 
(FD30S).

7.5.3.
The shelter rooms are clearly marked [see Figure 82].

Figure 82: Pictogram - designation of a place of refuge [elaborated by. Marek 
Wysocki, source PG CPU Accessibility Standards, 2022, Charter No. 15]

7.5.4.
The refuge rooms are located close to the escape routes as a separate part of 
the escape stairwells or as independent rooms with increased fire protection, 
located in close proximity to the escape route.

7.5.5.
Waiting areas for people with disabilities located in stairwells do not restrict 
the width of escape routes [see Figure 83].
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Figure 83: Example of a staircase with an evacuation waiting area [drawn by 
Marek Wysocki, based on PG CPU Accessibility Standards, 2022, Sheet No. 15].

7.5.6.
Waiting areas are equipped with fire extinguishing agents and protective 
blankets.

7.5.7.
Waiting areas are equipped with devices for the evacuation of persons

with special needs and a special trolley/chair for evacuation of persons with 
reduced mobility [see Figure 84].

7.5.7.1.

Evacuation chairs are selected according to the direction of evacuation - 
“down” or “upwards”. Evacuation chairs for ‘upwards’ evacuation have an 
assisted movement system.

7.5.7.2.

In special schools, the preferred solution is to use reclining evacuation 
mattresses. It is also acceptable to use such a solution in other types of 
schools if this is based on an analysis of the users’ needs.
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Figure 84: Example of evacuation chairs [from left: photo: Marek Wysocki, SP in 
Gromadzice photo: Katarzyna Guratowska].

7.5.8.
Waiting areas are equipped with communication solutions allowing two-way 
communication with the evacuation services.

7.5.8.1.

Liaison ensures that emergency services are in contact with people who are 
waiting for shelter-in-place evacuation. Providing two-way communication 
can reduce the risk of panic during an evacuation.

7.5.8.2.

The intercom provides for use by people with special needs, including:

a.	 height of interface buttons between 80-120 cm from floor level,
b.	 Colour distinction of the buttons from the background at a minimum. 

50% LRV,
c.	 marking the buttons in braille or relief lettering,
d.	 provision of an induction loop in the device,
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e.	 the use, where possible, of solutions enabling deaf people to obtain 
information, e.g. by using a display with text messages.

7.5.9.
The equipment of the refuge room is subject to periodic inspections according 
to the schedule adopted in the fire safety manual.
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1. Introduction
The implementation of accessibility in the architectural area in existing 
buildings of the educational system should be seen as a gradual process 
to achieve full accessibility of the facility. This process can be lengthy and 
multifaceted, and will depend on the situation at hand as well as technical 
and legal considerations, e.g. conservation, and the amount and sources of 
funding.

Planning for improving the accessibility of educational facilities should be 
considered in a holistic way, in line with the architectural standard of the 
Accessible School Model. Given the existing situation, in existing facilities this 
requires more considered planning of the whole process and the possibility 
of phasing. The division of the architectural standard into areas and the 
indication of parameters for individual building elements is intended to 
facilitate the implementation of measures to improve accessibility and 
the planning of investments/refurbishments in educational facilities. The 
provisions of the individual areas will be helpful in analysing the existing 
situation and indicating what investments need to be made (building a lift, 
a toilet suitable for OzN (People with Disabilities), painting corridors in the 
building) in order to achieve the goal of full accessibility described in the MDS 
(Accessible School Model).

The MDS Architectural Accessibility Standard is inspired by the Accessibility 
Standards of the Centre for Universal Design of the Gdansk University of 
Technology and indicates the parameters for individual building elements. The 
standard can also become a guideline for investments/renovations in other 
institutions.

The implementation of the MDS architectural standard in existing educational 
facilities should be carried out on the basis of the conclusions of the audit, 
which includes a diagnosis of the current state and the identification of 
measures to be taken by the entity to remove critical barriers and impediments 
to the use of infrastructure by persons with special needs. The audit guidelines 
are the basis for drawing up an individual accessibility improvement plan. The 
plan sets out a timetable for action, which should take particular account of 
existing user needs and the requirements of the MDS standard, so that the end 
result is full accessibility of the educational establishment. The plan should take 
into account how renovations and investments will be financed, taking into 
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account the budgetary possibilities of the leading authority, which may have 
an impact on the length of the overall accessibility process. When the needs 
of the users change, e.g. the admission of a pupil or the employment of a staff 
member with special needs, it is necessary to analyse the implemented IPPD 
(Individual Accessibility Improvement Plan) in terms of the need to accelerate 
the implementation of the improvement plan to ensure that these needs are 
met as soon as possible.

The path described above for the use of MDS in the process of achieving 
full accessibility should be seen as a model. However, it is also possible to 
make partial use of the MDS architectural standard in existing educational 
establishment buildings - with regard to renovated parts of the building, as 
described in subsection 2.2.

This strategy, in subsection 3, identifies possible derogations to allow people 

with special needs to function in the existing education building.

2. Accessibility audit
For any existing school building, the first stage of the accessibility journey 
should be to conduct an architectural accessibility audit of the facility. It is 
recommended that the audit is carried out by an organisation or individuals 
experienced in carrying out such audits and demonstrating familiarity with the 
provisions of the Model for an Accessible School (hereafter MDS).

The audit should also determine in which areas of architectural accessibility 
there are critical barriers that prevent people from using the facility at all, and 
barriers that make it difficult for people with different disabilities to use the 
facility. If the facility is used by pupil(s) with special educational needs (SEN) or 
other people with special needs, the impact on their functioning in the facility 
should be determined by an accessibility and universal design expert in 
collaboration with the school staff responsible for supporting the pupil.

The audit should also indicate to what extent the building can be considered 
accessible in terms of parameters, elements and areas. The whole building is 
only considered accessible if the accessibility of each area is ensured.

The audit report should include a diagnosis of the existing state, i.e. the result 
of the inventory carried out at the facility, and recommendations for improving 
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the parameters. It should also indicate which MDS parameters are already 
met and which need to be changed.

Before inviting the auditors, it is also possible to carry out a self-diagnosis of 
accessibility, carried out by the employees of the organisation themselves. The 
self-diagnosis should be based on the audit tools (matrixes) included in the 
publication “Accessible School Model - Implementation Manual” (Annex x of 

the publication).

3. Individual Accessibility Improvement Plan
The outcome of the audit should serve as the basis for the development of 
an Individual Accessibility Improvement Plan (a template of the document is 
attached as Annex 1 to the MDS, and an example of a completed IPPD is attached 
as Annex x to the publication “Accessible School Model - Implementation 
Manual”). The IPPD specifies the sequence and timing of the implementation of 
the various activities. The IPPD can be written out over several months or even 
several years, taking into account, among other things, the budgetary possibilities 
of the leading authority. The IPPD should include the actions to be taken to meet 
all the requirements of the MDS architectural standard and to respond to the 
ongoing needs of users with special needs. Adequate planning of the actions and 
a timetable for their implementation allows the process of improving accessibility 
to be optimised. The development of the IPPD should be guided by the provisions 
of this “Strategy for the Implementation of the Architectural Standard of the 
Accessible School Model in Existing Buildings”.

If it is not possible to carry out a comprehensive accessibility upgrade 
at one time, as part of a single renovation, the priority in choosing the 
sequence of measures to be implemented should be to ensure accessibility 
in accordance with the Act on Ensuring Accessibility for Persons with 
Special Needs [Journal of Laws 2019, item 1696, as amended] in terms of 
architectural accessibility, i.e.:

1.	 provision of barrier-free horizontal and vertical circulation spaces for 
buildings,

2.	 ensuring that persons with special needs have access to all rooms, 
except technical rooms, through the installation of equipment or the use 
of technical measures and architectural solutions in the building,
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3.	 providing information on the layout of rooms in the building, at least by 
visual and tactile means or by voice,

4.	 providing access to the building for a person using an assistance dog,

5.	 ensuring that people with special needs can be evacuated or otherwise 
rescued.

The MDS provides detailed guidance on what specific parameters the 
school space should meet in order to meet the above objectives of the Act. 
These provisions are found in the following sections of the MDS Architectural 
Accessibility Standard:

1.	 Accessible area of the building entrance

2.	 Horizontal communication accessibility area

3.	 Vertical communication accessibility area

4.	 Area of evacuation accessibility

When planning investments subject to the building permit procedure, it should 
be borne in mind that the school building, just like any other building in this 
situation, will be subject to the obligation to adapt the space to the applicable 
provisions of the Building Law Act and the RMI WT. In practice, this means, for 
example, that when planning the installation of a lift, the entire building will 
have to be adapted, for example, to the applicable fire protection provisions. 
The scope of the project extended in this way will affect the cost and timing of 
the investment and should be included in the IPPD.

Another factor influencing the order of action taken should be the 
needs of the users: specific students, teachers, parents of students, 
other stakeholders in the school environment. If a pupil in a wheelchair 
attends the school, the first priority will be to ensure that the pupil is able 
to get to the school independently, use the cloakroom, and then get to 
the classrooms and be able to use the OzN-accessible toilet. If, on the 
other hand, the school is attended by visually impaired pupils, the first 
priority will be to provide safe corridors with no protrusions or haphazardly 
positioned elements, appropriate contrasts and information conveyed 
by touch or voice. The identification of user needs indicates the priorities 
for the implementation of specific measures and a timetable for their 
implementation.
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3.1 Staging of investments

The specific availability of financial resources of the leading authorities and 
the time required to implement the planned measures influence the planning 
of accessibility improvement investments. For example, when the construction 
of a passenger lift is planned, the work can be divided into the following 
stages: project preparation, including structural expertise, construction of the 
lift shaft, installation of the cabin. The different stages can be carried out at 
intervals and financed from different sources.

3.2 Funding of individual measures and impact on future 
investments

The IPPD may be subject to modifications depending on the situation, e.g. 
when the possibility of financing the adaptation of a particular element 
or space with external funds arises. In such a case, it is possible to take 
advantage of the available resources and carry out the investment in question 
earlier than originally planned and update the IPPD afterwards.

When carrying out partial investments, it is important to ensure that the area 
in question is implemented in accordance with the provisions of the MDS, and 
particular attention should be paid to areas that interact with each other. 
For example, when carrying out a project to convert a toilet into an accessible 
toilet for OzN, reference should also be made to the provisions of other areas. 
When renovating the toilet, for example, changes can be made in the area of 
horizontal communication, in terms of the required contrasts in the corridor and 
accessible information (tiflographic signage dedicated to the visually impaired).

A special case may be the planning of a refurbishment of a toilet that is 
located on a floor not served by a passenger lift. In this case, the renovation 
should anyway take into account the MDS standard for its accessibility for 
people with SEN, as this prepares the space for future IPPD activities. It is 
important to prepare the toilet space and the provision of sanitary or electrical 
facilities for the installation of assistive devices for people with special needs. 
It is recommended that the scope of the required works is determined by an 
accessibility and/or universal design specialist.

The IPPD, technical design and implementation documentation should 
also take into account all measures that need to be taken to ensure that 
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the parameters of the various elements affecting accessibility in the 
areas concerned are compatible. It is necessary to plan the provision of 
accessibility, future planned investments in such a way that the current 
works do not disturb or hinder future developments. For example, if a 
passenger lift is planned for an external shaft in the future and financing 
is currently available for energy efficiency improvements to the building, 
the future location of the lift should already be taken into account in the 
thermal modernisation project. This means that no other installations, e.g. 
air-conditioning units, heat pumps or photovoltaic installations, should be 
planned at this location and the area should be left free for the foundation 
of the future lift. At the same time, when planning the thermal upgrading, 
consideration should be given to the possibility of realising the provisions 
of the entrance area in terms of, among other things, colour or physical 
highlighting of this entrance area. The use of accessibility and universal design 
experts is recommended at each stage of the IPPD to ensure the efficiency of 

the implementation of measures to improve accessibility.

4. Provisions for accessibility parameters in 
individual areas for existing buildings
All newly installed elements in the building should comply with the provisions 
of the parameters specified in the MDS in 100%. If the parameters of a given 
infrastructure element have been specified in the MDS and, at the same time, 
the obligation to apply them does not result from the provisions of the then-
current Regulation of the Minister of Infrastructure on the technical conditions 
to be met by buildings and their location (hereinafter RMI WT), the element 
may be considered available - until renovation or its replacement - if the 
value of a given physical parameter (e.g. height, width, contrast level) does 
not deviate more than 5% from the value specified in the MDS.

An example of this would be the mounting height of light switches. The MDS 
record indicates (6.1.7.7.) that “light switches shall be located at a height of 
80 - 100 cm above floor level”. If in the school the switches are installed at 
a height of 105 cm (105% of the indicated value), the height of the switches 
will not be the basis for a decision on immediate renovation. On the other 
hand, if the room in which such a switch is located will be subject to 
renovation, e.g. due to the condition of the wall coating or the lack of floor-
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to-wall contrast, the switch should be moved to a height compatible with 
the MDS.

Another example is the width of the door. The MDS record (A.6.1.3.1) indicates 
that “the room is accessed by a door with a minimum clear passage width 
of 90 cm”. This provision is in accordance with the current RMI WT. This 
means that a door with a width of 86 cm can only be considered to meet the 
parameters for the existing situation and only if no works subject to planning 
permission are carried out on the site. Otherwise, the door must be replaced.

In addition, the steps that can be taken towards the full implementation of the 
MDS in existing school buildings are indicated below. In an existing situation, 
elements meeting the parameters below can be considered available. Any 
number of the following provisions can be used in an existing building. For 
zones not listed below, the provisions of the MDS should be applied in full, 
analogously to those for newly designed buildings. The numbering below 
follows the provisions of the ‘Architectural Accessibility Standard’.

The use of derogations other than those indicated below should be preceded 
by an expert opinion of a universal design/accessibility specialist indicating 
objective, external reasons beyond the control of the leading authority for 
the impossibility of applying the recommended solution (e.g. due to spatial 
constraints, conservation guidelines or too great an impediment to mobility 
for OzN).

Area of accessibility to educational facilities

1.4. Pedestrian routes on access to school facilities
a.	 In difficult site conditions, it is acceptable for MDS-compliant access 

routes to the school building to be by a different route to the main 
access route to the site.

1.6. Parking area
a.	 Where it is not possible to provide closer access to the building, it is 

acceptable to locate a ‘temporary stopping place’ within 150m of an 
accessible school entrance.

3.1. General building entrance parameters
a.	 The main entrance can be highlighted by introducing colour or changing 

the facade cladding, as well as a canopy over the entrance. Additional 
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spatial forms can also be introduced to highlight the entrance to 
the building, such as information totems or a guide wall to the main 
entrance [See Figure A.3-2].

b.	 It is acceptable for OzN, wheelchair users and those with reduced 
mobility to have one entrance adapted, other than the one used by all 
pupils.

c.	 Where it is not possible to adapt the main entrance for OzN, it is 
necessary to designate a clear, well-marked (e.g. with totems) route, 
free of terrain barriers, to the nearest entrance that these users can 
use. The signage should meet the accessibility requirements for visual 
information, provide directions, distance to the accessible entrance and 
information on the greatest longitudinal gradient. Information must be 
placed at decision points, i.e. at all forks in the pedestrian routes.

d.	 When the main entrance to a building or other entrance intended for 
OzN is not at ground level, the following actions should be considered:

	• Raise the area in front of the entrance to the facility by constructing 
a pavement with a slope of no more than 5% over a larger section 
(recommended),

	• adapting the stairs to the requirements of the MDS standard and at 
the same time using solutions that allow access to the facility for 
people with motor disabilities, e.g. a ramp, passenger lift or vertical 
platform.

3.2. External building entrance area

3.2.1 Exterior stairs

a.	 Where the number of steps leading up to a building is small and terrain 
conditions allow, it is recommended to remove the steps and replace 
them with a pavement min. 180 cm wide (200 cm recommended) with a 
max. 5%. This solution ensures equal access to the building for all users.

b.	 For stairs not subject to reconstruction or in other special cases (e.g. 
terrain constraints), a max. 10 steps in one flight (RMI WTB).

c.	 The width of external stairs is permitted to be a minimum of 120 cm, 
but not less than the dimension of the flight of stairs located inside the 
building in accordance with RMI WTB § 68.
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d.	 ‘Bevelled’ steps are permitted provided they are chamfered at an angle 
of at least 60 degrees and the ‘overlap’ of one step with another is no 
greater than 3.8 cm1 [See Figure A.3-3].

e.	 A handrail profile other than that specified in para. 3.2.1.4.6 as long as the 
component is not subject to replacement.

3.2.3. External vertical transport equipment

a.	 Vertical lift of at least 90x120 cm is acceptable. However, this solution is 
only acceptable if an accessibility audit carried out by an expert shows 
that it is not possible to use the recommended solution according 
to clause A.3.2.3.1.c of the standard, e.g. due to terrain constraints, 
conservation guidelines or too great an impediment to the movement of 
OzN, etc.

b.	 A lift cabin of not less than 110 x 140 cm with a door width of min. 90 cm 
[standard PN/EN 80-70]. However, this solution is only acceptable if an 
accessibility audit carried out by an expert demonstrates that it is not 
possible to use the recommended solution according to section 5.4.8 of 
the standard, e.g. due to terrain constraints, conservation guidelines or 
too great an impediment to mobility for OzN, etc.

3.2.4.	Exterior doors

a.	 In buildings in the care of conservation services, double doors with a 
main leaf size of less than 90 cm are permitted, provided that a width 
of min. 90 cm. In this case it is recommended to use a mechanism that 
opens both leaves at the same time. It is permissible to use a push 
button for automatic door opening, which is located in an accessible 
area, at a height of 80-100 cm, at a distance of min. 50 cm from the 
corner.

3.3. Internal entrance area of the building
a.	 Door thresholds not exceeding 2 cm in height are permitted in 

accordance with RMI WTB § 62(3).
b.	 In buildings in the care of conservation services, thresholds higher than 2 

cm with an access ramp with a slope of no more than 10% are permitted.

1	 M. Wysocki, CPU Accessibility Standards, op. cit, tab ,7 based on ADAAG standard.
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Area of horizontal communication accessibility

4.1. General parameters for horizontal communication
a.	 In the first instance, access to classrooms where pupils with special 

needs are taught should be guaranteed.

4.2. Corridor
a.	 The distance of the nearest obstruction from the handle shall be a 

minimum of 40 cm (dimension indicated in point 4.2.3.6.).

4.3. Visual and tactile information
a.	 Existing tactile markings, located on vertical planes, mounted on the 

door leaf at a height of 120-160 cm, should be considered to meet the 
standard.

4.4. Horizontal communication 	 lighting
a.	 Where there are dark corridors ending in glazing, artificial lighting in 

the corridors is kept permanently on (regardless of the time of day) to 
reduce light contrast. It is also possible to use tinted glass, blinds or anti-
reflective coatings and automatic switching of lighting by motion or 
infrared sensors.

4.5. Horizontal communication acoustics
a.	 Successive efforts should be made to equip all corridors with fixed or 

portable noise meters, according to the adopted IPPD and the needs of 
the students.

Area of vertical communication accessibility

5.1. General parameters of vertical communication accessibility
a.	 In the first instance, permanent accessibility should be provided at 

ground or other accessible floor level, to selected classrooms for pupils 
with special needs and a minimum of one toilet dedicated to OzN 
and other rooms, e.g. specialist offices, except for technical rooms, in 
accordance with the adopted IPPD.

b.	 The use of a stairlift is only permitted for the specific time required 
to implement the target solutions, in accordance with the IPPD. If it is 
used, all staff must be trained in its use. In such a situation, wheelchair 
attachments to ensure that a wheelchair user can negotiate the stairs 
independently are the recommended solution.
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5.2. Internal stairs
a.	 Handrails are permitted on one side of a stair run only, where it is 

necessary to provide a minimum width for the escape route.
b.	 It is permitted to install the handrail in the wall recess [see Figure A.3-4].
c.	 A limitation on the use of colour contrast in buildings in conservation 

areas is permitted. The colour contrast value should not be less than 30% 
LRV.

d.	 It is permissible to dispense with the FON system on the inter-floor 
spoilers.

e.	 In the case of stairs with nosings, unless a comprehensive refurbishment 
of the staircase is planned, the recommended solution is to install 
triangular strips to compensate for the protrusion of the nosing beyond 
the edge of the tread.

5.3. Internal ramps
a.	  Restriction on the use of colour contrast in conservation buildings is 

permitted. The colour contrast value should not be less than 30% LRV.

5.4. Internal vertical transport equipment
a.	 Restriction on the use of colour contrast in conservation buildings is 

permitted. The colour contrast value should not be less than 30% LRV.
b.	 A passenger lift cabin with dimensions in accordance with the RMI WTB, 

i.e. 140x110 cm, is permitted.
c.	 The use of a stairlift is only permitted for the limited period of time 

required to provide target solutions, in accordance with the IPPD. If it is 
used, all staff must be trained in its use. In such a situation, wheelchair 
attachments to ensure that a wheelchair user can negotiate the stairs 
independently are the recommended solution.

Area of room accessibility

6.1. General parameters of room accessibility
a.	 Gradual adaptation of rooms to the accessibility parameters, according 

to the adopted IPPD, is allowed. In the first instance, care should be taken 
to ensure that a minimum of one room serving each function meets the 
parameters.
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b.	 Thresholds with a maximum height of 2 cm are permissible due to 
technical requirements of floor connection or to ensure adequate room 
acoustics.

c.	 In buildings in the care of conservation services, thresholds higher 
than 2cm with an access ramp with a slope of no more than 10% are 
permitted. A manoeuvring area of 1.5 x 1.5 m shall be provided in front of 
the ramp access.

d.	 It is desirable to change the opening of the doors in the rooms to the 
corridor side, which is in line with current fire regulations. The decision 
should be taken on the basis of the opinion of a fire expert.

e.	 After verification of light levels, the possibility of self-regulation of 
external light intensity should be provided in the first instance - through 
the use of blinds or shutters on windows with southern exposure. Roller 
blinds and louvres on windows with a northern exposure may be 
dispensed with.

6.2. Cloakroom
a.	 If the general cloakroom is not accessible to wheelchair users, a 

place for them to leave outer clothing close to the building entrance 
is required. This could be a small separate room or lockers located, for 
example, in the lobby of the building.

b.	 The fitting of cabinets with descriptions in relief and/or Braille may be 
progressive.

c.	 In the absence of convex markings or the gradual introduction of such 
markings, lockers for the blind and visually impaired shall be located in 
the first row. A pupil with special needs should be made aware of the 
location of the allocated locker.

6.3. Sanitary facilities
a.	 In the first instance, one toilet suitable for persons with special needs 

shall be provided on an accessible storey. Where building work subject 
to planning permission is undertaken, an accessible toilet must be 
provided on each floor.

b.	 It is permissible for younger children to use the adult toilet for people 
with special needs and older children, but then it is required to arrange 
for an assistant and/or provide a footrest so that children of low height 
can use the facilities.
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c.	 It is permissible to create a toilet for persons with special needs outside 
the public toilets. In such a situation, it is not necessary to adapt the 
cubicles in the public toilets.

d.	 If the accessibility audit shows that it is not possible to provide activity 
space on both sides of the toilet bowl, it is acceptable for 50% of the 
toilets to have the activity space on the right side and the rest on the left 
side. This should be indicated on the door or panel next to the accessible 
toilet pictogram.

e.	 The installation of a folding couch is permitted.
f.	 In case of lack of space, the shower can be replaced by a bidet mixer.
g.	 The use of a curtain as a shower curtain is permitted.

6.4. Classrooms
a.	 Priority should be given to ensuring that classrooms in which lessons are 

taught are available for children with special needs, in accordance with 
the parameters listed in6.1 and 6.4, in terms of the identified needs of 
pupils with special needs.

b.	 The successive adaptation of further rooms should be pursued in 
accordance with the IPPD schedule.

c.	 When space is not available in the room, it is acceptable that the 
provided width of the passageway between furniture is 90 cm or 
a student in a wheelchair has access to the workstation from a 
manoeuvring space of 150 cm x 150 cm.

d.	 A minimum of one workstation in each room (all recommended) with a 
height-adjustable chair and a table with adjustable table top height and 
angle should be provided as a priority. The standard is considered to be 
met if the workstation meets the parameters described in para. 6.4.3.2 
and 6.4.3.3.

e.	 It is permissible to provide a workstation in selected classrooms 
according to the identified needs of pupils with special needs.

6.5. Sports halls
a.	 Standard is considered to be met where there is no space in the 

gymnasium for OzN to play sports safely with their peers or access to 
the gym is difficult, however, there is other space provided in the school 
building to deliver physical education classes or conduct, for example, 
small group or individual rehabilitation.
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b.	 In the absence of a special needs toilet of a higher standard with 
access to a shower in the building, at least one special needs toilet 
with a shower shall be provided among the sanitary facilities or a bidet 
handset shall be provided adjacent to the washbasin or toilet bowl.

6.6. Specialist surgeries
a.	 It is acceptable for psychological, pedagogical and speech therapy 

support to take place in one room.

6.7. School canteen
a.	 The requirements of the accessibility standard are to be considered met:

	• if at least one room in the facility meets the parameters indicated in 
the MDS,

	• if the organisational arrangements ensure that meals are delivered 
directly to the tables or collected directly from the catering trolley.

6.8. School common room
a.	 The requirements of the accessibility standard are to be considered 

met if at least one common room in the facility meets the indicated 
parameters.

b.	 It is permitted to locate a common room without immediate proximity 
to a toilet for persons with special needs provided that the accessible 
sanitary room is on the same floor.

6.9. School library
a.	 The requirements of the accessibility standard are to be considered 

met if at least one library room in the facility meets the indicated 
parameters.

b.	 It is permissible that a room for individual work is not designated. In this 
case, a quiet study corner should be designated and equipped with 
equipment to facilitate the work of pupils with individual learning needs.

6.10. Mute zones
a.	 The requirements of the Accessibility Standard are to be considered met 

if a quiet corner is provided in a minimum of one classroom for grades 
1-3 and one for grades 4-8.
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6.11. Preventive healthcare office
a.	 The requirements of the accessibility standard should be considered 

to be met if at least one room of the prevention room meets the 
parameters of the MDS standard.

6.12. Administration rooms
a.	 The requirements of the accessibility standard should be considered to 

be met if, at a minimum, the secretariat and the director’s office meet 
the parameters of the MDS standard.

Area of evacuation accessibility
a.	 The introduction of solutions to assist the evacuation of people with 

special needs and the application of deviations from the parameters of 
the MDS standard should be preceded by an expert opinion from a fire 
protection expert.
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1. GENERAL CONDITIONS

1.1. Activities of the accessibility leader

1.	 A school appoints an accessibility leader. The role of the accessibility 
leader can be carried out by, for example, the head teacher, the deputy 
head teacher, but also another person authorised by the head teacher, 
such as the administrative head, psychologist or school teacher.

2.	 The leader’s responsibilities include:
a.	 Coordinating accessibility activities on the school premises where 

he/she is employed,
b.	 coordinating the organisation of consultations and studies of the 

needs of the school in question,
c.	 coordinating the activities related to carrying out an in-depth 

diagnosis of the needs of pupils and the school community as 
a whole,

d.	 assessing staff development needs, in terms of education for all and 
addressing problems related to its implementation in practice, and 
organising, in agreement with the head teacher and in cooperation 
with staff development centres, various forms of development,

e.	 coordinating activities carried out in conjunction with school staff 
and determining organisational arrangements that take into account 
the needs of all pupils and the school community as a whole,

f.	 participating in the design of the school budget in the context of 
planning activities to address accessibility barriers in the school 
environment and the provision of support activities according 
to needs,

g.	 conducting a survey of local institutions that can support the school 
in its accessibility activities,

h.	 collaboration with accessibility leaders working in other schools,
i.	 building a local support network and developing, monitoring and 

evaluating the Borough’s Development Strategy, insofar as it relates 
to the provision of quality education for all and access within the 
Borough to comprehensive support for people with diverse needs, 
including participation in mandatory training courses organised by 
accredited further education providers.
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1.2. Individual Accessibility Improvement Plan

1.	 The school develops and implements an Individual Accessibility 
Improvement Plan (IPPD) - a document on the basis of which the school 
implements comprehensive accessibility improvement measures. It 
identifies, among other things, the resources of the establishment, the 
identified needs, the individual actions, the costs and the results of their 
implementation. A model IPPD is attached as Annex 1 to the MDS.

2.	 The school principal is responsible for the implementation of the IPPD.

3.	 The plan is developed in collaboration with teachers, specialists, other 
school staff and parents1 .

4.	 The implementation of the IPPD includes the following activities:
a.	 appointment of a team to develop an Individual Accessibility 

Improvement Plan,
b.	 identifying the school’s strengths and weaknesses in terms of 

accessibility,
c.	 inventory of resources in terms of architecture, equipment, 

procedures, staffing, qualifications, competences and skills,
d.	 identifying the accessibility needs of all those involved in the life of 

the school (pupils, teachers, parents, management, governing body, 
local community),

e.	 developing solutions to address key accessibility needs,
f.	 preparation of a preliminary cost estimate and timetable of activities,
g.	 acceptance of the IPPD by the head teacher and the leading 

authority.

1.3. Cooperation with the leading authority

1.	 In order to ensure the financing of measures related to increasing 
accessibility, it is recommended that the leading authority transfers the 
funds it receives per pupil from the additional subvention weights to the 
organisation in accordance with the recommendations considered 

1	 Whenever the MDS refers to parents, it should also be understood to mean the 
child’s legal guardians and persons (entities) exercising foster care over the 
child, in accordance with the provisions of Article 4(19) of the Education Law of 14 
December 2016 (Journal of Laws of 2023, item 900, as amended).
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in points 2-4. The funds are calculated on the basis of the Regulation 
of the Minister of National Education on the manner of distributing the 
educational part of the general subvention for local government units in 
force in a given calendar year.

2.	 Funding is provided for the calendar year and when the head teacher 
submits information on the need for support, due to the differentiated 
needs of pupils identified during the school year, resulting from, among 
other things, submitted judgements or opinions or the findings of school 
consultations.

3.	 Funds are used for: hiring teachers and school staff, improving their 
competences and qualifications in terms of increasing accessibility 
and working with pupils with diverse needs, purchasing teaching aids, 
dedicated equipment for pupils.

4.	 The leading authority provides the school principal with an educational 
metric.

1.4. Information, communication and digital accessibility

1.	 The school/lead body shall ensure digital accessibility at the level 
defined in the Act of 4 April 2019 on digital accessibility of websites and 
mobile applications of public entities based on all school websites, 
including the BIP, intranet or extranet, as well as all content published 
therein, including electronic documents and multimedia, with the 
exceptions, as defined in Article 3 of the Act.

2.	 The school ensures the elimination of information and communication 
barriers in accordance with the provisions of Article 6(3) of the Act 
on Ensuring Accessibility for Persons with Special Needs by, among other 
things:
a.	 the introduction of an accessible IT system for school management 

and communication with parents (electronic journal),
b.	 implementing the accessibility standards set out in the Guidelines 

for the Implementation of Equality Principles under EU Funds 2021-
20272 , as part of the training and workshops held in their area,

2	 https://www.funduszeeuropejskie.gov.pl/strony/o-funduszach/fundusze-na-
lata-2021-2027/prawo-i-dokumenty/wytyczne/wytyczne-dotyczace-realizacji-
zasad-rownosciowych-w-ramach-funduszy-unijnych-na-lata-2021-2027/
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c.	 providing opportunities to use forms of assisted communication and 
AAC:

	• Where a member of the school community has a pupil or parent 
who requires the use of alternative and assistive communication 
methods and forms (AAC), the school shall put arrangements in 
place immediately.

	• The pupil’s communicative functioning is assessed during the 
Multidisciplinary Assessment of the Pupil’s Functioning Level 
(WOPFU) and forms of support are included in the Individualised 
Educational and Therapeutic Programme (IPET).

	• The choice of AAC system is in accordance with the needs 
of the person using it - the choice of communication system 
is left to the person using it and to professionals, including, 
if necessary, e.g. from the Specialised Centre for Supporting 
Inclusive Education (SCWEW), the Centres for Support and Testing 
(OWIT), psychological-educational counselling centres and those 
indicated by parents.

	• All persons involved in the learner’s learning process respect 
and use the method/form of communication used by the 
learner, without pressure to change to another method/form of 
communication.

	• All working methods and forms, as well as teaching materials and 
resources, are implemented using AAC.

d.	 making information and necessary materials available in enlarged 
print, braille or electronic versions, according to the needs of their 
recipients,

e.	 preparing and making available key documents (statutes, 
procedures, regulations) in plain language3 .

3.	 The school, either on its own or using external resources, organises 
periodic audits of the accessibility of the digital content it makes 
available.

4.	 The school, in consultation with the lead body, prepares specifications 
for the procurement made for it, with recommended consideration 
of the digital and information and training standards annexed to the 

3	 https://zpe.gov.pl/b/tekst-latwy-do-czytania-i-zrozumienia-instrukcja/
P17Ib7LYC?prevProjects=PjjDs8yQg%2CP108xS8Yc%2CPbvF08Dgh
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Guidelines for the Implementation of Equality Principles in EU Funds 2021-
20274 .

5.	 Any person responsible for the creation, publication or other 
dissemination of digital and print content, as well as those responsible 
for digital infrastructure, its maintenance, ordering, purchase and 
reception within the school, shall be subject to training in digital, 
information and communication accessibility requirements , with the 
subject matter of the training selected according to the individual staff 
member’s area of competence.

1.5. Raising awareness of accessibility among all 
employees

1.	 The school undertakes activities to build awareness among teaching 
and non-teaching staff. The aim of the activities is to raise awareness 
of the rights and needs of people (especially pupils) with diverse needs. 
School staff exchange views and insights, harmonise their knowledge 
and understanding of terms used in relation to accessibility and 
education for all.

2.	 Awareness-building activities for team members are carried out in the 
course of the day-to-day activities of the school, for example, during 
training teacher councils, team meetings, other activities initiated by the 
availability leader, special educator or principal.

3.	 The subject of the meetings may be:
a.	 an awareness of the full right of all pupils to participate in all 

educational, recreational, cultural and sporting activities and events 
at the school,

b.	 an awareness of the diversity of pupils’ developmental and 
educational needs, conditioned by a variety of causes, their 
variability over time in relation to pupils’ development or barriers 
to that development, and knowledge of how to meet those needs, in 
collaboration with other actors,

c.	 developing an understanding of the psychosocial determinants 
of students’ individual developmental and educational needs 

4	 The standards are mandatory for activities co-financed by EU funds.
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and knowledge of children’s rights and the rights of people with 
disabilities,

d.	 reflection on the differences and similarities that exist between 
pupils and being able to find the best, in a given situation, approach 
to diversity at school,

e.	 reflection on the ability to use different learning styles and modalities 
to enhance the effectiveness of the learning process and the 
organisation of technical solutions in the school, raising awareness of 
accessibility,

f.	 critical reflecting on one’s own beliefs and attitudes and their impact 
on the actions taken for teaching and non-teaching staff, including 
reflecting on attitudes that may be perceived as discriminatory, 
and working to change and develop respectful attitudes in social 
relationships,

g.	 using appropriate language when interacting with all students and 
others involved in the education, upbringing and care process,

h.	 awareness of the causes of educational failure or difficulties, 
including barriers and limitations to the student’s functioning and 
participation in school life.

4.	 As a result of the activities undertaken, staff increase their awareness 
of the existence of the rights of children and people with disabilities 
and their commitment to making them a reality in the work of the 
school, review their perceptions of the role of the teacher and the school 
and begin to see the need to take action to make the school more 
accessible.

1.6. Creation/modification of internal school documents 
(procedures) to improve accessibility

1.	 The head teacher appoints a team for the creation/modification of 
school documents.

2.	 The head teacher specifies:
a.	 timetable for completion of the work,
b.	 responsibilities of team members,
c.	 ways of carrying out activities for modification/creation of school 

documents,
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d.	 ways of implementing new or modifying existing school documents 
(to be presented at the pedagogical council and, depending on the 
importance of the document, to be reviewed or adopted by the 
pedagogical council).

3.	 The team creates or modifies already functioning school documents 
(procedures) - in order to ensure their compliance with the principles 
of accessibility, as indicated in the MDS standards, and carries out 
actions to counteract excessive bureaucratisation of processes while 
maintaining compliance with the applicable regulations. Adequate 
preparation and implementation of procedures, while preventing 
excessive bureaucratisation, positively influences the organisational 
culture of the institution and fosters activities that improve accessibility.

4.	 The team reviews the accessibility of the school periodically, at least 
once every six months (including documentation, if necessary), in order 
to identify any modifications to improve the accessibility of the school.

1.7. Identification of needs and improvement of 
qualifications, competences and skills

1.	 The school periodically analyses and identifies the needs of all staff, 
including non-teaching staff, in relation to the need for specific 
competencies and qualifications that relate to meeting the diverse 
developmental and educational needs of the pupils attending the 
school.

2.	 The school provides opportunities for staff to systematically improve 
their competencies and qualifications in terms of increasing accessibility 
and working with pupils with diverse needs, including putting into 
practice the principles of universal design and making reasonable 
adjustments.

3.	 The school provides funding and co-financing for teaching and non-
teaching staff to participate in formal, informal and non-formal learning 
concerning:
a.	 applying the principles of universal design in education,
b.	 existing legal solutions, taking into account the perspective of 

enhancing accessibility and inclusive education,
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c.	 educational management and governance issues in an accessible 
and inclusive environment, in cooperation with the leading authority,

d.	 communication with families: engaging parents and families 
effectively in supporting their child’s learning, communicating 
effectively with parents and other relatives of the child from different 
cultural, ethnic, linguistic and socio-economic backgrounds,

e.	 increasing understanding of the psychosocial determinants, 
individual learning needs of pupils and the resulting functioning 
within the class team and school, and knowledge of the rights of the 
child and of people with disabilities,

f.	 raising the level of understanding of pupils’ individual learning needs 
and consequent functioning within the class team and school,

g.	 meeting the individual needs of pupils, including in particular needs 
arising from disabilities,

h.	 carrying out school activities and tasks using teaching materials 
and equipment, including those using ICT, adapted to the 
individual needs of pupils due to physical, motor, intellectual and 
communication disabilities,

i.	 a variety of communication modalities (e.g. AAC, devices that 
magnify and adapt images to the pupil’s acuity and field of vision, 
devices that convert visual stimuli into aural or tactile stimuli, use of 
the braille system, means of communication adapted to the needs of 
deafblind pupils, deafblind persons, use of texts that are easy to read 
and understand),

j.	 teaching strategies based on universal design, using reasonable 
accommodations where necessary (e.g. involving individual 
programmes, specialised working methods or specialised 
equipment),

k.	 strategies for working with a group, a class with diverse learning 
needs of students,

l.	 the recognition of pupils’ conditions and functioning, including the 
impact of the learning conditions and teaching methods used in 
relation to the individual development and educational needs of 
pupils,
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m.	development and implementation of support programmes, their 
monitoring, evaluation and modification in the context of the 
changing needs of pupils, in particular pupils with disabilities,

n.	 organisation of teaching that takes into account the individual pace 
of cognitive processes and psychomotor activities of individual 
pupils,

o.	 improving knowledge and skills in terms of assessing pupils’ needs, 
providing them with support on the basis of this identification and 
monitoring its effectiveness in the biopsychosocial model (functional 
assessment), taking into account the cooperation of school teams 
(teachers, school specialists, pupil assistants) with the staff of 
psychological-educational counselling centres, SCWEC and other 
entities implementing measures for children and youth and their 
families, including those operating outside the educational system 
(e.g. social welfare centres, medical entities)

4.	 Staff use the competences and qualifications they have acquired in their 
work in the school environment.

1.8 Universal support instruments

1.	 All classes at the school (didactic, remedial, re-socialising, socio-
therapeutic, psychological-educational, additional, interest 
development and other activities) are conducted using the principle 
of universal design in education and the use of universal support 
instruments. universal support instruments.

2.	 Universal support instruments include, in particular:
a.	 integrated actions of teachers and specialists aimed at achieving 

priority goals for working with the student,
b.	 working methods adapted to the individual learning needs of the 

pupils (including methods from the field of special pedagogy) and 
the priority objectives set,

c.	 selection of textbooks and teaching materials taking into account 
individual student needs, including the use of textbooks, educational 
and training materials available on the ZPE platform5 and on the ORE 

5	 https://zpe.gov.pl

https://zpe.gov.pl
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website6 , as well as adaptation of existing materials or creation of 
original materials),

d.	 peer tutoring,
e.	 additional teaching and learning activities (e.g. workshops) for the 

whole class team, activities to develop learning skills,
f.	 the involvement of additional staff: teacher’s aide, co-organising 

teacher, specialist - if this is based on pupils’ needs.

1.9. Reasonable improvements and modifications

1.	 Reasonable adjustments and modifications are prepared for the 
individual pupil, taking into account the provisions in the IPET (Individual 
Educational and Therapeutic Plan) or on the basis of the opinions or 
findings contained in the school consultation protocol, as appropriate. 
They include, in particular:
a.	 retrofitting the pupil with specialised equipment, software, teaching 

aids - if this results from his/her needs, as defined in the IPET or 
established in the course of school consultations,

b.	 remedial, re-socialisation and sociotherapeutic activities (individual 
and group),

c.	 psychological and educational support classes,
d.	 additional study of the Polish language, including the study of Polish 

as a foreign language, if this results from the needs of the pupils,
e.	 additional classes in a specific subject or subjects (teaching/

equalising or extending subject knowledge and skills),
f.	 Exempting a pupil from learning a second foreign language - on the 

basis of a parental application, in cases specified by law,
g.	 the implementation by the child/student of all or part of the activities 

in a smaller group or individually (within special education and 
individualised education pathway),

h.	 support provided during teaching activities by: co-organising 
teacher, specialist teacher, teaching assistant,

i.	 preparation for independence in adult life.

6	 https://adaptacje.ore.edu.pl/index.php

https://adaptacje.ore.edu.pl/index.php
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1.10. Teacher activities

1.	 Subject teachers implement the core curriculum of general education, 
provide psychological and pedagogical support, and prepare the 
adaptation of methods and forms of work, both with a group diverse in 
terms of educational needs and with individual students.

2.	 Teachers co-organising the educational process, support pupils with 
a statement on the need for special education and those who require 
additional support, as well as the teacher conducting educational 
classes - when selecting or adapting the curriculum, methods and 
forms of work, materials (teaching resources) for classes.

3.	 Teachers and specialists conduct psychological and pedagogical 
assistance, remedial, re-socialisation and sociotherapeutic classes, as 
well as activities resulting from the school’s educational and preventive 
programme.

4.	 The activities of teachers and specialists are planned, implemented and 
evaluated taking into account the individual learning needs of pupils, 
the need to individualise the learning process and the application of the 
principles of universal design in education.

5.	 Teachers collaborate with parents, specialists, teacher aides and non-
educational staff in order to implement synergistic interventions towards 
the pupil and to transfer elements to work from the course of other 
activities in which the pupil takes part.

6.	 With regard to the provision of psychological and pedagogical 
assistance (both during educational classes and e.g. didactic-
compensatory classes), teachers and specialists provide support in the 
student’s ongoing work and implement the goals indicated in the IPET 
and other documents, respectively, and resulting from the findings of 
school consultations.

7.	 Teachers and specialists individualise the learning process in a way that 
allows for discretion and avoids labelling individual pupils against the 
group/class/school, while avoiding to take pupils out of the activities they 
undertake.

8.	 Teachers and specialists help to plan the execution of educational 
tasks, support pupils in overcoming difficulties, problem situations and 
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motivate them to take up educational challenges in cooperation with 
their peers.

1.11. Equipment and remote working

1.	 The selection of teaching resources takes into account the specialised 
aids and equipment required for each type of activity.

2.	 Pupils requiring support, in addition to the aids available to all pupils, 
are provided with individual aids, teaching and learning materials and 
equipment to take into account their individual needs, e.g. sensory 
graphics, induction loops, enlarged print, magnifier or magnifying glass, 
braille printing, etc.

3.	 It is also permissible for classes to be delivered via remote 
communication, taking into account the communication methods and 
techniques available to all subjects.

1.12. Building peer relationships

1.	 The school implements measures aimed at building peer cooperation, 
which are described in the school’s educational and preventive 
programme.

2.	 Teachers implement activities aimed at building peer cooperation 
enshrined in the school’s educational programmes during their ongoing 
work with students.

3.	 School staff respond promptly to conflicts occurring on the basis of 
abnormal relationships, including pupils’ cooperation.

4.	 The school implements measures to prevent discriminatory behaviour 
and includes it in the educational and preventive programme, and in 
the event of its occurrence it takes appropriate action immediately - 
targeting both discriminated against and discriminators.

5.	 Teachers carry out educational activities aimed at building peer 
relationships, shaping attitudes and beliefs taking into account the 
diverse needs of pupils.

6.	 The school implements measures for the acceptance of diversity in 
the educational environment, resulting from students’ diverse learning 
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needs, disabilities, linguistic and cultural differences, different material 
status, etc.

7.	 The school implements the idea of peer support in terms of jointly 
implemented activities, with competence and support from teachers, 
specialists, co-teachers, teacher aides, non-teaching staff or parents of 
pupils.

8.	 Support is provided discreetly so as to avoid stigmatisation among 
peers of students who receive it.

9.	 Teachers’ actions, in support of a specific pupil, also consist of 
actions directed at those remaining in the class team/group, in 
order to implement peer cooperation at the level of pupil-student 
collaboration.

1.13. Working with a group with diverse needs

1.	 All teachers develop and implement curricula (including the selection 
of working methods, ways of working and teaching resources that 
take into account individual learning needs), using universal support 
instruments (UIW) universally, so that all students (including students 
with disabilities), can benefit from education and upbringing without 
adaptations and modifications.

2.	 Individual differences and the resulting needs and abilities of pupils 
are taken into account, in particular: strengths, interests, pace of work, 
learning styles and motivation to learn.

3.	 The work of the class team is organised with a view to:
a.	 linking new knowledge, skills and attitudes to what students already 

know,
b.	 ensuring the accessibility of educational content through 

polysensority of teaching interactions, direct contact with reality, 
models and images, linking theory to practice,

c.	 teaching independence, planning and monitoring educational and 
therapeutic achievements,

d.	 principles of graded difficulty and socialisation7 .

7	 J. Głodkowska, Dydaktyka specjalna w przygotowaniu do kształcenia uczniów 
ze specjalnymi potrzebami edukacyjnymi, Warsaw 2012, pp. 188-190.
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4.	 The choice of working methods is based on the specific nature of the 
pupil group and is determined by the content of the classes. The choice 
of forms is determined by the teacher in the course of classes.

5.	 If the application of universal design principles and universal support 
instruments does not meet the individual needs of specific students, 
reasonable adjustments and modifications are made.

1.14. Assessment

1.	 The organisation’s accessibility measures are supported by the 
introduction of an assessment system that motivates pupils to make 
further progress in their learning and behaviour. It is recommended that 
the terms and conditions of the in-school assessment take into account 
the principles of descriptive, formative and motivational assessment.

2.	 The intra-school assessment system takes into account dedicated forms 
of checking pupils’ educational achievements and assessing behaviour, 
taking into account the individual needs of pupils, which are detailed in 
the individual educational and therapeutic programme.

1.15 Assistance dog

1.	 A person with a disability supported by an assistance dog may enter the 
facility with the dog and move around the facility accompanied by the 
assistance dog on an equal basis with other users.

2.	 The assistance dog should wear a harness with the words ‘assistance 
dog’ or ‘guide dog’ prominently displayed. It does not need to be 
on a lead or wear a muzzle.

3.	 A person with a disability benefiting from the support of an assistance 
dog must be certified as an assistance dog and have the required 
veterinary vaccinations issued by authorised bodies.

4.	 The facility provides access to a fresh water bowl for the assistance dog.
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2. Identifying the individual needs of students

2.1. School consultations

1.	 Teachers provide teaching activities using universal support instruments 
(UIW) in their ongoing work with students.

2.	 When lack of progress or inadequate progress is observed, the teacher 
consults a specialist (e.g. an pedagogue special educator) and modifies 
the UIW.

3.	 If, despite the modification of the UIW, the pupil’s difficulties persist, the 
teacher requests a school consultation.
a.	 School consultations are organised when problems/difficulties are 

observed in a pupil’s functioning, in particular: educational, cognitive, 
social, communication, emotional, physical functioning, which have 
not been overcome in the course of current work in lessons.

b.	 Consultation involves a team analysis of the pupil’s difficulties in 
order to understand their causes (either those of the pupil or those 
of the environment). They enable information about the pupil’s 
functioning to be gathered and compared from the perspectives of 
different people, and provide a basis for planning action strategies 
to improve the pupil’s functioning, as well as support in the 
community.

c.	 Those taking part in the consultation will select one or two key areas 
of functioning at that point in the student’s development, which will 
be jointly identified as a priority for support.

d.	 The planned objectives, and the actions to achieve them, include 
support directed at the student, but also teachers, peers, parents.

e.	 The procedure for school consultations can be found in Annex 2 
of the Model, a model consultation form is included in Annex 3 
and a model protocol is included in Annex 4. The documents are 
a template and should be adapted to the needs of the school taking 
into account issues related to counteracting excessive bureaucracy.

4.	 For pupils who require support on the basis of a diagnosis made by 
teachers and specialists in the school, a functional assessment is 
carried out through school consultations:
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a.	 The school conducts school consultations in response to requests, 
information submitted by persons listed in paragraph 5 of 
the Regulation on the principles of organising and providing 
psychological and pedagogical assistance8 , at the request of the 
student himself or her peers.

b.	 School consultations are also organised after the parent has 
submitted an opinion from the psychological-educational 
counselling centre or other documentation relevant to the child’s 
functioning.

c.	 The decision to conduct consultations is taken by the head teacher, 
who appoints their Coordinator and, in agreement with him, informs 
parents, selected teachers, school staff and, if necessary: the 
psychological-pedagogical counselling centre staff.

d.	 The coordinator provides the participants with a “School Consultation 
Form”, provides information on how to fill it in, sets a date for the 
meeting, taking into account the parents’ time possibilities (School 
Consultation Form - Annex 2 of the MDS).

e.	 The coordinator conducts the consultation meeting and prepares 
the minutes of the consultation, in accordance with the school 
consultation procedure (included in Annex 2 of the MDS). The minutes 
include the arrangements for the activities to be carried out by the 
individuals and are attached to the student’s file. A model of the 
protocol can be found in Annex 3 of the MDS.

f.	 Absence of parents who have been informed of the appointment 
does not stop the school consultation.

g.	 If the pupil does not attend the consultation, the person responsible 
for informing the pupil of the planned activities should be identified.

h.	 The support is planned for a limited period of time, but no longer than 
6 months.

i.	 If, as a result of school consultations, it is determined that a pupil 
requires participation in individual or group psychological and 
pedagogical assistance classes, the head teacher informs the parent 
of the form, date and duration of such classes. The use of the above 

8	 Regulation of the Minister of National Education of 9 August 2017 on the principles 
of organising and providing psychological and pedagogical assistance in public 
kindergartens, schools and institutions (Journal of Laws of 2023, item 1798)).
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mentioned forms of psychological and pedagogical assistance is 
voluntary and requires the consent of the parent.

j.	 The principal, on the basis of the assistance plan recorded in the 
minutes, assigns the duty of teaching the pupil to teachers or 
specialists according to their qualifications, amending the school’s 
organisation sheet.

k.	 The leading authority accepts the annex to the organisation sheet 
and, if necessary, transfers additional funds for the organisation of 
psychological and pedagogical assistance.

l.	 After the date for which the support was planned, a further school 
consultation is carried out in order to assess the effectiveness and 
possibly modify the activities or introduce additional activities or 
decide to terminate the support.

5.	 In the case of pupils for whom an IPET is being prepared, both in 
mainstream, integrated and special education classes, due to the close 
connection between teaching, remedial and specialist activities, it is 
permissible to adapt the school consultation procedure by including 
selected elements of it in the work of teams developing and evaluating 
the Multidisciplinary Pupil Functioning Level Assessment and/or other 
teams of teachers established at the school.

2.2 Multi-specialist Assessment of the Level of 
Functioning of the Pupil (WOPFU) and support resulting 
from the Individual Educational and Therapeutic 
Programme (IPET) and Individual Teaching Plan (IPZ)

1.	 For pupils with an assessment for special education, the functional 
assessment is conducted as a multi-specialist assessment of the pupil’s 
level of functioning (WOPFU).

2.	 The identification of individual educational needs takes place in 
cooperation between teachers and specialists at the school and: the 
parents of the pupils, the psychological-educational counselling centre, 
which issues opinions or judgments in this respect.

3.	 The school has implemented the principles of creating WOPFU, IPET, IPZ, 
in accordance with the Regulation of the Minister of National Education 
on the conditions of organising education, upbringing and care for 
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children and young people with disabilities, socially maladjusted and at 
risk of social maladjustment (Dz. U. 2020, item 1309) and the Regulation 
of the Minister of National Education on the principles of organising 
and providing psychological and pedagogical assistance in public 
kindergartens, schools and centres (Dz. U. 2023, item 1798).

4.	 In the works of the team preparing the IPET, IPZ and WOPFU9 , as well as 
in the meetings of the teams of teachers and specialists, participate 
the teachers and specialists who conduct classes with the student, 
developing interests, revalidation and psychological support, tutors of 
school day-care rooms, tutors of parent groups, as well as parents and, 
at their request, other persons10 .

5.	 The team develops the WOPFU on the basis of the diagnosis and 
recommendations contained in the statement of special education 
needs, opinions and documents provided by parents, interviews with 
parents, diagnoses and observations carried out at school.

6.	 The IPET is developed on the basis of the WOPFU by 30.09 of the school 
year in which the pupil starts school or 30 days from the date of receipt 
of the assessment.

7.	 Parents receive copies of the developed WOPFU and IPET.

8.	 The IPET specifies the educational requirements and adaptations in this 
respect.

9.	 The IPET makes a clear distinction between remedial, re-socialisation 
and socio-therapeutic activities and psychological and educational 
support activities.

10.	The IPET includes a list of equipment necessary for the implementation 
of the support.

9	 § 6 of the Regulation of the Minister of National Education of 9 August 2017 on the 
conditions of organising education, upbringing and care for children and young 
people with disabilities, social maladjustment and at risk of social maladjustment 
(Journal of Laws of 2020, item 1309).

10	 Other persons: a doctor, psychologist, pedagogue, speech therapist, other 
specialist on the basis of § 6(8)(2) of the Regulation of the Minister of National 
Education of 9 August 2017 on the conditions for organising education, upbringing 
and care for children and young people with disabilities, social maladjustment and 
at risk of social maladjustment (Journal of Laws of 2020, item 1309).
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11.	 The IPET specifies the adaptations made during teaching, including each 
subject with an indication of whether they require the participation of 
another person - if so, to what extent.

12.	The IPET contains information on the extent of support provided to the 
pupil by the co-organising teacher, specialist teacher, teacher’s aide 
assigned to the ward, respectively. It also informs who provides support 
to the pupil during classes where the co-organising teacher, specialist, 
teacher’s aide, respectively, is not present.

13.	If a co-educational teacher, specialist, teacher’s aide, other person - in 
accordance with the pupils’ needs and the provisions of educational law 
- is not assigned to the pupil’s ward, the IPET indicates which person will 
support the pupil in connection with the realisation of his/her needs, and 
to what extent.

14.	The IPET is modified according to the needs arising from the student’s 
functioning, based on the results of the WOPFU.

3. Individualisation

3.1. Allocating support and hiring of specialists

1.	 The school’s procedure for school consultation, the WOPFU and the 
principles for developing an IPET have been implemented in the school.

2.	 The head teacher supervises the work of the team of teachers and 
specialists related to the development of the WOPF and IPET, the 
organisation of remedial, re-socialisation and sociotherapeutic classes 
on an individual or group basis, the organisation of psychological and 
pedagogical assistance and support classes for the student on the 
school premises.

3.	 Allocation of support under the WOPFU and IPET:
a.	 Parents consent to the implementation of the support activities 

proposed in the IPET.
b.	 Once the WOPFU and IPET have been developed, the head teacher:

	• allocates duties and hours of teaching (remedial/resocialisation/
socio-therapeutic, psychological-educational assistance), 
to individual teachers, according to their qualifications,
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	• assigns support to a pupil, as part of the activities taking place 
on the school premises, adding him or her to the group,

	• allocates support to the pupil by organising activities within the 
qualifications of the teachers working at the school,

	• employs a teacher/specialist to implement the support for the 
pupil identified in the IPET.

c.	 The head teacher shall include the changes, resulting from the needs 
of the organisation of support for the pupil, together with the duties 
and the dimension of the hours, in the school’s organisation sheet, 
which he or she shall submit, to the leading authority.

d.	 The leading authority accepts the organisation sheet or its annex 
submitted by the head teacher.

e.	 Support is provided in the forms, dimension and time indicated in the 
IPET as soon as it is developed and, in the absence of specialists with 
the required qualifications, as soon as they are employed.

4.	 The employment of specialist teachers improving the accessibility of the 
school is based on:
a.	 factual documentation provided to the school by parents, i.e. 

judgements, diagnoses, opinions, etc,
b.	 needs identified in the school environment screening, observations: 

developmental, educational, care and records of school consultation 
protocols, etc,

c.	 with the approval of the school superintendent for employment:
	• teachers who do not meet the qualification requirements for the 

position or non-teachers to teach specific classes,
	• non-qualifying teachers/non-teachers11 .

5.	 The employment of specialists and the extent to which they are 
employed is dictated by the identified needs of pupils, with particular 
reference to:
a.	 decisions on the need for special education,
b.	 b.	 an opinion issued by a psychological-educational counselling 

centre,

11	 Act of 26 January 1982. - Teachers’ Charter (Journal of Laws of 2023, item 984, as 
amended) - Article 9, paragraph 1, Article 10, paragraph 5, items 3 and 4, Article 10, 
paragraphs 2-3, 7 and 9.
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c.	 the needs of pupils identified in the school environment,
d.	 medical records provided by parents12 ,
e.	 educational problems on school premises, including aggressive 

behaviour, violence on school premises, low academic performance,
f.	 countering teacher burnout.

3.2. Psychological and educational assistance

1.	 Any pupil identified as needing psychological and pedagogical support 
can benefit from it at school free of charge and receives support 
appropriate to their needs and abilities.

2.	 Psychological and pedagogical assistance is implemented using 
universal support instruments, over time:
a.	 ongoing teaching and learning work,
b.	 organisation of care and educational activities,
c.	 activities organised in accordance with the school’s work plan13 i.e. 

during the student’s stay at school, during school ceremonies, socio-
sport and cultural events, parties,

d.	 extracurricular activities organised by the school,
e.	 psychological and educational support classes, including specialised 

classes.

3.	 The teacher and the specialist teacher in charge of the student’s 
classes are responsible for the implementation of psychological and 
pedagogical assistance.

12	 Pursuant to Article 155 of the Act of 14 December 2016. - Education Law 
(consolidated text: Journal of Laws of 2023, item 900, as amended), in order 
to provide the child, during his/her stay in a public kindergarten, kindergarten 
unit in a public primary school, public other form of kindergarten education, 
public school and public institution, with appropriate care, nutrition and care and 
educational methods, the child’s parent shall provide the head teacher of the 
kindergarten, school or institution with data deemed by him/her to be relevant 
on the child’s health condition, diet and psychophysical development.

13	 Article 80 of the Act of 14 December 2016. - Education Law (consolidated text: Dz.U. 
of 2023, item 900, as amended).
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3.3. Adult support and support provided by non-
educational staff

1.	 The school employs, as appropriate, a co-educational teacher, 
a specialist, a teacher’s aide, another person - according to the needs of 
the pupils and the provisions of educational law .

2.	 The type of activities undertaken, and their duration, is based on the 
needs of the pupils and is specified in the IPET or the school consultation 
protocol.

3.	 Those providing support are qualified to meet the needs of the students.

4.	 For the majority of learners, the support of an additional adult is 
temporary, with the overriding aim of the learner gaining independence 
and the integration of learners and those receiving support in terms 
of collaboration between teachers, professionals and the support of 
additional adults aimed at integrating the learner into a peer group.

5.	 For selected pupils with complex and profound disabilities, chronic 
illnesses and difficulties that have a significant impact on their 
functioning, the support of an additional adult is ongoing.

6.	 In order to ensure the best possible conditions for the implementation 
of the idea of inclusive education, it is recommended that the school 
has the readiness to implement an assistant service, according to the 
principles indicated in the pilot project commissioned by the Ministry 
of Education and Science “Assistant to the Child/Student with Special 
Educational Needs (ASPE)”.

3.4. Revalidation, re-socialisation, sociotherapeutic 
activities

1.	 Revalidation classes are organised in individual or group form - 
depending on the needs and abilities of the pupils.

2.	 Classes are conducted by teachers and specialists with qualifications 
appropriate to the pupil’s disability.

3.	 The leading authority provides funds for the organisation of remedial 
classes within the framework of special education according to needs 



194

4

Educational and social accessibility standard

reported by the head teacher, taking into account recommendations 
included in decisions.

4.	 For pupils in mainstream schools and classes, classes are provided at 
a rate of no less than 2 hours/week (120 minutes/week).

3.5. Teaching activities in a group of up to 5.persons 
or individual teaching as part of special education/
individualised learning pathway

1.	 The school prepares the documentation necessary to obtain an opinion 
on the individualised pathway immediately, within a maximum of 14 
days of receipt of the parent’s request in this regard.

2.	 The implementation of classes in a group of up to 5 persons or individual 
classes begins no later than 14 days after the submission to the school of 
an opinion on/judgement/approval or modification of the IPET.

3.	 For pupils with an evaluation for special education needs, activities 
carried out individually or in a group of up to 5 pupils are implemented 
on the basis of the findings in the IPET, taking into account the 
recommendations contained in the evaluation and the results of the 
WOPFU.

4.	 It is recommended that, for pupils with an opinion on the individualised 
pathway, activities implemented individually or in groups of up to 5 
pupils should be implemented on the basis of the recommendations 
contained in the opinion.

5.	 In order to ensure the implementation of the activities indicated above, 
it is recommended that the leading authority, at the request of the head 
teacher, provide funding for this type of activity and agree to allocate 
the indicated number of hours to teachers, in accordance with the 
regulations in force.

6.	 The pupil taking part in the activities receives specialist support and 
care, without involving their parents.
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3.6. Polish language classes for children of foreigners 
and children of Polish citizens returning from abroad

1.	 The school organises additional classes for children of foreigners 
and children of Polish citizens returning from abroad - according 
to diagnosed needs.

2.	 The governing body provides funds for the delivery of activities on school 
premises or elsewhere according to the needs of the pupil, where they 
are organised individually or in groups.

3.	 The teacher who implements the classes develops the programme of 
classes, adapting the content, methods, forms and didactic means, 
taking into account the individual predispositions of the student.

4.	 In the organisation of additional Polish language classes, content related 
to Polish culture, customs and traditions is taken into account in addition 
to knowledge of the language.

5.	 During extra-curricular activities, psychological and pedagogical 
support is provided according to the needs of the pupils taking into 
account, among other things, the effects of the pupil’s change of 
residence and all related circumstances, the migration experience.

4. Non-teaching activities and activities 
developing interests and talents

4.1 Care during breaks

1.	 The organisation of pupils’ working time, i.e. teaching and learning 
activities, the number and duration of breaks between lessons, is 
adapted to the needs of pupils and teachers, allowing them to move 
freely between classes, use the toilet, eat a meal, change for physical 
education lessons, etc.

2.	 At least one or two longer lunch breaks are included in the timetable so 
that each child can eat a meal. The timetable for the use of the school 
canteen is tailored to both younger and older pupils taking into account 
the time required for meals.



196

4

Educational and social accessibility standard

3.	 The school provides care during breaks, e.g. in the school building, 
playground or pre-school yard, which meets all safety requirements and 
the number of carers is adapted to the number of pupils using the outlet. 
Consideration is given to the need for an additional adult if a pupil needs 
to be looked after.

4.	 Teachers on duty are knowledgeable about the individual needs of 
pupils due, for example, to disabilities or medical conditions.

5.	 If there is a need, pupils can be assisted by teachers or non-teaching 
staff, e.g. in hygiene activities or moving around the school.

6.	 If a separate quiet room has been created in the school, pupils have free 
access to it during breaks. Adult supervision is provided.

4.2 Day care and childcare activities on non-teaching 
days

1.	 The school organises after-school activities as well as care and 
educational activities on non-teaching days.

2.	 Day care activities and care and educational activities on non-
school days are organised according to the needs of parents and 
circumstances requiring the provision of care at school under the terms 
of Article 105 of the Education Act

3.	 The size of the educational groups is in accordance with the law. 
Classes are organised in educational groups of up to 25 pupils under 
the supervision of one teacher, with the proviso that in a mainstream 
school and an integrated school (with integrated divisions) there can 
be a maximum of 5 children with an evaluation on the need for special 
education per one teacher. In the case of special schools and special 
divisions in mainstream schools, the size depends on the disability in 
question - this is determined by educational legislation.

4.	 Day care and after-school activities are organised taking into account 
the needs of parents, school transport arrangements or other 
circumstances requiring care to be provided at school.

5.	 Work activity should be an important, but not the only, condition for 
a child’s admission to day care and childcare.
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6.	 The child’s support during day care and care activities is tailored to the 
child’s needs and abilities, particularly in terms of:
a.	 care of an additional teacher, specialist teacher, teaching assistant,
b.	 securing a place for care, including a room adapted in terms of 

equipment,
c.	 the provision of teaching aids that can benefit pupils with different 

learning needs,
d.	 adapting the programme to the individual development and 

educational needs of the pupil, concerning support for his or her 
learning or the development of his or her interests and talents,

e.	 the choice of methods, forms and means in working with pupils, 
taking into account the educational needs of the pupils involved,

f.	 the organisation of a place for a quiet place for the pupil to rest/ the 
pupil in accordance with his/her individual needs, as stated in the 
IPET and agreed in the school consultation.

7.	 Day care teachers participate in the development and evaluation of the 
WOPFU, IPET, IPZ and, if necessary, in school consultations.

8.	 During the school year, meals are served in the school canteen during 
the care and educational activities on non-teaching days - according 
to the declared needs.

4.3. Excursions

1.	 Every pupil has the right to take part in out-of-school trips and school 
excursions.

2.	 It is assumed that the programme of outings/trips will be implemented 
in a way that takes into account the individual abilities and skills of all 
pupils, including pupils with additional care needs - without involving the 
parents of selected pupils.

3.	 Excursions and outings are attended by teachers, specialists, co-
teachers, teacher aides or other persons, e.g. volunteers - when 
necessary and based on the needs of the pupils.

4.	 Where a guide/guide is used for outings and school trips, forms of 
communication are adapted, taking into account the needs of all pupils.
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5.	 The means of transport allows for the movement of all pupils, with 
a particular focus on pupils with disabilities.

4.4. Activities to develop interests and talents

1.	 Pupils, with the agreement and consent of their parents, choose for 
themselves the activities offered at the school to develop their interests 
and talents.

2.	 Teachers implementing activities, participate in the development of 
the WOPF, IPET, IPZ, review the findings of school consultations or, where 
appropriate, participate in these consultations.

3.	 Interest development activities shall take into account forms and 
methods of work that enable the active participation of all pupils who 
take part in these activities, including pupils with disabilities.

4.5. Sports activities

1.	 The school runs free, varied sports activities (different disciplines, group 
sizes and levels of participants).

2.	 The organisation of a particular type of activity is based on the identified 
interests and aptitudes of the pupils.

3.	 Staff carrying out care activities are familiar with the individual needs 
of pupils, particularly those arising from the IPET, WOPFU or school 
consultation arrangements.

4.	 The number of participants in the classes depends on the 
psychophysical capacity of the pupils, taking into account the individual 
development and educational needs of the pupils.

5.	 The organisation of activities takes into account the care of teachers, 
specialists, the co-organising teacher of the pupils’ education, the 
teacher’s assistant, where this is based on the pupils’ needs.

6.	 Pupils whose distance from home to school exceeds 3 km (for pupils in 
grades I-IV) or 4 km (for pupils in grades V-VIII), respectively, and pupils 
who have a special educational needs certificate issued on the grounds 
of disability, are transported free of charge by the municipality from their 
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school or home to the place where classes are held, with care provided 
during the journey and the vehicle adapted to individual needs.

4.6. Childcare activities during winter and summer 
holidays

1.	 Care activities are organised at the school as part of the “Summer in 
the city/countryside”, “Winter in the city/countryside” campaigns with 
a minimum of 1 week during the winter holidays and 3 weeks during the 
summer holidays.

2.	 Staff carrying out care activities are familiar with the individual needs 
of pupils, particularly those arising from the IPET, WOPFU or school 
consultation arrangements.

3.	 The staff carrying out care activities have the competences and 
qualifications necessary to carry out this type of activity, taking into 
account the competences and qualifications resulting from the 
individual needs of the pupils.

4.	 Dedicated equipment and facilities are available to all pupils who need 
them during the summer/winter in the city/ countryside.

5.	 Group sizes in classes are adapted to children’s needs and abilities.

6.	 Meals are served in the school canteen during classes.

4.7. Prevention of health

1.	 The education and prevention programme defines health prevention 
activities, including mental health, counteracting violence, promoting 
healthy lifestyles and shaping health-promoting attitudes.

2.	 The school provides free preventive health care provided by a nurse of 
the teaching and upbringing environment or a hygienist.

3.	 Dental care for pupils is provided by a dentist. In terms of health 
education and health promotion, a dental hygienist may also be 
involved in providing dental care to pupils.

4.	 Dental services are provided in a school or a mobile or stationary dental 
practice with which an agreement has been signed, in accordance 



200

4

Educational and social accessibility standard

with the requirements included in the Act of 12 September 2019 on pupil 
health care (Journal of Laws 2019, item 1078)14

5.	 Preventive health care provided at school is adapted to the individual 
needs of the pupil-patient. Provisions on the detailed procedure, the 
dimension of the support provided, are contained in a manual for school 
nurses and hygienists, developed by the Institute of Mother and Child15 .

6.	 Assisting pupils with the administration of medication and other 
necessary activities related to their health needs. Health care of pupils 
is provided in cooperation with parents. The provision of care for 
chronically ill pupils or pupils with disabilities, requires written consent. 
Consent is given before the pupil is taken into care. Such care may be 
provided by the nurse of the teaching and upbringing environment, the 
school hygienist, as well as, in the case of chronically ill pupils and pupils 
with disabilities, teachers/teachers and other staff/employees, if they 
give their written consent.

7.	 All teachers/teachers working in the school are referred for additional 
specific training related to the provision of preventive health care 
assistance.

8.	 Parents are not involved in providing assistance to their child at the 
surgery. Parents are informed of every incident relating to their child’s 
health, but are not called in for assistance every time.

9.	 It is recommended that pupils should be able to receive preventive 
health care every day, during the timetable of teaching and learning 
activities and other activities, including those resulting from the 
individual educational and therapeutic programme or psychological 
and pedagogical assistance activities.

10.	It is recommended that pupils are able to receive preventive health 
care during the days and times when activities developing interests 
and talents take place and during other activities organised on school 
premises.

11.	 It is recommended that pupils are able to receive preventive health care 
during the implementation of activities in the course of extracurricular 

14	 Act of 12 April 2019 on pupil health care (Journal of Laws 2019, item 1078, as 
amended).

15	 http://oipip-bp.pl/wp-content/uploads/2018/02/Podręcznik-pielęgniarek-szkolnych.
pdf, Accessed: 28.11.2023
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activities, additional sports activities, including the organisation of 
excursions and outings.

4.8. Nutrition

1.	 The school provides pupils with a minimum of one hot meal per day and 
provides an opportunity for pupils to eat this while at school, and the use 
of this meal is chargeable.

2.	 Meals served in the canteen meet the general requirements for the 
composition and preparation of meals for pupils, in accordance with 
the regulations in this regard16 . The authorising officer/intendant is 
responsible for the preparation of the menus.

3.	 If an external catering company is used, the school secures that special 
dietary needs are met. Parents can influence the choice of catering 
company.

4.	 Additional support from support staff (teacher aides) is provided for 
those children who require it (WATCH: IPET, school consultation).

5.	 The school informs parents about the possibility of providing special 
dietary needs. At the request of parents, it is compulsory to provide for 
special dietary needs due to a medical condition - in terms of meals 
served in the canteen, refreshments during parties, special events or 
excursions. Detailed guidelines for the preparation of meals for pupils 
with special dietary needs can be found in the Implementation Manual.

6.	 As far as possible, special dietary needs due to worldview or religion are 
met (on request and with parental consent).

7.	 Where special dietary needs cannot be met, e.g. due to severe allergies 
(e.g. trace amounts of an allergen cause anaphylactic shock) or strict 
religious rules, the provision of meals by parents is made possible. These 
meals are heated and served in a safe and hygienic manner by staff.

8.	 Parents are regularly informed about the conditions of the meal fee 
waiver and the possibility of special dietary needs.

16	 Regulation of the Minister of Health of 26 July 2016 on groups of foodstuffs intended 
for sale to children in units of the educational system and the requirements to be 
met by foodstuffs used as part of the collective nutrition of children and young 
people in such units (Journal of Laws, item 1154).
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5. school community

5.1. Cooperation with parents

1.	 The cooperation of teachers and parents is essential for the proper 
course of educational, caring and upbringing activities within the school.

2.	 Parents participate in the identification of their children’s needs, the 
planning and evaluation of support, including school consultations, 
the carrying out of the WOPFU or the working out of the IPET/IPZ. Parents 
consent to their children’s participation in remedial, socio-therapeutic 
and psycho-educational support classes.

3.	 The school organises psychological and educational support for parents 
in the form of free advice and consultation.

4.	 Information on the possibility of psychological and pedagogical support 
for parents is available in many forms, e.g. notices in school display 
cases, messages in the electronic diary and others.

5.	 The school systematically monitors the needs of parents with disabilities 
related, inter alia, to access to the school building and premises, 
forms of communication with school staff, and implements measures 
to address the situation resulting from the diagnosed barriers of the 
school, and then improves accessibility (e.g. by providing sign language 
interpretation (video interpreter).

6.	 The school has designated hours of teacher availability for parents and 
pupils and an availability leader on duty.

7.	 The school has a willingness to implement arrangements to enable 
parents with disabilities to participate fully in the life of the school. The 
identification of the parent’s needs should include questions about 
specific needs, related to accessibility. Such questions should be 
included, inter alia, in the invitation to interviews, meetings, consultations 
and other events organised at the school.

8.	 It is advisable to organise workshops, consultations, support group 
for parents and families of pupils at school, conducted by teachers, 
specialists, other persons who are not school employees

9.	 Participation in the workshops, trainings, support groups indicated in 
para. 8 should be free of charge.
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10.	During the meetings and workshops for parents indicated in para. 8, the 
school should provide, as required, tutoring activities for students.

5.2. School as an accessible workplace

1.	 To ensure that the workplace is accessible to staff with disabilities, the 
school conducts:
a.	 barrier analysis (defines the extent of accessibility),
b.	 analysis of needs (competences, architecture, personnel, etc.),
c.	 analysis of school documentation: statutes, procedures (dealing with 

barriers/solutions to ensure accessibility),
d.	 changes to the school’s existing documentation, the addition of 

missing procedures to improve the accessibility of the school as 
a workplace - a non-discriminatory hiring procedure, mechanisms 
to address the individual needs of teachers and school staff,

e.	 Awareness-raising activities on the course and application of school 
procedures (knowledge of solutions among all users).

5.3. The school as a community centre

1.	 The school, in its efforts to improve accessibility, collaborates with other 
actors, including in particular:
a.	 other schools, including in particular special schools,
b.	 Support and Testing Centres,
c.	 Specialised Support Centres for Inclusive Education,
d.	 psychological-educational counselling centres,
e.	 NGOs.

2.	 The school monitors the needs of the local community in terms of 
knowledge of the tenets of inclusive education and how to implement 
them in the daily work of the school by, among other things, taking into 
account the diversity of developmental and educational needs of pupils, 
including those resulting from disabilities.

3.	 The local community is systematically informed about the support 
available from the school (e.g. through the SCWEW run at the school).

4.	 Based on the conclusion of the needs monitoring, an action plan is 
drawn up, with a timetable and costs for implementation.
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6. Area: transportation

6.1. General principles of transport organisation

1.	 The municipality regularly monitors the demand for the transportation 
of children17 to schools, which allows for rational planning and efficient 
organisation.

2.	 The commuter regulations adopted in the municipality comply with the 
applicable legislation.

3.	 The parent is informed of the times of travel and where the children are 
collected from.

4.	 The transportation of children without judgements is carried out from/
to collection points (from/to functioning bus stops and other established 
points in the locality of residence).

6.2. Transport of children and pupils with disabilities who 
have an evaluation on the need for special education or 
an evaluation on the need for remedial classes

1.	 It is up to the parents to decide whether disabled children and pupils 
with an evaluation of the need for special education18 or an evaluation of 
the need for remedial classes19 , will benefit from free transport and care 
provided by the municipality during transport to kindergartens, schools 

17	 The group of children entitled to transport is indicated in Articles 32 and 39 of the 
Act of 14 December 2016. Education Law (Dz. U. of 2023, item 900, as amended).

18	 Issued due to a disability listed in the provisions of § 1 item 1 of the Regulation of 
the Minister of National Education of 9 August 2017 on the conditions for organising 
education, upbringing and care for children and young people with disabilities, 
socially maladjusted and at risk of social maladjustment (Journal of Laws of 2020, 
item 1309).

19	 Issued to children and young people with profound intellectual disabilities fulfilling 
the obligation of annual pre-school preparation, compulsory schooling and 
compulsory education in the form of remedial classes, in accordance with Article 
36(17) of the Act of 14 December 2016. - Education Law (Journal of Laws of 2023, 
item 900, as amended) in connection with the provisions of the Regulation of the 
Minister of National Education of 23 April 2013 on the conditions and manner of 
organising remedial classes for children and young people with profound mental 
disabilities (Journal of Laws of 2013, item 529).
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or institutions of the educational system20 , or whether they will be 
transported by their parents (or another entity entrusted by the parents 
with transport and care).

2.	 The disabled child and pupil may benefit from specialist transport with 
a vehicle dedicated to the needs of OzN or from group transport. This 
is for the parents to decide. Parents can choose one of the forms of 
transport indicated above.

3.	 In the cases indicated in the Education Act, the municipality shall 
reimburse the cost of transportation if it is provided by the parents 
or entities designated by them, and the amount of the one-off 
reimbursement shall be calculated in accordance with the formula and 
provisions contained in the aforementioned Act.

4.	 The municipality has a uniform form (a report card for a disabled child 
and a pupil for transport), which is filled in by both parents and the 
school - not necessarily at the same time.

5.	 Requests for transport or the signing of a contract for reimbursement 
are dealt with as quickly as possible, within a maximum of 14 days of the 
request - even during the school year.

6.	 The adopted shuttle service regulations shall specify the forms of 
contact between school staff and parents and shuttle service providers, 
and indicate the manner in which disabled children and pupils are 
collected and transferred to/from the shuttle service.

7.	 When parents of a disabled child and pupil apply for transport 
or reimbursement of their expenses to a kindergarten, school or 
educational establishment that is not geographically closest, each 
application is considered individually, taking into account the primacy 
of the welfare of the individual child and pupil. In considering these 
requests, the main consideration is whether other, closer kindergartens, 
schools or educational establishments can provide the child and pupil 
with tailored education, upbringing and care. The type of educational 
authority and the legal form of the educational unit nominated by the 
parents cannot affect the allocation of transport - as long as it is this 

20	The municipality’s obligation to provide transport applies to remedial and 
educational centres. In other cases than obligatory, the municipality may provide 
transport e.g. to a special education centre.
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unit (kindergarten, school, establishment) that best meets the special 
educational needs of the child and the pupil.21

8.	 Transport of disabled children and pupils in a dedicated OzN vehicle is 
provided door-to-door. The child and student are picked up from the 
building where they live and driven to the gate/entry to the kindergarten, 
school, facility. Non-public roads are included in the transport routes, 
provided that their technical condition allows access under the building.

9.	 When organising transport services, the municipality makes every effort 
to ensure that the travel time for disabled children and pupils between 
home and school and school and home in a vehicle dedicated to the 
needs of OzN is as short as possible. The journey of each child and pupil 
to school should not take more than 60 minutes one way.

21	 If, in the opinion of the parents, the school closest to the child’s place of residence 
does not fulfil all the recommendations in the special education evaluation and 
thus does not provide optimal conditions for special education, the parents have 
the right to choose another school for their child.  
According to the position presented in court judgments (e.g. III OSK 4012/21 - 
Judgment of the Supreme Administrative Court of 2021-10-28), the ‘nearest school’ 
is considered to be the school located closest to the place of residence of the 
child with disabilities, which at the same time ensures the implementation of all 
recommendations indicated in the judgment on the need for special education 
and the best conditions for education, upbringing and care.  
Therefore, it is not excluded that in some cases the “nearest school” will be, for 
example, a school located in another municipality, county or province, according 
to the choice made by the child’s parents. It is not always the case that the school 
geographically closest to the place of residence of a child with a statement on the 
need for special education guarantees that all recommendations contained in the 
statement are met and that the conditions for special education are appropriate 
to the needs. Reasons for this may be e.g. insufficient numbers of teaching staff 
with the right training for the job  with children with disabilities or shortcomings in 
the school’s provision of specialist equipment  to conduct remedial, specialised 
and therapeutic activities.  
According to the Constitution of the Republic of Poland, only the child’s parents 
have the exclusive right to decide about their child, unless this right is restricted 
or will not be deprived of it. This also applies to the choice of the school which the 
parents feel will best ensure that the recommendations in the special educational 
needs assessment are met. and conditions of education, upbringing and care 
appropriate to the child’s needs.  
This position is represented by the judgments of the Supreme Administrative 
Court (http://orzeczenia.nsa.gov.pl/doc/1C31243F5D; http://orzeczenia.nsa.gov.pl/
doc/6934A4B032).
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10.	In justified situations, the journey may take longer than indicated in point 
9. Justified situations in which the journey may be prolonged include:
a.	 the organisation of the road network, which makes it impossible 

to travel directly between home and school in less than 60 minutes,
b.	 temporary changes in the organisation of the road network due 

to road renovations, unscheduled events, forcing changes in delivery 
routes,

c.	 an increase during the school year in the number of children and 
pupils covered by transport, necessitating a change in transport 
routes.

11.	 If it is not possible to drive to the entrance of the building, the nearest 
possible pick-up point for the child and pupil shall be determined. 
The poor condition of public roads shall not be a reason for not 
picking up a child and a pupil from home. It is not possible to carry 
out transportation of disabled children and pupils from/to so-called 
collection points, unless a parent requests so.

12.	If the age/type of disability of the child and pupil being transported 
so requires, arrangements shall be made for children and pupils to be 
collected from the transport staff.

13.	It is recommended that transport is organised in such a way that the 
waiting time for the child and the pupil in the day care centre before 
and/or after school, support, interest development activities is no more 
than 2 lessons per day and 3 breaks each day.

14.	It is recommended that in justified cases, due to the state of health and/
or situation of the disabled child and pupil, individual transport should 
be provided, but that this transport should be provided in a flexible 
manner - this means that the child and pupil may use individual 
transport on some days and be transported by the parent on others, or 
use mass transport.

15.	In the case of the organisation of childcare activities or activities within 
the framework of the “summer/winter in the city/countryside” campaign, 
it is recommended that transport is also organised on these days.

16.	In the case of participation of pupils eligible for transport in extra-
curricular activities, if necessary, it is recommended that additional 
courses are run.
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17.	 It is recommended that door-to-door transport is also provided for 
children in difficult personal circumstances, e.g. children from families 
where there is a person in need of constant care (e.g. senior citizen, OzN, 
newborn baby) and taking the child to a collection point, makes this care 
significantly more difficult.

6.3 Vehicle equipment and technical conditions

1.	 The public transport vehicle shall be equipped and marked in 
accordance with` the provisions of the Highway Code.

2.	 A vehicle dedicated to the needs of OzN is equipped with:
a.	 belts at every seat,
b.	 a first aid kit, with particular attention to personal protective 

equipment,
c.	 possibility to cover the windows,
d.	 signage providing information on the transport of persons with 

disabilities,
e.	 luggage space, allowing backpacks, bags, but also crutches, walkers 

or a folded wheelchair to be carried.

3.	 If individual needs are declared, a vehicle dedicated to the needs of OzN 
is retrofitted:
a.	 tailored to the needs of specific children and pupils, specialised car 

seats for transporting disabled children and pupils,
b.	 headrest at the seat,
c.	 solutions enabling the transport of children in pushchairs, e.g. 

a passenger-loading compartment adapted to accommodate 
a pushchair,

d.	 a lift/elevator or, if there is no lift/elevator, non-slip (preferably 
telescopic) ramps with special hooks, with a slope of no more than 
10°,

e.	 straps to secure and stabilise the pushchair.

4.	 The cost of making individual adjustments is not borne by the parents of 
a disabled child - they cannot be asked to provide a specialised seat, for 
example.
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5.	 If the child to be transported is assisted by an assistance dog, the carrier 
is obliged to allow the child to travel with the dog.

6.4. Care during transportation

1.	 Whether transporting one child and pupil or several children and pupils, 
transport is always carried out by at least two people: a driver and 
a chaperone.

2.	 The driver has:
a.	 a driving licence of the category entitling him to drive,
b.	 a current certificate of fitness to practise as a driver, issued by 

a doctor authorised to examine drivers,
c.	 training in health and safety regulations,
d.	 completed first aid course.

3.	 The transport supervisor for children with disabilities has:
a.	 training in health and safety regulations,
b.	 completed first aid course,
c.	 basic knowledge of the disabilities and special needs of the children 

in their care.

4.	 Drivers and supervisors review and improve their knowledge and skills 
on an ongoing basis, e.g. by attending training/information meetings 
once a year.
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Appendix no. 1 of the Accessible School Model 

Template For An Individual Accessibility 
Improvement Plan (IPPD)  
for schools ...................................................................

Standard: (name of standard)
Area: (name of the area, sub-area, condition)

1.	 Description of the current situation and key accessibility barriers:  
(space for description) 
............................................................................................................................................................................
............................................................................................................................................................................
............................................................................................................................................................................
............................................................................................................................................................................

2.	 Planned activities/investments:  
(space for description) 
............................................................................................................................................................................
............................................................................................................................................................................
............................................................................................................................................................................
............................................................................................................................................................................

Effects/results of the actions/investments and the time of their 
implementation/implementation:  
(space for description) 
............................................................................................................................................................................
............................................................................................................................................................................
............................................................................................................................................................................
............................................................................................................................................................................

3.	 Catalogue of expenditure required to implement the planned activities/
investments:  
(space for description) 
............................................................................................................................................................................
............................................................................................................................................................................
............................................................................................................................................................................
............................................................................................................................................................................
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Appendix no. 2 of the Accessible School Model

School consultation procedure for the pilotage - Shared 
understanding and planning

I. General information on the school consultation process
School consultations allow us to find really important problems together, 
to exchange observations, insights and, most importantly, to find a solution 
together, a way out of the situation. This information describes the most 
important stages of the process.

When should the consultation take place?

School consultations should be carried out if a student has difficulties which 
should be further explored and discussed (What are the causes of the 
difficulties? What can the participants do to improve the situation?)

The first interview takes place at the request of the person who can legally 
initiate psychological and pedagogical assistance1.

Who is involved in the consultation?

The interview is attended by those people whose presence is necessary 
to clarify the problem in question. This is always the form tutor, the teacher(s) 
and the child’s parent/legal guardian (both parents or two guardians may 
attend). Whether or not a student should attend the interview depends on the 
particular situation.

In addition, the following may also participate in the interview: specialists, 
educators, therapists, other persons whose presence may be relevant.

Everyone is informed in the invitation who will participate in the consultation.

How long does the conversation last?

The recommended duration of the consultation is approximately 1.5 hours.

1	 In accordance with the Regulation of the Minister of National Education of 30th April 
2013 on the principles of providing and organising psychological and pedagogical 
assistance in public kindergartens, schools and institutions (Journal of Laws 2013, 
item 532, as amended).
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Who is doing the talking?

For the purposes of the pilotage, the interview will be conducted by the 
director or a member of the psychological-educational counselling service 
(who is taking part in the training). The person conducting the consultation is 
the facilitator. Ultimately, it is planned to employ an additional person to act as 
a coordinator in the kindergartens/schools/places.

Who invites you to the interview?

Invitations to all participants in the meeting will be made by one person from 
the school who is a pilotage participant

How do you prepare for an interview?

All participants prepare for the interview by completing the ‘School 
Consultation Form’ (Appendix 3) in advance.

The form in question helps to analyse efficiently what problems and resources 
the student/child has and to get an idea of what the discussion will be about.

Parents can complete the form either alone or together with their child/student.

The information collected in the individual’s forms will become the basis for 
a conversation about the student’s needs and abilities and how they are 
functioning at school.

How do I complete the school consultation form?

Introductory part of the form

The name of the student to be consulted should be written in the space 
provided on the sheets.

“Consultation date” is the date of the scheduled consultation meeting, not the 
date the form was completed.

Description of the current situation/problem

On the form, briefly note your personal observations about the situation. 
What is difficult at the moment? What is the most important thing about the 
problem? What is the child’s potential?

Briefly (keyword) describe the student’s situation from your own perspective.

Appendix no. 2 of the Accessible School Model
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What needs special attention, what is particularly difficult or problematic? What 
is the reason why consultation needs to take place? What represents potential?

Assessment of 10 areas

There are 10 areas on the form that show the strengths and weaknesses for 
the competences in question.

These areas are briefly characterised. If the descriptions seem ambiguous, 
you can use the annex “Characteristics of the functional areas”. In this annex 
you will find a detailed description of the individual areas

A strength or a problem? 

General teaching

The child is able to listen and observe, be focused, remember and repeat 
a verse, melody, movement, name, describe and represent shapes, learns 
about given things through play, is able to find a solution and implement it, 
uses strategies, plan and practise.

Indicate on the form next to all points whether the student is experiencing 
difficulties or strengths in a particular area.

E.g. if in the area “Coping with challenges” the child/student shows age-
appropriate competences, mark the middle box with an “X”.

Sometimes it is difficult to place one “X”. In this case, place a maximum of two 
‘Xs’. The idea is to assess the areas concerned personally and honestly, as this 
is to serve as a starting point for a conversation and then to plan adequate 
support for the student.

Concepts that are particularly important can be underlined. If necessary, you 
can use the additional box on the right to expand on a thought.

It is also possible to circle more than one box next to an area (e.g. when 
a student is good at written counting but has difficulty counting in memory).

Comments and observations

On the right-hand side of the form, you can note down your observations and 
comments. You can also put there any questions you would like to ask others 
during the consultation.

Appendix no. 2 of the Accessible School Model
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The forms are not included in the file

You should bring the school consultation form with you so that you can gather 
information from different people quickly and efficiently. The essence of the 
method is to discuss the student’s situation on the basis of individual opinions. 
This is the essence of the method presented.

The individual forms provide material to stimulate conversation in a well-
structured way.

After the interview, each person takes their form back. It is not added to the file. 
The summary form included in the consultation record is the documentation.

Additional documents

To illustrate particular issues, the teacher or other participant may include 
in the consultation additional documents and materials that are relevant 
to understanding the student’s problem/situation (e.g. work samples, plans, 
test results).

How much time is required to complete the form?

The form should take no more than 20-30 minutes to complete. It is about the 
most important insights that are crucial to the conversation.

Rules for filling in the form by the student

If the student himself/herself is involved in the interview , he/she also fills in 
the form if possible. If necessary, the student may complete the form with 
the support of a parent or teacher. If this is the case, adults should be careful 
not to influence the answers given by the student - the form is intended 
to represent the student’s position on their own case.

Do all fields on the form need to be completed?

No. Each person fills in the form to the best of their knowledge. This means that 
some fields may be left blank.

How does the consultation interview proceed?

The first part of the interview collects all the insights recorded on the school 
consultation forms prepared by all stakeholders in the process.
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217

5

Pay attention: Where are the observations repeated? Are there areas that have 
been described and/or evaluated completely differently?

In the second part of the discussion, think together about which topic(s) (max. 
2) need to be considered and discussed. All participants can contribute their 
observations and insights. It is useful that they are the priority (key) areas for 
the development of the student in question.

The final part of the talk will ask the question:

“What can we concretely do to improve the situation? (the result of the 
consultation conversation is recorded in appendix 4). On the basis of the 
answers to this question, you will set out the objectives of the actions to be 
taken and a concrete action plan.

Are minutes of such an interview taken?

Yes, a short protocol is being developed.

On the last page of the minutes, the objectives that were jointly agreed and 
the actions to be implemented should be written down. All participants receive 
a copy of the minutes (appendix 4).

II. Description of the consultation process

Before the meeting

1. Preparatory activities for school consultations.

Each person who takes part in the interview should analyse his or her 
observations about the student’s functioning and the knowledge he or she 
has about his or her situation, potential and difficulties.

All participants fill in the ‘School Consultation Form’ (Appendix 3). This will 
enable good preparation for the interview. Everyone assesses the problem 
from their own perspective.

School consultations are primarily used to address difficulties/problems that 
have arisen in the course of a particular student’s education.

All the resources at hand - i.e. the individual potential of the student, the 
potential of the school/class/family - will be used to solve a given difficulty/
problem.
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At this point in the procedure, we write about preparatory activities

to the consultation, so each participant in this consultation assesses the 
problem he or she feels exists.

During the meeting

1. Greeting approx. 5 min.

Greeting, introducing the purpose of the meeting. Brief introduction of meeting 
participants, if necessary.

2. Confrontation of observations approx. 10-15 minutes

Exchange of information on perceptions of the student’s situation - 
confrontation of school consultation forms.

This stage will show which areas have been assessed similarly and which 
have been assessed differently. Among other things, the reasons for the 
differences that emerged should be discussed. This data should be recorded 
in the minutes.

Specific guidance:

	• All participants briefly describe the situation. No discussion should be 
undertaken at this point yet. All relevant information should be recorded by 
the facilitator on the minutes (Annex 4).

	• The forms of all participants should be collated (‘overlaid’). In this way, you 
can see in a clear and readable way which areas have been evaluated 
equally and where there are divergent evaluations.  
The moderator records them in the minutes in the space for comments and 
observations. By design, this stage of the interview lasts a maximum of 15 
minutes.  
As previously instructed, the forms record the information in hash marks. 
In the minutes, only what has been assessed discrepantly is written in the 
comment space.

	• This is followed by a joint analysis of the problem.
	– Did they all identify the same areas as important to work on?
	– Were the student’s problems and strengths assessed in the same 

way by everyone? Is there a big difference in the perception of a given 
problem situation?

Appendix no. 2 of the Accessible School Model
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The forms indicate with an ‘x’ whether an area is a strength or an area. There 
is no need for extensive descriptions if an area has been assessed equally 
by all participants in the consultation. If the assessments differ then the 
discrepancies will be noted in the comments.

3. Selection of operating areas approx. 10 minutes

It should be decided together which areas (max. 2) will be discussed. The 
choice should be based on the collection of insights and comparison of all 
evaluations made by the participants of the consultation. In addition to the 
areas that have been identified as problematic (providing difficulties), those 
assessed in an ambiguous way and those assessed in a positive way are also 
important. When selecting the area(s), it is important to keep in mind those 
aspects which are crucial for the development of the student! Areas which 
have been assessed as positive will provide potential for further action, for 
the development of the student, perhaps serving to use solutions to defined 
problems.

Specific guidance:

	• To streamline your work, you can write down the proposed topics on a sheet 
of paper and use the ranking method.

	• The moderator should note the areas selected for discussion on the second 
page of the minutes in the space provided (Annex 4). Other topics that were 
considered relevant by only one person can also be included in the minutes 
in a space called “Other points”. This is a space for observations that will 
not be addressed during the consultation, but may be relevant in the future.

4. Understanding selected areas approx. 15-20 minutes

Selected issues should be discussed together about the child’s situation in the 
individual context, in the context of the classroom and the impact of the wider 
environment (school, family). The causes of difficulties should be analysed and 
opportunities to influence the learner to address these causes. The point of 
reference in the search for solutions should be to recognise the potential of the 
learner in various areas.

Specific guidance:
	• Participant observation helps to understand whether the competences and 

aptitudes of the learner have an impact on particular aspects of the identified 
areas (according to the ICF: bodily functioning, activities and other personal 
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factors) and which aspects depend on the influence of the environment 
(according to the ICF: social participation and environmental factors).

	• At this stage of the consultation, the question should be asked: is the 
problem primarily due to the student’s predisposition or to external 
conditions that have an impact in a particular area. For example: the 
student has communication problems because he/she cannot hear others 
well (own predisposition) or a language other than his/her mother tongue is 
spoken at school (environment)?

	• This is the stage of considering what might be causing the child’s 
difficulties. The causes of difficulties should not be sought solely from the 
student. It is worth asking questions, for example:

	– Does the student feel comfortable in their environment?
	– Can he/she count on sufficient support when performing specific tasks? 

Does the student find the necessary support when acting in new areas?
	– Does the student perhaps have problems with peers?
	– Are classes sufficiently tailored to teaching needs?

It is useful at this stage to use a list of environmental factors to assist in the 
assessment.

5. Planning - Formulation of objectives and allocation of responsibility  
approx. 15 minutes

Based on a jointly discussed and shared understanding of the problem, goals 
and actions should be set. The goals should be realistic, measurable and 
at the same time developmental from the child’s point of view. Action plans 
should include not only the student, but also the school environment. The 
planning stage also includes planning the timing of the support and dividing 
responsibilities among the participants in the consultation.

It is important at this stage to consider how and when to check the 
effectiveness of the assistance provided.

Specific guidance:

	• It is important that all participants have the opportunity to give their 
impression of the solution to the problem.

	• Goals should be set together to help solve the problem and be geared 
towards the child’s development. The goals should be formulated in such 
a way that they can be verified.
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	• Actions should follow from the goals. It is very important that the planned 
actions are not only directed at the student, but also involve improvements 
in conditions, relationships, organisation. That is, they should also be 
directed at teachers, peers, parents and the school as an organisation. The 
actions are designed to achieve the goals

	• Planning at this stage involves identifying who is responsible for what and 
by when?

	• At the end of the meeting, all participants should confirm with their name 
that they have taken part in the school consultation.

	• Copies of the last part of the minutes - containing the aid plan - shall be 
forwarded to the to each participant in the consultation. The minutes are 
also kept in the student’s file.

If the student did not attend the consultation, it should be designated who will 
inform the student of the decisions made and how.

6. Implementation of objectives and actions

With the setting of objectives, the consultation comes to an end. Each person 
must meet the objectives set.

Appendix no. 2 of the Accessible School Model
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Appendix no. 3 of the Accessible School Model

School consultation form

All those who participate in the consultation receive this form and must bring 
it with you to the consultation. If something is unclear or difficult, please do not 
jot anything down but move on to the next point. This form will be returned 
to you at the end of the consultation.

Student: .....................................................................................................................................................................

Date of consultation: ........................................................................................................................................

My description of the current situation/problem (keywords):

.........................................................................................................................................................................................

.........................................................................................................................................................................................

.........................................................................................................................................................................................

1-2 X
(cross) 
to the area

Concepts that are particularly 
important to highlight

Space for comments
and observations 
(keywords)

Strengths










Problem

General education
Student is able to listen, observe, 
is focused. Perceives objects. Finds 
solutions, is able to implement them. 
Can plan and practise.

Strengths










Problem

Speech acquisition and word 
formation Student can repeat words 
according to their sound, understands 
the meaning of words and symbols.
Forms sentences. Knows vocabulary 
adequately
to your age. Module voice (first and 
second language).
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1-2 X
(cross) 
to the area

Concepts that are particularly 
important to highlight

Space for comments
and observations 
(keywords)

Strengths










Problem

Reading and writing
Student is able to read (silently and 
aloud), understands what they are 
reading, writes clearly and correctly.

Strengths










Problem

Mathematical knowledge
The student can count by memory and 
in writing, understands and solves tasks 
with content, understands and knows 
how to use counting tools.

Strengths










Problem

Coping with challenges
The student is able to solve tasks 
independently and as part of a group, 
demonstrates responsibility, observes 
the rules of everyday school life, 
controls emotions of anger and joy.

Strengths










Problem

Communication
The student understands what is 
said to him/her, expresses what 
he/she wants to express, explains 
to others, carries on conversations and 
discussions.
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1-2 X
(cross) 
to the area

Concepts that are particularly 
important to highlight

Space for comments
and observations 
(keywords)

Strengths










Problem

Mobility and mobility
The student is able to control his/her 
movements, coordinate and imitate 
them (e.g. in gym class) and can 
coordinate movements that require 
concentration and imitate them 
(handwork).

Strengths










Problem

Taking care of oneself The student 
takes care of his/her body and health, 
avoids harmful substances and does 
not consume them.

Strengths










Problem

Contact with other people
The student is able to relate to other 
people, reciprocates attention, warmth 
and tolerance, can regulate distance, 
can handle criticism, seeks out
friends.

Strengths










Problem

Leisure, recreation and a sense of 
belonging
The student takes part in social life 
(family, friends, organisations.
He is active, has hobbies and knows 
how to relax.
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Appendix no. 4 of the Accessible School Model

Minutes of the school consultation  
(Joint understanding and planning)

Part I - Common understanding
Date: .............................................................................................................. Time: from................ to...............

Student’s name....................................................................................................................................................

School..........................................................................................................................................................................

Class........................................  Educator: ............................................................................................................

Moderator of the conversation: ................................................................................................................

Key information on the student’s current situation:

.........................................................................................................................................................................................

.........................................................................................................................................................................................

.........................................................................................................................................................................................

.........................................................................................................................................................................................

1-2 X
(cross) 
to the area

Concepts that are particularly 
important to highlight

Space for comments
and observations 
(keywords)

Strengths










Problem

General education
Student is able to listen, observe, 
is focused. Perceives objects. Finds 
solutions, is able to implement them. 
Can plan and practise.
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1-2 X
(cross) 
to the area

Concepts that are particularly 
important to highlight

Space for comments
and observations 
(keywords)

Strengths










Problem

Speech acquisition and word 
formation Student can repeat 
words according to their sound, 
understands the meaning of words 
and symbols.
Forms sentences. Knows vocabulary 
adequately
to your age. Module voice (first and 
second language).

Strengths










Problem

Reading and writing
Student is able to read (silently and 
aloud), understands what they are 
reading, writes clearly and correctly.

Strengths










Problem

Mathematical knowledge
The student can count by memory 
and in writing, understands 
and solves tasks with content, 
understands and knows how to use 
counting tools.

Strengths










Problem

Coping with challenges
The student is able to solve tasks 
independently and as part of 
a group, demonstrates responsibility, 
observes the rules of everyday 
school life, controls emotions of 
anger and joy.
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1-2 X
(cross) 
to the area

Concepts that are particularly 
important to highlight

Space for comments
and observations 
(keywords)

Strengths










Problem

Communication
The student understands what is said 
to him/her, expresses what he/she 
wants to express, explains to others, 
carries on conversations and 
discussions.

Strengths










Problem

Mobility and mobility
The student is able to control his/her 
movements, coordinate and imitate 
them (e.g. in gym class) and can 
coordinate movements that require 
concentration and imitate them 
(handwork).

Strengths










Problem

Taking care of oneself The student 
takes care of his/her body and 
health, avoids harmful substances 
and does not consume them.

Strengths










Problem

Contact with other people
The student is able to relate to other 
people, reciprocates attention, 
warmth and tolerance, can regulate 
distance, can handle criticism, seeks 
out
friends.
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1-2 X
(cross) 
to the area

Concepts that are particularly 
important to highlight

Space for comments
and observations 
(keywords)

Strengths










Problem

Leisure, recreation and a sense of 
belonging
The student takes part in social life 
(family, friends, organisations.
He is active, has hobbies and knows 
how to relax.

Topic for discussion Common understandings and 
conclusions (consider the child/
student, family, classroom, school 
environment)

TIP: In line with the discussed 
assessments based on the 
confrontation of the preparation 
forms, the following issues 
will be addressed during the 
consultation:

TIPS:
- �All participants start from their specific 

insights and bring them into the 
conversation.

- �Focusing on resources and strengths 
is often much more helpful than 
focusing on weaknesses.

- �The supporting objectives that were 
highlighted during the discussion 
should be continued on the next page.
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Brief minutes of the school consultation1

Part II - Action planning

Student: .............................................................................................  Class: .............. Date..............................

Supporting objectives:

.........................................................................................................................................................................................

.........................................................................................................................................................................................

.........................................................................................................................................................................................

.........................................................................................................................................................................................

.........................................................................................................................................................................................

.........................................................................................................................................................................................

.........................................................................................................................................................................................

Responsibilities:

Action Person responsible
Implementation 
deadline

If the student does not attend the consultation, a person responsible for 
informing the student of the planned activities should be identified:

.........................................................................................................................................................................................

1	  All participants shall receive a copy of these minutes
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Deadline for next consultation2 :

Date: ............................................................................................................................................................................

Time: ............................................................................................................................................................................

The invitation sends: ........................................................................................................................................

Participants:

The following people participated in the interview3:

.........................................................................................................................................................................................

.........................................................................................................................................................................................

.........................................................................................................................................................................................

.........................................................................................................................................................................................

Notes/comments:

.........................................................................................................................................................................................

.........................................................................................................................................................................................

.........................................................................................................................................................................................

.........................................................................................................................................................................................

2	 If the situation does not change in the meantime, you should request an early 
appointment for a re-consultation. You can make this request to the lead teacher.

3	 All persons should be mentioned by name
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